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Abstract
The relations among mothers’ goals for their children’s social behaviour, their 
parenting style and children’s social behaviour were examined in Canada and Japan, two 
countries that differ with respect to individualist/collectivist cultural models. Seventy- 
four Canadian and Japanese mothers of children between the ages o f three and six years 
old completed questionnaires about their allocentricism (collectivism) in family 
relationships, their preferences for their children’s interdependent and independent social 
behaviours, the directiveness and explicitness o f their parenting style, and their preschool 
child’s social strengths and weaknesses. It was predicted that Canadian mothers, 
consistent with an individualistic model, would show a preference for children’s 
independent social behaviour, and therefore use a more directive and explicit style of 
interacting with their preschool child, whereas Japanese mothers, consistent with a 
coilectivistic model, would show a preference for children’s interdependent social 
behaviour, and therefore be more permissive and inductive in their parenting style. It was 
further expected that mothers’ parenting styles would be related to ratings o f children’s 
behaviour, with a directive and explicit style being associated with children’s social 
autonomy (i.e., social initiation, social independence, and externalizing symptoms), and a 
permissive and inductive style being associated with children’s social interdependence 
(i.e., social cooperation and internalizing symptoms). Results supported the hypotheses 
for cross-cultural differences in mothers’ allocentricism, parenting styles, and some 
preferences for social behaviour. However, mothers’ parenting styles were not related to 
particular preferences for children’s behaviour, nor to ratings o f  their children’s actual 
social behaviour. Moreover, mothers’ personal models o f individualism/collectivism
iii
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were not associated with parenting ideas or behaviours. Taken together, these results 
support existing research regarding parenting styles in individualistic or coilectivistic 
cultures. However, little evidence was found to suggest that these differences are 
associated with attempts to socialize children specifically towards independence or 
interdependence. Instead, these differences may represent different ways o f socializing 
children towards a broader social competence in both contexts. Implications for research 
and clinical applications were discussed.
IV
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Parents’ style o f interacting with their children, including their use o f emotional 
expression, has been linked to various areas o f children’s social competence, including 
empathy, social skills, and anger management (see Baumrind, 1997; Crockenberg, 
Jackson, & Langrock, 1996; Dekovic & Janssens, 1992; Eisenberg et al., 2001; Holden, 
1997). Research with Western children has generally suggested that parents who 
combine warmth with consistent limits, who are responsive to their children’s input 
(Baumrind, 1996; Dekovic, & Janssens, 1992; Lambom, Mounts, Steinberb, & 
Dombusch, 1991), and who are moderately emotionally expressive (Esienberg et al., 
2002; Zhou et al., 2002), have children who are the most socially competent. However, it 
is not clear whether these approaches are relevant in non-Western cultures.
There are two reasons why culture needs to be considered when interpreting 
parents’ responses to children’s behaviour. First, parents’ child-rearing choices can be 
influenced by their broad cultural viewpoints (Chao, 2001; Kim & Choi, 1994; LeVine, 
1980), as well as their culture-specific ideas about parenting (e.g., Arcia & Johnson,
1998; Sprott, 1994). Therefore, the meaning underlying parent-child interactions must be 
understood within the cultural context. Second, the effectiveness o f  specific approaches 
to handling children's behaviour may vary by culture. That is, particular ideas and 
practices may be more successful in teaching culturally-relevant social skills in one 
culture than another. This may be because different social competencies are valued in 
each culture (Chen, Rubin, & Sun, 1992), and/or particular parenting approaches have a
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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better “fit” within a given culture (Chao, 1995). In either case, research on adult 
management o f children’s behaviour that is based on Western subjects may not be 
universally applicable.
Some researchers have argued that different models o f interpersonal relationships 
underlie East Asian and North American parents’ child rearing ideas and practices (e.g., 
Chao, 2002, Greenfield & Suzuki, 1998; Kagitcibasi, 2002). These models are most 
commonly classified as individualism and collectivism (Triandis, 2001), although other 
similar conceptualizations have been suggested (Arnett, 1995; Kagitcibasi, 1996). In East 
Asia, collectivism tends to be the dominant cultural model, which emphasizes social 
harmony, interdependence, and duty to others. An individualistic model of interpersonal 
relationships is more common in North America, where autonomy, self-enhancement, and 
emotional independence are favoured. Because interpersonal relatedness is at the core of 
these cultural models, they may be particularly relevant to parents’ socialization of their 
children’s social behaviours.
/Broad cultural models such as individualism and collectivism may at least 
partially determine parents’ ideas about child-rearing, which, in turn may lead to 
alternative approaches to handling particular parenting issues (Chao, 2002, Greenfield, 
1994; Harkness & Super, 2002). Although the links among cultural models, parenting 
ideas and parenting actions have not been examined within a single study, studies 
examining each o f these connections individually have been supportive of such relations. 
Specifically, differences in parenting ideas such as socialization goals, appropriate parent- 
child relationships, and developmental timetables have all been linked to various cultural 
ideologies (Chao, 2002; Greenfield, Quiroz, & Raeff, 2000; Schwalb, & Shoji, 1996;
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
White & Le Vine, 1994) as well as to variations in specific parenting practices (Ellis & 
Peterson, 1992; Goodnow & Collins, 1990; Sigel, 1985; Schweder, Jensen & Goldstein, 
1995).
The present study was designed to examine the links between cultural models, 
parenting ideas, and parenting behaviour by exploring the parenting styles o f mothers 
living in Canada, a North American country with a relatively individualistic cultural 
model, and Japan, an East Asian country considered to be relatively coilectivistic in 
orientation. These two countries were chosen based on their relative similarity in 
economic structure and levels of education, and dissimilarity in models o f interpersonal 
relationships (Lewis, 1994). The primary goal is to explore individualism and 
collectivism might be related to mothers’ early approaches to managing their children’s 
social skills. Two theoretical questions were considered:
a) Are mothers’ cultural models o f individualism and collectivism related to their 
goals for children’s social behaviour, and/or to their style o f interacting with 
their children?
b) Are mothers’ styles of interacting with their children related to their children’s 
actual social behaviour? If so, are the relations between parenting style and 
children’s behaviour the same in individualistic and coilectivistic contexts?
This introduction will begin by addressing issues in cultural research, including 
the idea that the essence o f culture involves a shared understanding o f the world. 
Individualism and collectivism will be introduced as models that influence behaviour in a 
variety of domains, including parenting. The next section will review the differences in 
North American and Japanese parenting styles that might be associated with
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
individualism and collectivism, with specific reference to the extent to which parents 
attempt to direct children’s behaviour, the explicitness o f their communications, and their 
responsiveness to their children’s input. Third, support for the possibility that Japanese 
and North American parents have different goals for their children’s behaviours will be 
evaluated -  first by examining studies o f parents’ expectations and preferences for 
children’s social behaviour, and then by considering cultural differences in normative 
social behaviours in Canada and Japan. Finally, possible connections between mothers’ 
goals and expectations for children’s social behaviour and their parenting styles will be 
addressed by exploring the North American literature on child outcomes associated with 
various parenting styles.
In the following sections, it will be argued that culture influences the types of 
social skills mothers wish to nurture in their children, which shapes the way they interact 
with their preschool children. In particular, I suggest that Canadian mothers’ preferences 
for their children’s self-expression and social autonomy is associated with an 
authoritative and explicitly expressive style o f interaction, whereas Japanese mothers’ 
emphasis on social sensitivity and connectedness is associated with a more permissive 
and indirect parenting style during early childhood. I further suggest that these 
differences in parenting styles are reflected in young children’s actual social behaviour, 
with Japanese children showing a relative strength in cooperative behaviours and 
Canadian children showing a relatively strength in socially independent and assertive 
behaviours. To examine these suppositions, mothers o f preschool children from Japan 
and Canada were asked to respond to questionnaires about their models o f family
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
relationships, their goals and expectations for children’s social behaviour, their parenting 
styles, and their preschool child’s social strengths and weaknesses.
Theoretical Considerations 
Rationale for the Cross-cultural Study o f Parenting
Psychology has traditionally approached parenting practices with the assumption 
that there are universally correct ways o f raising healthy children that transcend the 
influence o f culture, social class and time. Empirical studies have typically been 
designed to extract principles o f child-rearing, with the goal o f  relating specific actions of 
the parent, typically the mother, to behaviour in the child. These principles have often 
been widely applied to groups other than the white, middle class parents upon which the 
studies were based.
One difficulty with this approach is that parents who do not share the same 
ideology or values as the researchers are often construed as inadequate, or ignorant of 
proper child-rearing (Kagitcibasi, 1996). Some o f these parents include members of 
minority groups, or those o f lower socio-economic status, whose children frequently fail 
to meet the demands o f the dominant culture. Other parents include those from countries 
where the culture differs a great deal from that of traditional North American society. In 
both cases, there is a lack o f consideration for the context in which parenting practices 
take place.
A second difficulty with the examination of parenting practices within a single 
culture is that it limits the scope o f psychological knowledge. Certain aspects of human 
development may not be considered as areas of research if  they are so entrenched in our
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
6
culture that they appear self-evident. Whiting and Whiting (1960) made the following
argument for cross-cultural research o f children:
If children are studied within the confines o f  a single culture, many events are 
taken as natural, obvious, or a part o f human nature and therefore not reported and 
not considered as variables. It is only when it is discovered that other peoples do 
not follow these practices that have been attributed to human nature that they are 
adopted as legitimate variables (jp.933).
Whiting and Whiting’s (1960) arguments can be applied to the study of parenting 
practices as well. Many aspects o f the care and protection o f children in our culture are 
considered to be natural, and universally adaptive. Often these routines remain 
unquestioned, yet provide the basis for formulations o f child development and family 
relationships. For example, North American parents typically use devices that increase 
the physical separation between infant and parent, such as cribs and strollers. However, 
in cultures such as Japan, where infants are rarely separated from their parents, this 
practice maybe perceived as harsh (Greenfield & Suzuki, 1998). Therefore, examining 
the success o f alternative methods o f child-care exposes new areas o f study.
Emic and Etic Approaches to Cross-Cultural Research
Two alternate approaches to studying human behaviour cross-culturally have been 
identified, each o f which has distinct advantages and disadvantages (see Jahoda, 1995, for 
a more detailed discussion o f these concepts). An etic style o f  inquiry involves a 
comparison o f two or more cultures, which typically involves the search for group 
differences. In contrast, an emic style o f inquiry involves the examination of human 
behaviour from an insider’s point o f view, and typically involves an in depth examination 
of a cultural phenomenon within a single culture, with the question and means of 
measurement being taken from the culture under examination. While the differences are
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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by no means clear-cut, psychologists tend to use an etic approach to cultural research, 
which typically involves the use o f  quantifiable measurements such as rating scales or 
frequencies o f observed behaviour, while anthropologists tend to adopt an emic approach 
that relies on qualitative accounts o f behaviour or ideas (Shweder, 1995). This study 
primarily adopts the former approach, comparing Japanese and Canadian parenting using 
quantifiable measures o f ideas and behaviours. This approach was adopted to expand 
knowledge o f North American parenting styles through contrasts with a country with 
different models o f social behaviour.
Understanding Culture as a System o f  Shared Meanings
While studies o f  parenting practices in different cultures provide a means o f  
comparison among groups, they are difficult to interpret in isolation. It is also important 
to integrate this knowledge into a theoretical framework. This necessitates an 
understanding o f culture and its interactive relationship with the individual. The lack o f  
agreement as to the precise elements that constitute “culture” makes its empirical study 
problematic. Any definition is likely to evoke criticism because it must account for 
loosely connected patterns o f thought and behaviour, such as beliefs, values, rituals, 
clothing, and food preferences. However, one approach to assimilating such disparate 
aspects o f culture has been to consider culture to be based on the meanings that 
individuals ascribe to their everyday lives (e.g., D ’Andrade, 1992; Lillard, 1998;
Shweder, 1995). People who share a similar system o f meanings, and who are therefore 
inclined to think and act in similar ways, can be interpreted as belonging to the same 
culture. A definition such as this allows a broad understanding o f culture, and can 
include groups based on characteristics like socio-economic status, sexual orientation,
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
and age cohort, as well as country of origin. This concept has sometimes been called the 
subjective culture to emphasize its roots in individuals’ shared perceptions (Triandis, 
2001).
Several authors have argued that meaning is imposed on all aspects o f  a person’s 
life through cognitive schemas, which aid in the creation and interpretation o f that 
person’s reality (e.g. LeVine, 1980, D ’Andrade, 1992; Shore, 1996). These schemas are 
learned patterns o f thinking and feeling that have become internalized, and are ordinarily 
applied by the individual unconsciously. Some schemas are relatively individual and 
circumscribed, such as a distrust o f strangers, which may develop as a result o f  
idiosyncratic experiences. On the other hand, shared schemas, which are developed and 
reinforced in a cultural context, become cultural models and/or folk theories, which “not 
only label and describe the world but also set forth goals.. .and elicit or include desires” 
(Strauss* 1992, p.2).
A particular model may form the basis for numerous cultural practices, as well as 
unconsciously influence the way that these practices are understood (Greenfield, 1994). 
For example, the assumption that children “need” to be exposed to formal educational 
opportunities is prevalent among more industrialized societies (Woodhead, 1997). As a 
result, people in industrialized countries typically engage in practices consistent with this 
model, like paying taxes to support public schools, upholding child labour laws, and 
organizing holidays around their children’s school schedule. Likewise, members of 
industrialized countries tend to feel that children in non-industrialized countries without 
access to formalized schooling are necessarily at a disadvantage. However, in societies
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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where children are valued for their economic contributions to the family, this “need” may
not exist, nor would the perception o f deprivation.
LeVine argues that psychology is based on the Western notion o f the individual,
and is therefore not as universally applicable as many believe:
Some o f our most interesting conceptualizations o f mother-infant relations have 
roots in our contemporary ideologies and values, as for example, the 
characterization o f mother-infant relations in terms o f dialogue, conversation, 
reciprocity, reciprocal vocalizations, contingent interaction. All o f these imply a 
pattern of communicative exchange between an adult and a baby that is deeply 
consistent with the egalitarian ideology o f  middle class America.. .According to 
this ideology, a child should be recognized as an equal partner in the give and take 
of social interaction.. .But in societies with a hierarchical view of  
intergenerational relations, infant care is often seen as unilateral care and 
protection by parents.. .Our folk psychology is not theirs. (LeVine, 1980, p. 78).
Interpreting Individual Differences in Parenting within a Single Culture
Although cultural models have a powerful influence on parental behaviour,
parents are not passive recipients in the process. Considerable variation exists among
parents in the same culture because they must choose which practices to adopt.
Sometimes the choice is made through the automatic adoption of practices which have
been observed and repeated to the point that they seem natural (LeVine, 1980). Other
practices involve a conscious consideration o f alternatives. In either case, specific
attributes of the parent, child and situation interact with cultural models to influence
child-rearing decisions. In addition, cultures differ in the range of parenting ideas and
practices that are considered acceptable, with North American cultures tolerating a
relatively wider variety o f  parenting approaches than East Asian cultures (Arnett, 1995).
McNaughton (1996) differentiates between the collective culture and one’s
personal culture. He suggests that individuals develop a personal culture that contains,
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among other concepts, individualized models o f  appropriate parenting. The collective 
culture, as opposed to the personal culture, represents the aspects o f  the culture that are 
part o f the shared environment, and can be observed in areas such as customs, laws, or 
behavioural norms. The personal culture, on the other hand, embodies an individual’s 
unique adoption o f the concepts and values in the collective culture. As such, it is a way 
of understanding heterogeneity within a cultural group. McNaughton (1996) argues that 
the personal culture is limited by the options available in the collective culture but also 
reflects individual characteristics such as personality traits, previous experience, and sub­
culture membership. The influence o f one’s personal and collective culture is bi­
directional: as parents make choices about child-rearing they are simultaneously 
constructing their collective culture. Similarly, parents will differ in the degree to which 
they internalize a particular cultural model, with some rejecting it completely, some 
accepting certain aspects of it, and others considering it to be their only reality 
(D’Andrade, 1992).
Variations in child characteristics such as gender or temperament may also 
differentially influence the way that parents interact with their children across cultures. 
For example, research in North America suggests that parents express more negative 
emotions and fewer positive emotions to their sons than to their daughters (Brody & Hall, 
1993). In addition, parents become less accepting o f their children’s aggressive 
behaviour as they get older (Lemrise & Dodge, 1993), and they attribute greater 
responsibility for undesirable behaviour to their older children (Dix, 1991). Therefore, 
there is considerable room for diversity in parental ideas and behaviour, even among 
parents from the same culture. Nevertheless, studies o f parenting across a wide variety of
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cultural groups suggest that parents exposed to common cultural models are likely to be 
more similar to each other than those exposed to different cultural models (e.g.,
Bomstein, 1989; Greenfield & Suzuki, 1998).
Cultural Models o f  Individualism and Collectivism 
Social Behaviour in Individualistic and Collectivistic Countries
Among the numerous patterns o f cultural variations, individualism versus 
collectivism is arguably one of the most fundamental (Markus & Kitayama, 1991; Shore, 
1996; Triandis, 1994). At its core, it applies to the manner in which individuals perceive 
themselves in relation to other members o f society (Kagitcibasi, 1996). By definition, 
collectivist cultures emphasize one’s interdependence with others, while individualist 
cultures emphasize one’s independence from them (Triandis, 1994). Triandis (1992) 
refers to individualism and collectivism as “cultural syndromes” to emphasize their 
heterogeneous nature. Although every culture contains both individualistic and 
collectivistic elements, each differs in its individual emphasis (Niles, 1998; Raeff, 1997). 
Put another way, “what is a major melody in one society is a minor theme in another” 
(Greenfield & Suzuki, 1998; p.904). Contributing further to the heterogeneous nature of 
the individualist/ collectivist (I/C) dimensions, differences in the historical and religious 
backgrounds o f various cultures contribute to variations in particular collectivistic and/or 
individualistic characteristics observed. Thus, collectivism in Japan differs somewhat 
from that in Venezuela, for example (Triandis, 1995).
Collectivistic and individualistic orientations have been respectively labeled 
allocentric and idiocentric in individuals, although these terms have not been universally 
adopted (Killen, 1997; Niles, 1998). People differ in the extent to which they adhere to
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various collectivistic and individualistic concepts, with allocentrics tending to adopt 
collectivistic concepts more often than idiocentrics (Triandis, 2001). Therefore, 
individualism and collectivism can be understood as personal orientations, or as models 
that are entrenched within societies as a whole. On a personal level, these models can be 
observed in individual attitudes and behaviours, and on a societal level, they can involve 
norms for behaviour, and institutional policies.
As cultural models, individualism and collectivism have been associated with 
differences in a wide variety of human thought and behaviour, including attributions, 
goals, morality, sense o f self, emotions, and social relationships (for reviews, see 
Triandis, 2001; Niles, 1998; and Porter & Samovar, 1998). For example, in a 
comprehensive review o f the literature, Triandis (1995) noted that people from 
collectivist countries identified themselves strongly with their group membership, highly 
valued duty and obligation to others, and gave priority to group over individual goals; in 
contrast, people from individualist countries defined themselves in terms of individual 
traits or abilities, and tended to avoid relationships that required individual sacrifice. 
Primary values endorsed by individualists include self-reliance, freedom, hedonism, 
competition, and emotional autonomy, while collectivists value sociability, security, 
harmony, duty, family integrity, and obedience (Oishi, Schimmack, Diener, & Suh,
1998). On a similar note, Markus and Kitayama (1991) have argued that I/C cultural 
models have a fundamental influence on an individual’s sense o f self. Specifically, they 
argue that people from collectivist countries tend to have an interdependent sense o f self, 
in which their identity is intimately associated with that o f their group. On the other
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hand, members o f individualist countries tend to form an independent sense o f self, which 
is viewed as autonomous, fixed, and unique.
Of particular relevance to the socialization o f interpersonal behaviour, differences 
in the management o f social relationships, including preferences for conflict resolution, 
have been related to individualistic and collectivistic cultural models (Niles, 1998; 
Triandis, 2001; Yamaguchi, 1994). On the whole, studies suggest that collectivists are 
more likely to act in ways that maintain group cohesion while individualists are more 
likely to prefer behaviours that support autonomy and distinctiveness. For example, 
collectivists tend to spend leisure time in small groups, while individualists’ free time is 
typically spent individually or in couples (Triandis, 1995). Conflict management 
strategies among individualists emphasize direct confrontation, solution-orientation, 
straight-forwardness, and honesty, with the aim o f a “just” outcome based on abstract 
moral principles (Miller, 1994; Naito, 1994; Triandis, 1994). Among collectivists, 
conflict is typically avoided in order to maintain social harmony, thus strategies typically 
involve ambiguity, subtlety, and caution (Ausberger, 1992; Triandis, 1994).
Parents ’ Ideas and Behaviours in Individualist and Collectivist Countries
Cultural models like individualism and collectivism can have both direct and 
indirect influences on parenting behaviour. Direct influence comes from parental desires, 
not necessarily conscious, to pass on cultural models to their children. As various authors 
have noted, most parents’ primary goal is to raise their children to become productive and 
integrated members o f their culture (Greenfield, 1994; Holden, 1997; LeVine, 1980; 
Trommsdorff & Komadt, 2001). Thus, parenting practices often evolve out o f efforts to 
socialize children towards the acceptance o f their culture’s dominant models (Ogbu,
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1995). Cultural models can indirectly influence parenting behaviour simultaneously 
through more diffuse societal forces such as language patterns and customs, “expert 
advice”, economic structure, and family relationships (Lillard, 1998; LeVine, 1980). 
Typically, direct and indirect cultural influences correspond, and in combination provide 
a unified philosophy from which parents can base their actions.
As would be expected, beliefs and practices among parents from collectivist 
countries tend to stress children’s interconnectedness with others, while those of parents 
from individualistic countries emphasize children’s independence from others (for 
review, see Greenfield & Suzuki, 1998). For example, infants in collectivist countries 
typically remain physically close to their mothers through such practices as co-sleeping, 
co-bathing, constant carrying and extended breastfeeding; in contrast, babies from 
individualist countries are frequently placed on the floor to “explore” or left to sleep 
alone in cribs (Bomstein, 1989; Shweder et al, 1995; W olf et al., 1994). These practices 
appear to be related to parents’ views o f interpersonal relationships. When directly 
queried about their children’s sleeping arrangements, parents from individualist cultures 
typically refer to the importance o f the child’s independence and autonomy (Harwood et 
al., 1995; Munroe, Munore, & Whiting, 191; Shweder et al., 1995). In contrast, parents 
from collectivist cultures cite the importance o f making the young child feel loved, 
protected and attached (e.g., Shweder et al., 1995).
Differences in Japanese and North American parenting and social behaviours 
follow a consistent pattern, with the Japanese more frequently adopting behaviours that 
enhance group cohesion and North Americans more frequently adopting social 
behaviours that emphasize social independence. These differences will be discussed in
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the following sections, and are presented as a means o f  understanding how different goals 
for children’s social behaviour may be related to variations in parenting styles in 
individualistic and collectivistic cultures.
Differences in Parenting Styles and Practices in Japan and Canada 
Parenting behaviours can be discussed in terms o f specific practices or more 
general parenting styles, the latter o f which is the primary focus o f the present study. 
Parenting practices typically refer to discrete behaviours that parent use to achieve a 
particular outcome (Stevenson-Hinde, 1998). On the other hand, parenting style is 
commonly conceptualized as a set o f parental behaviours and attitudes that characterize 
the parent-child relationship in many different contexts (Hart et al., 1998). When 
considering children’s social behaviour, parents may use specific strategies to encourage 
social skills in their young children that differ across cultures. However, the broader 
dimensions o f parenting style are perhaps more important because they influence parent- 
child interaction in a variety of situations. Cross-cultural differences between Japanese 
and North American mothers in three broad dimensions o f parenting style will be 
considered in the following section: the extent to which parents attempt to direct their 
children’s behaviour, their overt emotional expressiveness, and the extent to which they 
encourage children’s self-expression.
Cross-Cultural Differences in Behaviour Management
Single-culture studies suggest that North American parents typically rely on a 
combination of reasoning, negotiation, and external rewards and punishments in order to 
manage children’s behaviour (Braungart-Rieker, Garwood, & Stifter, 1997; Holden,
1997). In addition, many North American parents encourage the child’s emerging
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autonomy and self-expression through such practices as encouraging their children to 
make simple decisions and allowing them to negotiate their individual needs or desires 
(Holden, 1997). In contrast, a number of researchers who have examined Japanese 
parenting over several decades report that mothers in Japan prefer indirect approaches to 
modifying children’s behaviour, rather than using external controls, with the goal of 
helping the child understand (wakaru) rather than simply comply (Befu, 1986; Fogel, 
Stevenson, & Messinger, 1994). In preschool children, misbehaviour is often ignored 
(Hendry, 1986; Lebra, 1994). Inductive or “guilt-promoting” techniques are favoured, so 
that children will act in accordance with parental demands because o f a personal desire to 
conform, and an empathy towards others, rather than from external pressures (DeVos, 
1985; Lebra, 1994; Miyake et al., 1994). More direct forms o f behaviour control like 
physical punishment are used with older children, particularly outside the family (e.g., in 
school). However, parents nevertheless report preferences for suggestion or innuendo to 
manage older children’s behaviour as well (Hieshima & Schneider, 1994).
Two relatively recent cross-cultural studies using questionnaire data provide an 
overview of the differences in Japanese and North American styles o f parenting their 
preschoolers. As discussed below, these studies suggest that North American parents use 
an approach based on high behavioural demands, responsiveness to children’s input, and 
open expression o f affect, while Japanese parents use a less direct style that relies more 
heavily on inductive reasoning and other verbal techniques. First, Power, Kobayashi- 
Winata and Kelley (1992) examined differences in the socialization patterns o f Japanese 
and Canadian mothers with preschool children using the Parenting Dimensions Inventory. 
Japanese mothers rated themselves as more permissive than American mothers, tending
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to make fewer explicit demands on their children and being less consistent in insisting 
that these demands be met. To regulate children’s behaviour, American mothers were 
more likely to impose social and material consequences (e.g., removing privileges) to 
regulate children’s behaviour, while Japanese mothers were more likely to report using 
verbal discipline techniques (e.g., persuading or yelling). Finally, American mothers 
reported greater responsiveness to child input, and nurturance towards the child (i.e., 
overt expressions o f verbal and physical affection). In general, the study suggested that 
most American mothers tend to impose rules and expectations on their children at an 
early age, but also give much more attention to their children’s input. External 
consequences are used by American mothers when their high behavioural expectancies 
are not met. In contrast, Japanese parents may impose fewer demands on their preschool 
children, but are also less likely to consider the children’s input when making child-care 
decisions.
Second, Zahn-Waxier et al. (1996) examined differences in parenting style 
between sixty parents o f preschoolers in Japan and United States using Block’s Child- 
Rearing Practice Report. In keeping with a more permissive, verbally-based style, 
Japanese mothers scored higher on scales reflecting inconsistent use o f  punishment, and 
guilt and anxiety induction (i.e., managing behaviour through reasoning with child about 
negative consequences o f his/her actions). American mothers, on the other hand, scored 
higher on openness to experience, open affect, non-punitive punishment (i.e., rewards and 
consequences for behaviour without physical punishment), and suppression o f aggression. 
However, one finding was inconsistent with other studies in the literature: Japanese 
mothers reported expressing more negative affect (i.e., verbal and nonverbal expressions
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of disapproval) towards their preschool children than did American mothers. The authors 
offered no explanation for this inconsistency.
A classic study by Conroy, Hess, Azuma, and Kashiwagi (1980) provides a more 
detailed account o f how Japanese and North American mothers differ in how they interact 
with their children, again suggesting that Japanese mothers prefer less assertive means o f 
gaining children’s compliance than do North American parents. One hundred and 
twenty-five mothers o f  three-year olds from Tokyo and Houston were asked how they 
would respond to six hypothetical vignettes o f child misbehaviour (e.g., disrupting 
shopping). They were instructed to report exactly what they would say and do in each 
situation. Answers were then coded based on the type o f control strategy used, as well as 
the extent to which the mother insisted that the child comply with her demands. The 
results indicated that Japanese mothers were more likely than were American mothers to 
be flexible in their demands for children’s compliance in situations where compliance 
was not a necessity. Moreover, Japanese mothers were more likely than were American 
mothers to use reasoning-based approaches to gain their children’s compliance, which 
consisted of making their children aware o f the natural consequences o f  their behaviour, 
or modeling appropriate behaviour as a strategy, although this approach was used 
infrequently by both groups. In contrast, American mothers were far more likely to 
appeal to their authority (i.e., demand children’s compliance without reasoning) than were 
Japanese mothers. In fact, seventy-six percent o f  American mothers’ responses to 
children’s noncompliance involved appeals to their authority or to rules (e.g., property 
rights), as opposed to thirty-three percent o f responses by Japanese mothers. On the other 
hand, fifty-nine percent o f Japanese mothers reported the use o f reasoning (appealing to
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others’ feelings or the natural consequences o f the child’s actions), as opposed to thirty 
percent of American mothers. The authors suggest that Japanese mothers attempt to 
socialize their children by increasing their empathy towards others, as well as their 
personal commitment to comply. American mothers, in contrast, were focusing on 
helping their children understand the moral imperative o f the situation while ensuring that 
their own demands were met.
Analysis o f mothers’ hypothetical disciplinary dialogue in Conroy et al. (1980) 
revealed that American mothers were more explicit in their expectations than were the 
Japanese mothers. American mothers tended to make explicit both the nature o f the 
child’s offense, as well as the imposed consequences. For example, an American mother 
was quoted in response to a child’s writing with crayon on the wall: “Mark, you know 
better than that. You’ve been taught you don’t use crayons any place but on 
paper.. .Right now they are going back on the shelf and then we’re going to clean off the 
wall.”(p.l69). The Japanese mother makes her demands less directly: “You drew very 
well. You can draw even better if  you use paper instead o f the wall”.(p. 169). In this way, 
the Japanese mother has avoided direct confrontation with the child yet has made her 
expectations for future behaviour known.
An interview-based study by Kobayashi-Winata and Power (1989) also found 
greater use of clear expectations and demands for compliance among American than 
among Japanese parents. Participants were thirty-eight parents o f children between the 
ages o f four and seven, who were either American citizens or Japanese nationals residing 
temporarily in the United States. Parents were asked to describe how they were 
encouraging or discouraging their children’s behaviour in a number o f areas, such as self­
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care and household rales. American parents were more likely than Japanese parents to 
report using external incentives and consequences to regulate their children’s behaviour, 
specifically using various forms o f praise and punishment. They were also more likely to 
report structuring the child’s environment to promote or discourage particular behaviours 
(e.g., put dangerous items out of sight). On the other hand, Japanese parents reported 
relying primarily on verbal techniques such as repeating commands or scolding.
Two recent indigenous studies o f Japanese parenting are consistent with cross- 
cultural studies in suggesting that Japanese mothers prefer non-directive and inductive 
means o f interacting with their preschool children. First, Ujiie (1997) interviewed eighty- 
five Japanese parents about their ideas associated with their preschool children’s 
noncompliance. Approximately half reported using a combination o f reasoning and 
yielding to their children’s wishes as a way of managing difficult behaviour. When asked 
to identify the reasons that they reasoned with their children, parents reported using 
reasoning to help their children understand the situation, rather than as a means o f 
developing children’s self-expression or negotiation skills. While over seventy percent of 
the parents reported using some form of authority-based control at least some o f the time, 
this consisted mainly of verbal commands and criticisms, rather than with punishments. 
Of those who used power assertive methods, only one fifth indicated that they believed 
these methods were in the best interest of the child. The majority indicated that they 
resorted to power assertive methods because they had become too emotional and lost 
control o f themselves.
In an observational study, Kobayashi (2001) examined Japanese mothers’ 
interactions with their two and three-year old children during snack time at home. He
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coded mothers’ controlling strategies in terms o f their explicitness: explicit strategies that 
allow little “psychological space” to the child, suggestive strategies that allow the child 
more room in making decisions, and inferred strategies in which the demand is not clearly 
expressed. Mothers were found to use explicit strategies (i.e., telling the child what to 
do) about thirty-nine percent of the time, suggesting strategies fourteen percent o f the 
time, and inferred strategies forty-seven percent o f the time. While explicit strategies 
were the most common, the author noted that mothers tended to phrase the commands 
gently so as not to sound imposing (i.e., using a more familiar form), and that they used 
these explicit strategies only when the children did not understand strategies that were 
more implicit. In addition, mothers tended to combine explicit strategies with gentler 
ones such as hints and innuendo. Hints were used more often with older children, 
presumably because they would be better able to understand them.
Comparative studies o f Japanese and North American parenting styles are 
summarized in Table 1. Considered in conjunction with the single-culture studies, they 
suggest that North American parents tend to be more controlling o f their young children’s 
behaviour, and appeal more to their own authority or to abstract moral codes o f behaviour 
than do Japanese mothers, yet they are more encouraging o f their children’s self - 
expression. This style models assertive conflict resolution, and may help children 
recognize their own preferences as something separate that must be balanced with the 
preferences of others. On the other hand, the Japanese parenting style, particularly during 
the preschool period, is more non-directive and reasoning-based, with a greater focus on 
having the child understand rather than comply. This style models conflict avoidance, 
and because direct parent-child conflict is infrequent, may encourage children to see their
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Table 1
Summary o f Comparative Studies o f  Japanese and American Parenting Styles
Power, Kobayashi- 
Winata& Kelly (1992)
Zahn-Waxier et al. (1996)




On the Parenting Dimensions Inventory, Japanese 
mothers were rated as more permissive, and more likely 
to rely on reasoning and verbal behavioural control; 
American mothers were self-rated as more consistent, 
responsive to children's input, and overtly nurturant, and 
more likely to rely on external consequences for behaviour 
management.
On the Child Rearing Practices Report, Japanese mothers 
were self-rated as higher on inconsistent punishment, guilt 
and anxiety induction; American mothers were self-rated 
higher on openness to experience, open expression and 
acceptance o f emotion, non-punitive punishment, and 
suppression o f aggresssion.
In hypothetical vignettes, Japanese mothers used less 
"imperative" techniques and appealed to child's reason to 
gain compliance; American mothers were more likely to 
appeal to their own authority, and use explicit demands.
In interviews, Japanese parents reported greater reliance on 
verbal behaviour management, and implicit demands; 
American parents reported more use o f  external behavioural 
consequences and structuring child's environment.
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choices as being the same as their mothers, as they are subtly guided towards cultural 
norms of behaviour. The less explicit and socially focused interactions may serve to 
sensitize the child to the needs and wants o f others.
Cross-cultural Differences in Communication and Emotional Expression
As will be reviewed in the following studies, communication within the home 
tends to be more explicit, and displays of emotion more overt in North America than in 
Japan. In North America, parents tend to be more responsive to children’s input because 
they see family relationships as being more egalitarian (Power et al., 1992). In addition, 
parent-child dialogues are often designed specifically to enhance children’s verbal 
abilities, as children are encouraged to express themselves frequently and clearly (Ewalt 
& Makuau, 1996). Likewise, it is considered a sign of a healthy family if  members 
express their emotions in a rational, straightforward manner (Denham, 1998; Dix, 1991). 
North American parents tend to be relatively comfortable with expressing a range of 
emotions towards their children, as they generally are towards other members o f society 
(Dix, 1991). Thus, physical affection and praise are common, as are direct expressions o f  
confrontation (Holden, 1997). In contrast, overt expressions o f emotion are generally 
avoided, as is discourse o f an emotional nature (Gudykunst & Mody, 2002). Miyake et 
al. (1994) notes in her review of the literature that Japanese mothers attempt to avoid 
directly expressing negative emotions to their young children in any situation, including 
those in which the child is misbehaving. However, they may use a number of more subtle 
means of expressing their disapproval, such as teasing or irony.
Differences in the explicitness of mothers’ style o f communication and emotional 
expression have been observed as early as infancy. A large body o f literature
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documenting differences in Japanese and North American mother-infant interaction 
suggests that North American mothers are more facially expressive, spend more time 
talking to their infants, and are more verbally responsive to their infants’ vocalizations 
than are Japanese mothers, while Japanese mothers spend more time engaged in soothing 
behaviours (e.g., rocking and carrying) with their infants than do American mothers (e.g., 
see Fogel et al., 1994, for a review). Not only are North American mothers more overtly 
expressive with their infants than are Japanese mothers, they are also more likely to 
respond to their infants’ vocalizations in a contingent way -  thereby encouraging them to 
express themselves to get their needs met. In their own study, Fogel et al. (1994) found 
that American mothers were more likely than were Japanese mothers to respond to their 
children’s vocalizations with vocalizations o f their own. Similarly, Trommsdorff and 
Friedlmeier (1993) reported that Japanese mothers anticipated their infants’ needs, and 
responded to them immediately, while German mothers waited until their infants 
expressed themselves in order to react.
Several studies examining parents’ communication with their children suggest 
that North American mothers use and encourage explicit forms o f communication and 
emotional expression, while Japanese mothers use and encourage nonverbal 
communication and low levels o f emotional expression. Minami and McCabe (1995) 
examined Canadian and Japanese mothers' conversations with their preschool child, who 
was asked to relay a personal incident. In comparison with Japanese mothers, Canadian 
mothers requested more information from their children, and evaluated their children's 
statements more often, thus encouraging them to elaborate on their personal experiences. 
Japanese mother-child dialogues tended to involve less emotional content, and more
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frequent turn-taking. Japanese mothers used techniques to prevent children from 
engaging in long monologues, such as inteqecting frequently into their children’s speech. 
The authors argued that the Japanese communication pattern resulted in a more 
ambiguous and reciprocal interaction style, while the Canadian pattern encouraged the 
children to express themselves in detail, and allowed them to hold the focus o f attention 
for lengthy periods. Each o f these styles is compatible with respective differences in 
individualist and collectivist cultural models: Canadian children were being encouraged 
to express their individuality while Japanese children were being trained to intuit the 
meanings of more ambiguous dialogues.
Martini (1996) obtained similar results in a comparison o f Japanese and North 
American communication patterns on a family level. Fifty-nine Japanese-American and 
Caucasian-American families were videotaped during their evening meals. In Caucasian- 
American families, children were often encouraged to describe unique aspects o f their 
day, while parents asked children to elaborate on how they felt or what they thought 
during those times. When not talking directly to the children, Caucasian-American 
parents tended to discuss abstract, distant, or complex topics amongst themselves while 
the children either also talked amongst themselves or misbehaved to gain attention.
Again, there was a tendency for each person to be allowed a turn "on stage", while others 
listened. In contrast, Japanese-American mealtimes were often combined with other 
activities (e.g., watching TV, cooking, playing with the pet). In addition, family members 
tended to engage in conversation about the here-and-now, or about events and people that 
were familiar to all. Conversational turns occurred more frequently, with members
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supporting or elaborating on others' statements rather than contributing unique
information.
Finally, Dennis, Zahn-Waxier, and Mizuta (2002) observed sixty Japanese and 
American mothers interacting with t,heir preschoolers in two unstructured situations. 
Compared to Japanese mothers, American mothers were found to engage in more talk 
about the children’s individual experiences, to express positive emotions more frequently, 
and to more frequently react positively to the children’s individual actions. On the other 
hand, Japanese mothers were relatively more likely to engage in conversations about 
shared experiences, and to remain physically close to their children.
Studies o f Japanese and North American parents’ communication and emotional 
expression are summarized in Table 2. They suggest that patterns o f communication and 
emotional expression differ in Japan and North America with respect to the directness 
and clarity with which these messages are displayed. North American parents explicitly 
express information and emotions, and encourage their children to do the same, thereby 
drawing attention to the child’s individual opinions and desires. In contrast, Japanese 
parents deliver subtler messages that the child must leam to interpret, shifting the child’s 
focus outward toward the social situation.
Cross-cultural Differences in Parenting Style
Elements of North American parenting are reflected in the classification of styles 
as authoritative, authoritarian, and permissive (Baumrind, 1996; Darling and Sternberg, 
1993; Maccoby & Martin, 1983). The authoritative style o f  parenting is argued to be 
optimal because it relies on a combination o f firm but democratic control o f the child’s 
behaviour, parental warmth, and responsiveness to children’s input (Baumrind, 1996).
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Table 2
Summary o f Comparative Studies o f  Japanese and American Parent-Child 
Communication
Fogel et al. (1994); Review of literature, noting greater encouragement of
Trommsdorff & verbal output and emotional expressiveness by American
Friedelmeier (1993) mothers and more frequent soothing behaviour towards
infants by Japanese mothers.
Minami & McCabe (1995) In observations o f parent-child dialogues, Japanese
dialogues were lower in emotional content, and higher in 
turn-taking; Canadian mothers showed more requests for 
information and evaluation o f children's statements.
Martini (1996) In observation o f family mealtime conversation, Japanese-
American families more frequently discussed mutually 
familiar events, and engaged in more frequent 
conversational turns and reciprocal elaboration; American 
families were more likely to discuss remote events and to 
engage in longer monologues.
Dennis, Zahn-Waxier & In observations o f  parent-child dialogues, Japanese 
Mizuta (2002) mother-child pairs talked more about shared experiences
and remained physically close; American mothers focused 
on children's individual actions and were more emotionally 
expressive.
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Authoritarian parenting is criticized because o f its neglect o f  the child’s contributions in 
decision-making, while permissive parenting is criticized because it fails to place 
adequate limits on the child’s behaviour (Dix, 1991, Maccoby & Martin, 1983). The 
majority of North American parents have been found to be either authoritative or 
authoritarian, with a few parents reporting permissive styles (Holden, 1997; Kobayashi- 
Winata, & Power, 1989).
However, Japanese mothers appear to fall into a different set o f parenting styles 
that are not adequately captured by Baumrind’s classification. A  cluster analysis o f the 
Parenting Dimensions Inventory revealed that parenting patterns within cultures also 
differed in Japan and the United States (Power et al., 1992). Five clusters were derived 
from the data. Of these, three parenting profiles were identified that roughly 
corresponded to the authoritarian, authoritative, and permissive styles identified by 
Baumrind (1996): the first being characterized by high behavioural expectancies, firm 
control, and little use o f  reasoning; the second by high behavioural expectancies, firm 
control, and high responsiveness to child input, and the last by few behavioural 
expectancies, little control, and very high responsiveness to child input. These three 
profiles were endorsed primarily by American mothers, and the two additional clusters 
were identified almost exclusively by Japanese mothers. The latter styles were classified 
either as indulgent (i.e., very few behavioural demands, little control or consistency) or ■ 
strict (i.e., somewhat higher behavioural expectancies and control by yelling). The 
indulgent and strict parenting styles differed most in terms o f the use o f reasoning versus 
yelling as a parental control measure, and in the level of behavioural demands (although 
both were lower than any of the North American styles).
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When one examines parenting styles in each country, at least two patterns emerge. 
First, North American mothers tend to be more directive o f their preschool children’s 
behaviour than do Japanese mothers, in that they make explicit behavioural demands and 
enforce behavioural compliance. On the other hand, Japanese mothers tend to he less 
directive of their preschool child’s behaviour, relying more heavily on reasoning than do 
North American mothers, making the child aware o f the social consequences o f their 
actions. This type o f parenting style has been referred to as inductive, because it requires 
the child to draw his or her own conclusions about the proper way to act (e.g., Krevans & 
Gibbs, 1996). Second, North American mothers tend to encourage more explicit parent- 
child communication than do Japanese mothers, by overtly expressing their thoughts and 
feelings to their children, and responding to their children’s own self-expression.
The focus o f the present study is whether these differences in mothers’ style of 
interacting with their preschool children are rooted in their cultural models of 
interpersonal relationships. Studies cited above suggest that North American mothers 
tend to be more directive, and use more explicit parent-child communication than do 
Japanese mothers with their preschool children. The next two sections will examine 
differences in Japanese and North American parents’ ideas about children’s social 
behaviour, and in cultural norms o f social interaction, in an attempt to link mothers’ goals 
for children’s social behaviour to their parenting styles. It is suggested that North 
American mothers’ more direct and explicit parenting style is associated with preferences 
for children’s greater self-expression and emotional independence, which are skills 
congruent with an individualistic cultural model; on the other hand, Japanese mothers’ 
more inductive and implicit parenting style is proposed to be linked to their preferences
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for children’s interpersonal sensitivity and emotional connectedness, which are skills 
associated with a collectivistic cultural model.
Differences in Parenting Ideas in Japan and North America 
Parenting Ideas about Children’s Early Social Development
Parents in Japan and North America appear to differ in their ideas about the 
social tasks o f early childhood, which may, in turn, influence their parenting style. 
Because North American parents tend to view their infants as innately dependent on 
others, an important goal o f North American parents is the development o f their young 
children’s emotional and physical independence (Harkness & Super, 2002; Kelley & 
Tseng, 1994; Prusank, 1995; Papps, Walker, Trimboli, & Trimboli, 1995; Richman, 
Miller, & Solomon, 1988). Parent-child conflict is often considered to be an inevitable 
by-product of this process, as children learn to balance the assertion o f their own needs 
with those o f others (Arsenio & Cooperman, 1996, Thompson, 2000). However, the 
Japanese infant is viewed as being an independent creature who must be socialized to 
form bonds with others (e.g Fogel et al., 1994; Lebra, 1994; Lewis, 1994;, Rothbaum et 
al., 2000). Therefore, Japanese parents encourage an intense physical and emotional 
mother-child bond in infancy and early childhood in order to draw the child into society 
(Fogel et al., 1994). It is believed that the initial feelings o f dependence (amae) with the 
mother lead to a sense o f interpersonal connection that will eventually be transferred to 
the rest o f society, and it is this empathic understanding o f others that ultimately leads to 
appropriate behaviours (Watanabe, 1992; White & LeVine, 1994). Because a 
continuously harmonious relationship is believed essential in nurturing such close bonds, 
mother-child conflict is avoided (Befit, 1986; Bomstein, 1989; Lebra, 1994).
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Consistent with these differences, parents in North America and Japan have 
different ideas about how and when socially-desirable behaviour is developed. In North 
America, early childhood is often described as the optimal time for parents to begin 
guiding their children towards culturally-desired behaviours (Goodnow, 1997; Kakinuma,
1993). Thus, parents are advised to exert some control over children’s actions at an early 
age, presumably because undesirable behaviour would be more difficult to control later 
(Patterson, 1982). In contrast to the training-oriented model in North America, the 
Japanese ascribe to a “naturalist” model o f early child development, in which young 
children are believed to best develop culturally-desired behaviours in an unrestricted 
environment.
The studies cited above suggest that Japanese and North American mothers 
identify different social tasks for their preschool children: North American mothers, 
consistent with an individualistic cultural model, attempt to develop skills associated with 
emotional independence from the family (and decreased dependence on others), while the 
Japanese mother is concerned with developing the child’s increased interdependence with 
the family (and to the social world). Further support for this difference comes from a 
study comparing concepts of independence in mothers of preschoolers in Japan and 
Israel, another country with relatively individualistic cultural models. Based on 
structured interviews with Japanese and Israeli mothers, Osterweil and Nagano (1991) 
concluded that concepts of autonomy vary in individualistic and collectivistic cultures.
No differences were found between mothers’ ratings o f their satisfaction or dissatisfaction 
with their children’s independence. However, content analysis o f mothers’ examples of 
their preschoolers’ independent behaviour revealed cultural differences. Japanese
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mothers tended to refer to the child’s increased socialization with siblings or peers as 
reflecting emerging independence, while Israeli mothers noted attempts at self-care or the 
ability to occupy themselves. The authors argues that the cultural groups differed in their 
understanding of children’s’ growing independence: for the Japanese mother, an 
independent child is one who shifts affections from the mother to other group members, 
whereas for the Israeli mother, independence is centred on self-reliance and emotional 
autonomy.
Preferences for Children’s Social Behaviour
There is some evidence that Japanese and Canadian parents emphasize 
different social competencies for their children, which parallel the respective social 
behaviours preferred among adults in those countries. It is widely reported that North 
American parents encourage their children to assert their personal rights and desires, 
recognize their distinctiveness, become relatively emotionally independent of others, and 
in so doing develop a sense of individuality (Greenfield, 1994; Harkness et al., 1992; 
Kelley & Tseng, 1994). On the other hand, a number of writers have described Japanese 
parents as promoting their children’s inhibition of personal needs and impulses, intuition 
of others’ feelings and needs, and recognition o f their interdependence with others 
(Hendry, 1986; Heishima & Schneider, 1994; Johnson, 1992; Lanham & Garrick, 1996; 
Miyake et al., 1994). According to indigenous Japanese studies reviewed by White and 
Le Vine (1994), Japanese parents define a “good child” as one who is otonashii (mild, 
gentle), sunao (compliant, obedient, cooperative), yutaka (empathic, receptive, 
compassionate) and genki (active, healthy, energetic). In addition, dependency is not 
reported by Japanese mothers to be an undesirable personality trait in children o f any age,
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unlike in North America (Shwalb, Shwalb & Shoji, 1996). Based on interviews with 
Japanese American families, Heishima and Schneider (1994) report that parents of 
Japanese descent emphasize children’s emotional maturity, self-discipline, and social 
consideration or courtesy, in order for them to be responsible for their actions in relation 
to how they affect others as well as themselves.” (p. 323). Furthermore, Kobayashi- 
Winata and Power (1989) found that ratings o f  young children’s compliance and verbal 
assertiveness were positively related in American mothers, but negatively related in 
Japanese mothers, suggesting that verbal assertiveness was more positively regarded by 
American than Japanese mothers.
When Japanese and American mothers’ preferences for their children’s behaviour 
were examined cross-culturally, similarities and differences were found (Olson, 
Kashiwagi, & David, 2000). Thirty Japanese and thirty American mothers with children 
between the ages o f three and six were asked to identify behaviours that they found 
desirable and undesirable in their preschool children. Native speakers o f both languages 
then sorted these characteristics into categories. Categories o f positive child 
characteristics were the following: emotional adjustment (e.g., happy, self-confident), 
social sensitivity (e.g., kind, caring), sociability (e.g., friendly, good social skills), 
cognitive/motivational (e.g., intelligent, curious), and assertiveness (e.g., self-assertive, 
active).
In identifying desirable behaviour, Olson et al. (2001) found that mothers of both 
countries similarly mentioned aspects o f social sensitivity and cooperation most 
frequently, and children’s independent, self-assertive behaviour least frequently.
However, some differences were noted in the overall frequency o f endorsements when
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both countries were compared. Specifically, American mothers identified aspects of 
emotional adjustment (e.g., being happy) as well as social sensitivity significantly more 
often than did Japanese mothers. While the greater endorsement of social sensitivity by 
American mothers appears inconsistent with expectations, examination o f  individual 
responses in that category indicates that mothers rarely mentioned “gentle, docile” 
(sunao) and never mentioned “does not trouble others’, while these were the two most 
heavily endorsed skills o f the Japanese mothers. Instead, “considerate”, “obedient”, and 
“polite”, were among frequently endorsed social skills in that category for American 
mothers, while they were infrequently endorsed by Japanese mothers.
Differences in the negative characteristics were more striking than the positive 
characteristics reported by mothers in the Olson et al. (2001) study. No Japanese mothers 
identified aspects o f emotional distress, necessitating its removal from the analyses. Of 
the remaining categories, American mothers identified aggression and disruptiveness as 
undesirable significantly more frequently than did Japanese mothers (although this was 
primarily because of the lack o f disruptive behaviours identified by the Japanese 
mothers). When mothers’ choices of the most highly undesirable child characteristics 
were considered, American mothers similarly rated aggression and disruptiveness more 
frequently than did Japanese mothers, while Japanese mothers rated social 
uncooperativeness as more highly undesirable.
The study by Olson et al. (2001) highlights the considerable overlap of mothers’ 
preferences for their children’s behaviour between countries with different cultural 
models o f individualism and collectivism. In many ways, the similarities outweighed the 
differences, which by comparison were relatively subtle. Most notably, all mothers
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stressed the development o f socially sensitive behaviour as most important.
Nevertheless, the differences were consistent with cultural models: American mothers 
more frequently identified characteristics of the child’s personal development (e.g., 
happiness, self-confidence, self-esteem) and respect for authority as important, while the 
Japanese mothers were particularly concerned with children’s awareness o f and 
avoidance o f bothering others.
Developmental Expectations
Parents’ developmental timetable (i.e., the age at which they expect certain 
behaviours should be mastered) is argued to mirror basic competencies valued within 
society, and reflect their goals for children’s behaviour (Harkness, et al., 1996; Roer- 
Strier & Rivlis, 1998). That is, certain behaviours will be expected relatively earlier in 
cultures in which those skills are emphasized and relatively later in cultures where those 
skills are less desirable or important. Empirical evidence for differences in Japanese and 
North American parents’ expectations for children’s behaviour has been mixed. As 
discussed below, one study reports differences in the pattern o f parental expectations, 
whereas a later study found a similar pattern of expectations in both countries.
In a classic study of maternal expectations in Japan and the United States, Hess et 
al. (1980) developed the Developmental Expectations Questionnaire, which consisted of 
thirty-eight skills that would be expected of a child in either culture to have mastered by ■ 
the age o f eight years. Sixty-seven mothers o f preschoolers rated the age at which they 
believed a child could master the tasks, which were grouped conceptually into seven 
categories: school-related skills, verbal assertiveness, compliance, politeness, emotional 
maturity, instrumental independence, and social skills. Although Japanese and American
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mastered, there were cultural differences in the types o f tasks mothers expected at earlier 
ages. No differences were found in tasks associated with self-reliance (e.g., does regular 
household tasks). However, parents in the United States expected earlier mastery of 
social skills with peers (e.g., takes initiative in playing with others), and o f verbal 
assertiveness (e.g., states own preference when asked). On the other hand, Japanese 
mothers expected emotional maturity, politeness, and some forms o f compliance at 
significantly earlier ages. Based on these results, the authors suggested that American 
mothers expected earlier mastery o f skills that encouraged independence from the family, 
while Japanese mothers expected earlier mastery o f behaviours that might maintain 
smooth family relations.
A more recent study designed to replicate the one by Hess et al. (1980) in mothers 
from England, Japan, and India failed to find differences in the pattern o f maternal 
expectations in Japan and England (Joshi & MacLean, 1997). The authors constructed a 
measure o f behavioural expectations based on that used in Hess et al. (1980), with some 
items either added or dropped to make it culturally appropriate to each group. Mothers 
were asked to rate whether each behaviour would be mastered by one of five age bands 
between the ages o f 0 to 10+ years. The authors expected that mothers in Japan and India 
would resemble each other more than mothers in England, because those two countries 
had more similar models o f collectivism. However, unlike the study by Hess et al.
(1980), parents from all countries showed a similar pattern of expectations, with British 
and Japanese parents expecting all behaviours significantly earlier than did Indian 
parents. As the authors note, this study does not support the hypothesis that
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individualism and collectivism underlie cultural variations in behavioural expectations. 
The authors provide several suggestions, including the possibility that Japanese society is 
becoming less collectivistic, and that England is only moderately individualistic 
compared to countries such as the United States.
In sum, evidence for cross-cultural differences in parents’ preferences for 
children’s social behaviour is mixed. Some studies have suggested an emphasis on 
greater self-restraint and social sensitivity by Japanese parents and an emphasis on greater 
self-expression and assertiveness by North American parents, although others make note 
of considerable cross-cultural similarity in goals and expectations for children’s social 
behaviour. The following section outlines differences in social behaviour between the 
two countries, to further explore the social behaviours that might be preferred by mothers 
in each country.
Social Behaviour in Japan and North America 
Valued Social Competencies
Social competencies required for successful relationships in Japan and North 
America may differ in a number of ways that reflect respective cultural emphases on 
individualism and collectivism. Compared to Japan and other East Asian cultures, new 
social relationships in North America are formed easily, but are also more frequently 
superficial and short-lived (Triandis, 1992). It is often considered a mark of maturity in 
North America to tactfully end social relationships (e.g., friendships or romantic 
partnerships) not considered personally rewarding (Ewalt & Makuau, 1996). Therefore, 
the social world o f North Americans tends to be more varied than Japan. As a result, 
North Americans may need to be adept in “relationship-forming” skills such as self­
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assurance, verbal assertiveness, and social conversation. In addition, they must be able to 
recognize themselves and others as individuals with potentially divergent needs or 
desires. As Crockenberg et al. (1996) state: “The challenge is to achieve a balance that 
allows individuals to pursue personal goals while minimizing the impact o f that pursuit 
on the opportunity o f  others to pursue their goals. Social competence is the achievement 
o f this balance.” (p.42). Socially immature people are those who do not recognize their 
own autonomy (i.e., are passive, dependent, or inhibited), or who do not grant it to others 
(i.e., are aggressive or controlling).
In contrast, new relationships in Japan are more slowly formed, but tend to be 
lifelong (Triandis, 1992; Jeremy & Robinson, 1989; Yamaguchi, 1994). Because of the 
collective nature o f Japanese society, individuals do not necessarily need to seek out new 
relationships -  one’s social groups are typically defined by one’s roles or status in society 
(i.e., extended family, elementary classmates, coworkers). So long as one conforms to 
group norms, one can generally expect acceptance and support from others in the group 
(Kojima, 1986; Mower & Sugimoto, 1986). Self-sacrifice for one’s family is a 
significant moral virtue in Japan, and divorce is less frequent than it is in North America. 
Therefore, skills that maintain existing relationships, such as flexibility and the intuition 
o f others’ needs is argued to be a critical social skill in Japan. Unlike in North America, 
where dependency in adults is rarely valued, the ability to experience amae (dependency) 
towards others appropriately is also considered a critical skill among the Japanese 
(Johnson, 1992; Watanabe, 1992). This capacity to rely on others for assistance, and to 
extend this care to others, is believed to underlie a second critical trait in Japanese social 
competence -  empathy, or omoiyari. In Japanese society, a socially adept individual is
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able to inhibit one’s desires that might cause pain or embarrassment to others, and to infer 
what behaviour would be most appropriate for the situation (Naito, 1994; Yamaguchi,
1994).
The differences in social behaviour in Japan and North America noted above 
indicate the types o f social behaviours that might be preferred for children in each 
country. While North American parents may value children’s confident and self- 
expressive behaviour that is necessary for relatively autonomous social relationships, 
Japanese parents may emphasize children’s self-controlled and empathic behaviour that 
facilitates longstanding interdependent relationships.
Adult Conflict Management
North Americans tend to value more solution-oriented and assertive methods of 
conflict resolution, in which each party is expected to explain their point o f  view with the 
ultimate goal of convincing the other side or reaching a compromise (Ausberger, 1992).
In contrast, the desire to maintain social harmony among members o f one’s group is 
particularly strong among the Japanese, even when compared to other East Asians (Leung 
& Fan, 1997; Naito, 1994; Yamaguchi, 1994). As a result, nonconfrontational means of 
handling disputes are greatly preferred, such as non-communication (e.g,. silence, 
evasion, ambiguity), compromise, appeasement, stoic acceptance, and mediation (for 
literature reviews, see Ausberger, 1992; Leung & Fan, 1997; Ohbuchi, Fukushima, & 
Tedeschi, 1999). When direct confrontation is required, an appeal to the opponents’ 
conscience is frequently used. For example, one’s long-standing relationship with the 
opponent may be emphasized, as is the sadness the situation brings to all involved, and 
the strong desire for a resolution (Leung & Fan, 1997).
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A study by Ohbuchi and Takahashi (1994) illustrates how differences in conflict 
resolution preferences in Japan and North America reflects respective collectivistic and 
individualistic cultural models. When asked to report on their most recent conflicts, 
Japanese subjects were more likely to report having avoided the confrontation because 
they viewed overt strategies, even i f  potentially constructive, as potentially embarrassing 
to the other person and therefore a threat to their relationship. American students, on the 
other hand, reported using more direct conflict management strategies in order to “clear 
the air”, maintain honesty in the relationship, and meet personal goals.
In a later study, Ohbuchi et al. (1999) highlighted differences in Japanese and 
North Americans conflict resolution goals. Japanese adults reported being motivated 
primarily to maintain relationships (e.g., “I wanted to achieve mutual understanding with 
the other person”). As expected, they reported being most satisfied with the outcome 
when this goal was met. On the other hand, American adults reported greater motivation 
for upholding justice (“I wanted the other person to treat me more fairly”), but did not 
report greater satisfaction with the outcome when this goal was met. The authors 
suggested that the Americans might have used this goal as self-justification for pursuing 
their own individual desires. Again, these differences in social behaviour point to the 
social behaviours that might be preferred for children in each country. Children’s self- 
expression and assertiveness may be particularly important for successful conflict 
management in North America, while children’s self-control and social intuition would 
be more useful for managing conflicts in Japan.
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Adult Communication and Emotional Expression
In keeping with their preference for social harmony, communication styles among 
Japanese tend to be more implicit and indirect than in North America (Ausberger, 1992). 
Verbosity is not desired, and silence is not viewed as socially uncomfortable to the extent 
it is in North America. Accordingly, Japan has been labeled a “high context culture” 
because one’s meanings are not expressed primarily through words (Gudykunst & Ting- 
Toomey, 1988). Instead, people must rely on nonverbal cues and an empathic 
understanding o f the other person to properly interpret the message. Speaking one’s mind 
is considered rude, as it insinuates that the other person has not been sufficiently intuitive. 
In addition, euphemisms, ambiguous statements, and inferences are preferred to explicit 
statements (Heishima & Schneider, 1994). This tendency is reinforced by the relative 
ambiguity of the Japanese language itself, as the listener is often responsible for intuiting 
words left unspoken. For example, the pronoun‘T ’ (watashi) is typically dropped from 
sentences, as are other sentence subjects if  assumed unnecessary.
In contrast, North American cultures have been labeled “low context” because 
communication patterns tend to be explicit and direct. While clear self-expression is 
valued, imprecise or ambiguous discourse is often construed as unassertive, deceitful, or 
rude (Gudykunst & Ting-Toomey, 1988). Social conversations tend to be informal in 
North America, while Japanese communication patterns tend to be more highly 
structured, with specific phrases and levels o f speech being dictated by particular 
circumstances (Porter & Samovar, 1998). Differences in emotional expressiveness differ 
similarly in terms o f their relative explicitness. Compared to North America, overt
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displays of emotion are discouraged in Japan, and the ability to control one’s emotions is 
considered an important social skill (Gudykunst & Mody, 2002).
Differences in communication patterns among adults in Japan and North America 
again suggest the types o f social behaviours that would be preferred for children in each 
country. Specifically, children’s overt self-expression is likely valued more in North 
America than in Japan, while children’s sensitivity to others’ subtle emotional displays is 
likely to be more critical in Japan than in North America.
Children's Social Behaviour
Although relatively sparse, studies comparing children’s social behaviour in Japan 
and North America have been relatively consistent with those o f adults in noting a 
tendency for extroversion on the part o f  American children and cooperative but restrained 
behaviour in Japanese children. Specifically, North American children have been found 
to exhibit greater self-confidence, assertiveness, anger, and aggressiveness when 
compared to children from Japan and other East Asian countries (Domino, 1992; Farver, 
Kim, & Choi, 1995; Komadt, Hayashi, Tachibana, Trommsdorff, & Yamauchi, 1992).
On the other hand, children from Japan and other East Asian countries are reported to 
display higher levels of prosocial behaviour, as well as behavioural and emotional 
inhibition (Lewis, 1984; Rao & Stewart, 1999). Kobayashi-Winata and Power (1989) 
reported that Japanese children were rated as less verbally assertive by both parents and • 
teachers. Furthermore, Japanese children produced fewer themes of aggression, and more 
themes o f guilt and shame on a series o f projective tests when compared to American 
children (Komadt et al., 1992). Finally, Zahn-Waxier et al. (1996) found cultural 
differences in children’s responses to stories designed to evoke conflict or distress
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
43
themes: American children displayed more themes o f aggression, anger, and under­
regulation of emotion, particularly with conflict dilemmas.
Killen and Sueyoshi (1995) examined peer conflicts in a Japanese preschool 
classroom and compared results to previous studies o f North American preschool 
disputes. Children were observed to engage in relatively few conflicts as compared to 
North American children, and the majority o f these were resolved without aggressive 
words or actions. Also o f note, Japanese children were found to fight about objects to a 
much lesser extent than would American children, despite the fact that teachers frequently 
kept materials in short supply to encourage sharing. Instead, most disputes involved the 
structuring of activities (e.g., turn taking). However, most disputes involved both parties 
making repeated justifications of protests, contradicting the expectation that Japanese 
children would immediately yield to avoid direct confrontation.
In sum, social competence in North America, and other individualistic cultures, 
depends heavily on self-expression, assertiveness, emotional independence, and explicit 
communication o f one’s desires with others. On the other hand, social competence in 
Japan, as in other collectivistic cultures, relies more on subtlety in communication and 
emotional expression, avoidance o f direct conflict, emotional interdependence, and 
sensitivity to others’ desires. These patterns in normative social behaviour are generally 
similar to parents’ preferences for children’s social behaviour outlined in the previous 
section. Taken together, they suggest that parents in each culture may have different 
social goals for their children that are at least partly based on models o f individualism and 
collectivism.
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The line o f reasoning thus far has been to note cross-cultural differences in 
parents’ style o f interacting with their children, their ideas about social behaviour, and the 
social norms prevalent in their respective cultures. These studies provide a basis for a 
central tenet o f the present study; specifically, that North American parents’ explicit and 
directive parenting style is linked to a preference for self-expressive and socially 
independent behaviours in their children, and conversely, that Japanese parents’ use of an 
inductive and implicit parenting style is associated with a preference for socially intuitive 
and interdependent behaviours in their children. In the following section, studies 
examining relations between parenting style and children’s social behaviour will be 
reviewed, which will provide further suggestions about how parents’ intentions for their 
children’s social behaviour might be related to their particular parenting styles.
Relations between Parenting Styles and Children’s Social Behaviour 
In Countries with Different Cultural Models 
It has been argued thus far that societal demands lead to specific child-rearing 
practices, which, in turn, lead to differences in child behaviour. Studies reviewed in the 
previous sections indicate that Canadian parents tend to be more controlling o f their 
young children’s behaviour than are Japanese parents (e.g., Heishima & Schneider, 1994; 
Lebra, 1994), and use more overt forms o f communication and emotional expression with 
them (e.g., Miyake et al., 1994). Likewise, they tend to be more responsive and 
encouraging of their young children’s input into the socialization process (e.g., Power et 
al., 1992). What will be addressed in the following section is how these differences in 
parenting styles might be related to children’s actual social behaviour. In this section, 
studies directly comparing parenting style and child behaviour cross-culturally will be
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discussed. Then, North American studies will be reviewed that relate child outcomes to 
parenting style.
Cross-cultural Studies o f  Parenting Styles and Child Social Behaviour
Zahn-Waxier et al. (1996) used questionnaire data to compare the effects of 
parenting styles on children’s social behaviour in Japan and United States. To discover 
broadband differences in parenting behaviour common to both cultures, a principal 
components analysis was performed on the responses o f  sixty Japanese and American 
mothers to the Child-Rearing Practices Report (Block, 1981). Two significant factors 
were derived. The first factor, encouragement o f expressivity, contained items that 
reflected an encouragement of open expression o f emotion and experience, and a non- 
punitive orientation. The second factor, psychological discipline and high standards, . 
included items suggesting guilt and anxiety induction, rational guidance, high 
expectations, and expressions o f disapproval. American mothers were found to score 
more highly on encouragement of expressivity, while Japanese mothers were found to 
score more highly on psychological discipline. With the exception o f high behavioural 
standards, the latter factor closely resembled the reasoning-based parenting style found in 
other studies o f Japanese parenting. As was reported above in the section on children’s 
social behaviours, this study also found that American children exhibited greater amounts 
o f anger and aggressive behaviour compared to Japanese children.
Zahn-Waxier et al. (1996) predicted that cultural differences in parenting styles 
would account for differences noted in children’s anger and aggression. That is, the 
encouragement o f expressivity would be related to greater anger and aggression, and 
psychological discipline would be related to lower levels o f anger and aggression. This
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hypothesis was only partly supported. In both cultures, encouragement o f expressivity 
was associated with children’s greater anger and aggression across a number of measures, 
while psychological discipline was unrelated. The authors argued, however, that the 
latter parenting style may not have been predictive o f individual differences in anger and 
aggression yet could still be involved in the overall lower rate o f these tendencies among 
Japanese children. In support o f this hypothesis, they noted that a previous study had 
linked a parenting style based on psychological discipline with greater empathy and guilt 
in American children (Zahn-Waxier, Radke-Yarrow, & King, 1979).
In a similar study, Kobabysahi-Winata and Power (199) compared Japanese and 
North American parenting styles to children’s compliance with adults. Parents’ reports of 
their child-rearing strategies were compared to parent and teacher ratings of their 
children’s compliance with home and school rales. Parents’ use o f punishment and direct 
authority (i.e., angry commands, the imposition o f material and social consequences, 
forced compliance through physical intervention) was negatively related to children’s 
compliance in both cultures. Structuring the child’s environment (e.g., putting dangerous 
objects out of reach) was positively related to child compliance in both cultures.
The studies above suggest that some relations between parenting styles and 
children’s social behaviour are similar in Japanese and North American contexts, at least 
with respect to children’s aggressive and noncompliant behaviour. In general, they 
suggest that parents’ encouragement o f self-expression and their use o f authority-based 
control are associated with greater aggressive and non-compliant behaviour. Since these 
studies were correlational in nature, they do not necessarily imply that the parenting styles 
caused the children’s behaviour. It is equally possible that children’s aggressive or non-
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compliant behaviour prompted parents to adopt styles that were more authority-based, or 
which involved greater acceptance of expressivity. Nevertheless, i f  one interprets non- 
compliance and aggression as forms o f children’s self-assertion, then it provides some 
support for the possibility that children’s self-assertion is related to mothers’ directive and 
explicitly expressive style.
Cross-cultural studies have not addressed the possible relation between mothers’ 
non-directive and implicit parenting styles and children’s socially cooperative behaviour. 
However, some evidence for this association is found in the North American literature, as 
discussed below. In the following section, North American studies examining the 
relation between children’s social behaviour and parenting style (particularly 
directiveness and explicitness o f parent-child communication) will be reviewed in an 
attempt to understand how different parenting styles might be associated with cross- 
cultural differences in child social behaviour.
North American Studies o f  Parenting Styles and Child Social Behaviour
Cross-cultural studies relating parenting approaches to child behaviour are rare.
In addition, most research on child outcomes associated with parenting styles tend either 
to focus on broad indices o f child behaviour, such as overall social competence or 
compliance, or to consider extreme parenting such as harsh discipline. As a result, it is 
not clear whether or how observed differences in parenting styles are related to 
differences in children’s social behaviour in Japan and Canada. Nevertheless, several 
lines o f research on parenting in North America provide suggestions as to how parenting 
and child behaviour may be related in each setting. The approach will be to compare the 
child outcomes o f those dimensions o f parenting style that differ in Canada and Japan
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(e.g., consistent versus lenient enforcement o f rules). These studies are presented as a 
means of understanding how a non-directive and implicit parenting style, and a directive 
and explicit parenting style, may differentially influence children’s social behaviour. 
Nevertheless, as noted above, culture may influence the meaning that a particular 
parenting style has for the participants, and therefore relations between parenting style 
and children’s behaviour may differ in Japanese and Canadian contexts.
A series o f  studies using Baumrind’s typology o f parenting styles has identified 
approaches to parenting which lead to children’s social competence in North America 
(see Holden, 1997 for review). Results consistently show that authoritative parenting, 
which encompasses high behavioural demands, overt expressions o f warmth, and 
responsiveness to children’s input, is associated with the most adaptive child outcomes, 
such as pro-social behaviour (e.g., cooperation, friendliness), independence, 
assertiveness, self-reliance, and language competence. Other reviews o f  North American 
parents’ influences on children’s social competence have cited beneficial effects of early 
maturity demands, consistent reinforcement o f desired behaviour, and overt expressions 
o f warmth and affection (Dix, 1991; Maccoby & Martin, 1983). Therefore, relatively 
directive behaviour management in combination with explicit parent-child 
communication is associated with children’s optimum social behaviour overall. 
Dimensions of Japanese parenting style differ from the relatively authoritative styles of 
North American mothers in a number of ways, including the extent to which behavioural 
demands are enforced (e.g., Heishima & Schneider, 1994; Lebra, 1994), relative use o f  
reasoning (Conroy et al., 1980), the encouragement of children’s input (Power et al.,
1992), and the level and clarity of emotional expressiveness (Miyake et al., 1994). How
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each of these differences might be related to differences in children’s social behaviour 
follows.
Maternal behaviour management. In North America, explicitly stated 
expectations, and consistent enforcement of those expectations, are associated with 
children’s general competence (for review, see Holden, 1997). The use o f moderate 
power assertive strategies (e.g., “time out”) in North America has been found to increase 
young children’s compliance, as well as cooperative and non-aggressive behaviour under 
some circumstances (Bayer, Whaley, & May, 1996; Hart, 1993). Higher levels of 
maternal power assertion and negative emotional expressiveness have been associated 
with children’s greater problem behaviours in North America (e.g., Schneider, 1992; 
Holden, 1997). In addition, Crockenberg et al. (1996) found that extremes of parental 
control, specifically parents’ permissive (i.e., giving in) and strongly power assertive 
methods, were associated with children’s coercive conflict tactics with their peers.
However, research in North America also suggests that less directive forms of 
parent-child interactions foster children’s internalization of parental values. As noted 
above, strong internalization o f societal values is important in Japan, where duty and the 
fulfillment of one’s ascribed roles are esteemed (Ban, 1995). In relating parents’ less 
directive style to children’s internalization, Kochanska (2002) argues that children begin 
to internalize parent’ values by observing themselves acting in accordance with their 
parents’ wishes without the use o f external control. In a longitudinal study, Kuczynski 
and Kochanska (1990) found that mothers’ use o f indirect commands during toddlerhood, 
as opposed to direct commands or external consequences, predicted greater compliance 
when children were five years old. The use o f external rewards and consequences, and
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physical enforcement of compliance during the toddler period, on the other hand, was 
associated with greater passive non-compliance when children were five-years old. In 
addition, Kochanska (1993) found that children whose parents allowed them 
opportunities to practice self-regulating their behaviour exhibited greater evidence of  
committed compliance (i.e., internally-directed compliance in the absence o f parental 
supervision), as opposed to situational compliance (i.e., based on external control). 
Similarly, Braungart-Rieker et al. (1997) examined young children’s compliance in 
refraining from touching a desired toy and in a clean-up task in relation to their mother’s 
discipline strategies. Mothers’ observed use o f controlling strategies (i.e., direct 
commands or physical intervention) was associated with less committed compliance and 
more defiance in their children. Finally, several studies by Kochanska and her colleagues 
(e.g., Kochanska & Aksan, 1995; Kochanska et al., 2001) have found that a measure of 
committed compliance, but not o f situational compliance, was related to an independent 
measure o f children’s internalization o f parents’ rules and values.
Furthermore, North American parents, as well as Japanese parents, are reported to 
use a great deal o f reasoning with their young children (Trommsdorff & Komadtt, 2001). 
But a distinguishing feature o f Japanese mothers’ use o f reasoning is their relative 
reliance on this behaviour in the absence o f more power assertive methods o f child 
management such as punishments or direct commands (e.g., Kobabyashi-Winata &
Power, 1989). In addition, as previously noted, Japanese mothers have been found to use 
more other-oriented reasoning while North American mothers have been found to use 
more rule-oriented reasoning when responding to their preschool children’s 
noncompliance (Conroy et al., 1980). Some North American research suggests that
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parents’ use o f inductive reasoning, particularly when combined with fewer power 
assertive behaviour management techniques is associated with children’s greater pro­
social behaviour and empathy. For example, in an observational study, Krevans and 
Gibbs (1996) found that mothers’ use o f  inductive reasoning (i.e., reasoning about other’s 
feelings) was related to their 6th and 7th grade children’s empathy and pro-social 
behaviour. Similarly, Lopez, Boneberger, and Schneider (2001) found that young adults’ 
retrospective reports o f their parents’ use o f reasoning about social situations was 
positively related to their current expressions o f empathy.
The studies above suggest that less assertive forms o f behaviour management, 
including the use of reasoning over power assertion, may be associated with children’s 
greater internalization of parents’ values, pro-social behaviour, and empathy, which are 
social behaviours favoured by Japanese parents (White & LeVine, 1994). In North 
America, perhaps because o f parents’ relative emphasis on children’s self-assertive 
behaviour, a moderate amount o f limit setting also appears necessary for children to 
develop social competence (Crockenberg et al., 1996). Trommsdorff and Komatdt 
(2001) suggest that a non-power assertive parenting style, in which the mother acquiesces 
to the child’s wishes, models “secondary control” strategies for conflict management such 
as empathy and self-restraint, whereas a more assertive parenting style models “primary 
control” strategies such as self-assertion and self-expression.
Maternal communication and emotional expression. In North America, parents 
who display moderate levels o f emotion and who use clear affective messages have been 
found to have the most socially competent children (Boyum & Parke, 1995; Denham et 
al., 1997; Dix, 1991). Furthermore, parents' overt expressions o f warmth and affection
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have been linked to children's greater self-esteem and social competence, and to lower 
levels of aggression (Cassidy et al., 1992; Bomstein et al., 1993). Dix (1991) argues that 
moderate levels o f parents' emotional expressiveness are necessary to ensure that children 
clearly understand parents' messages, so that they may have some feedback about the 
effects o f their behaviour. While this suggests that parents need to express their emotions 
at a level that the child is able to understand the parents’ meaning, what is considered 
“moderate” expressiveness is probably culturally determined.
Several researchers have suggested that children learn to understand and regulate 
their own emotions primarily by observing how others, particularly family members 
handle emotional situations (e.g., Denham et al., 1997, Laible & Thompson, 2002). 
Accordingly, young children show similar styles o f emotional expression as that o f their 
parents (Camras et al., 1990), and adults who grew up in highly expressive homes tend to 
be self-expressive themselves (Halberstadt, 1986). Therefore, parents’ emotional 
expressiveness serves as a model for emotional communication. In addition to 
influencing children’s self-expressiveness, parents’ expressions o f emotion within the 
home have been found to influence children’s attitudes towards emotional expression 
once they reach adulthood. For example, college students from homes with low 
emotional expressiveness were found to report more ambivalence about expressing their 
true emotions than were those from highly expressive families (King & Emmons, 1990). 
With respect to the present study, the studies above suggest that North American 
mothers’ use of explicit emotional expression maybe associated with their children’s 
greater self-expressiveness, while Japanese parents’ relatively limited emotional 
expressiveness maybe related to children’s greater emotional control.
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In addition, another line o f North American research suggests that parents’ 
emotional expression is associated with children’s ability to interpret as well as express 
emotions, at least once they reach adulthood. Based on her research on family styles o f 
emotional expression, Halberstadt et al. (1995) reported that individuals who were raised 
in families with low levels o f emotional expressiveness had difficulty clearly and/or 
spontaneously expressing their emotions to others; however, they were better able than 
those raised with higher family expressiveness to control or deliberately manipulate their 
emotional expressions, as well as to read the emotional cues o f  others. In contrast, 
individuals who were raised in homes where emotions were frequently expressed were 
better at displaying emotions clearly, and were more spontaneously emotionally 
expressive. In the context of the present study, this research suggests that Japanese 
mothers’ use o f limited and/or ambiguous emotional messages may socialize their 
children to be more attentive to others’ subtle emotional cues, and to inhibit their own 
emotional expression. North American mothers’ more frequent displays o f emotion may 
socialize children to clearly express their emotions to others.
Rationale for the Present Study 
In sum, cultural models such as individualism and collectivism have been 
described as influencing children’s social behaviour via parents’ culture-specific child- 
rearing ideas and behaviours (e.g., Chao, 2002; Harkness et al., 1992; LeVine, 1980). In 
other words, parents draw their goals for their children’s social behaviour from the 
dominant models o f their culture, and then implement strategies to develop those 
behaviours in their children. The present study was designed to consider parenting beliefs 
and behaviours in cultures with disparate cultural models, and to explore how these
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parenting beliefs and behaviours are associated with children’s behaviour in each country. 
Japan and Canada are ideal countries for such a comparison because they share similar 
economic and technological standards, but differ markedly in the way that personal 
relationships are handled. As previously noted, the Japanese tend to hold a collectivist 
model of social relationships, in which harmony, duty, and self-control are emphasized; 
Canadians tend to hold a more individualist model o f social relationships in which 
autonomy and self-expression are more highly valued (Kagitibasi, 1991; Triandis, 1995). 
In addition, parents’ interactions with their preschoolers are a particularly interesting 
focus o f inquiry, given the striking differences observed in parenting styles during this 
period in Japan and Canada (e.g., Lebra, 1994).
The purpose o f the present study was to explore whether differences in Japanese 
and Canadian mothers’ interactions with their preschool children are related to the social 
behaviours differentially valued in collectivistic and individualistic contexts. It did so in 
two parts. First, the relations among mothers’ personal models of individualism and 
collectivism, their goals and expectations for children’s social behaviour, and their 
parenting styles were examined. Second, the relations between mothers’ parenting styles 
and reports of their children’s actual social behaviour were explored. An outline of the 
elements to be examined in the study appears in Figure 1. It is suggested here that 
Canadian mothers, because o f  their exposure to relatively individualistic models of 
interpersonal relationships, favour a directive and expressive parenting style with their 
preschool children, which encourages their children’s socially autonomous behaviour;




MOTHERS’ PREFERENCES FOR CHILDREN’S SOCIAL BEHAVIOUR
Social Independence Social Interdependence
(e.g., self-expression, assertiveness)(e,g., self-control, social awareness)
PARENTING STYLE
Directive/rule-based Non-directive/inductive
Explicit Communication Implicit Communication
CHILDREN’S SOCIAL BEHAVIOURS
Strengths
Social Autonomy Social Interdependence
(e.g., assertiveness) (e.g., cooperation)
Weaknesses
Externalizing Behaviours Internalizing Behaviours
(e.g., aggression) (e.g., anxiety)
Figure 1. Summary o f elements to be examined in present study.
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in contrast, Japanese mothers, who have been exposed to more collectivistic cultural 
models, favour a  relatively non-directive and implicit parenting style, which encourages 
children’s social awareness and collaborative behaviour.
In the present study, middle-class mothers o f children between the ages o f  three 
and six years old from large urban centers in Canada and Japan responded to written 
questionnaires and open-ended questions about their models o f  family relatedness, goals 
and expectations for children’s social behaviour, parenting style and specific methods o f  
managing children’s social skills, and perceptions o f their preschool children’s social 
behaviours.
Hypotheses o f the Present Study 
Hypothesis 1: Cross-Cultural Differences in Mothers ’ Personal Models o f  Family 
Relationships
Cultural models in the present study were considered in terms o f individual 
differences and country o f residence. On an individual level, people who adopt a 
collectivistic orientation have been termed allocentric, while those who adopt an 
individualistic orientation have been called idiocentric (Triandis, 2001). Mothers’ 
adoption o f  an idiocentric/allocentric orientation was measured directly. In addition, 
mothers’ country of residence was considered to be a reflection o f the cultural models 
dominant in their environment. On a national level, Hofstede’s (1980) data places Japan 
as relatively more collectivistic than Canada, although neither is extreme. Because 
mothers living in each country will have been exposed to cultural elements that reflect 
these differences (e.g., education style, child rearing advice, customs, and habits), these
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models were assumed to have an impact on their parenting goals, regardless o f  their 
individual level o f  allocentricism/idiocentricism. That is, individualism was considered 
to have an important impact on all Canadian mothers, and collectivism on all Japanese 
mothers, including those whose personal idiocentric/allocentric model differs from the 
cultural norm.
Because o f the different cultural models dominant in Japanese and Canadian 
societies, mothers in each country were expected to differ in their personal 
idiocentric/allocentric model. In the present study, a measure o f allocentric beliefs was 
used that refers to one’s relationships within the family. This measure was designed to 
capture individual differences in mothers’ adoption o f collectivistic versus individualistic 
cultural models. It was expected that Canadian and Japanese mothers’ personal models 
of family relationships would be consistent with he model dominant in their country of 
residence. Therefore, Hypothesis 1 was that Japanese mothers would report stronger 
allocentric attitudes on a measure o f family relatedness than would Canadian mothers. 
Hypothesis 2: Cultural Models and Mothers ’ Preferences fo r  Children’s  Social 
Behaviour
It was hypothesized that collectivistic/individualistic cultural models would be 
associated with mothers’ preferences for children’s social behaviour. Preferences were 
measured in two ways: the age at which they expected children to master certain social 
skills, and their ratings o f the importance of social skills for children’s social 
development. The individualistic/collectivistic models o f mothers’ country o f residence, 
and their personal model o f allocentricism/idiocentricism were expected to both be 
associated with mothers’ preferences for children’s social behaviour, with mothers’
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whose cultural models mirror those o f their country o f residence having the greatest 
association. That is, mothers’ from Canada who were idiocentric were expected to have 
the greatest preference for children’s social independence, while mothers from Japan who 
were allocentric were expected to have the greatest preference for children’s social 
interdependence.
With respect to developmental expectations, several researchers have suggested 
that behaviours which are expected earlier are those on which parents focus their 
socializing efforts, and therefore reflect areas o f children’s competence that are 
particularly relevant to parents (Chao, 2002). This study examined four categories of 
children’s social behaviour that were previously found by Hess et al. (1980) to differ 
among Japanese and Canadian parents. Two of these categories involve social 
independence (i.e., verbal assertiveness and independent peer interaction) and are more 
reflective o f individualistic values, and two categories involve interdependence within the 
family (i.e., cooperation with adults, and emotional control), and are more reflective o f  
collectivistic values.
Because o f  individualistic cultural models, Canadian mothers were expected to 
have relatively earlier expectations for children’s skills that facilitate a growing 
independence from the family, while Japanese mothers were expected to have relatively 
earlier expectations for those skills that facilitate a growing interdependence with the 
family. Mothers’ personal model of family relatedness was also expected to be associated 
with their preferences for children’s social behaviour. Therefore, Hypothesis 2a was that 
Japanese mothers, particularly those high in allocentricism, would have relatively earlier 
expectations for children’s cooperation with adults and emotional control, while
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Canadian mothers, particularly those high in idiocentricism, would report relatively 
earlier expectations for children’s interaction with peers and verbal assertiveness.
Mothers’ preferences for children’s social behaviour were also measured by their 
ratings o f the importance o f various social skills for children’s development. Like the 
developmental expectations, these skills were chosen to be reflective o f  behaviours 
preferred in contexts o f individualism and collectivism, based on studies on values 
associated with these models (Schwartz, 1991;Triandis, 2001). Because o f  their 
association with individualistic/collectivistic cultural models, Canadian mothers were 
expected to value skills associated with children’s social independence from family, 
while Japanese mothers were expected to value skills associated with children’s social 
interdependence with family. Again, mothers’ personal model o f family relatedness was 
also expected to be related to their goals for children’s social behaviour. Therefore, 
Hypothesis 2b was that Japanese mothers, particularly those high in allocentricism, would 
rate children’s emotional control, obedience, conflict avoidance, and sympathy for others, 
relatively higher, and emotional expression, making new friends, and assertiveness 
relatively lower, than Canadian mothers.
Hypothesis 3: Relation between Cultural Models and Dimensions o f  Parenting Style
Cultural models o f  individualism/collectivism maybe associated with mothers’ 
style o f interacting with their children, as they attempt to encourage particular social 
skills. As noted above, previous research has suggested that mothers in Japan and North 
America differ in their style o f  interacting with their children in at least two ways: their 
directiveness of children’s behaviour, and the extent to which they use and encourage
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explicit parent-child communication (e.g., Kobayashi, 2001; Power, et al., 1992; Minami 
& McCabe, 1995).
It was hypothesized that cultural models would be associated with mothers’ 
parenting style across these two broad dimensions: directiveness (i.e., the extent to which 
they set and enforced specific behavioural standards) and explicitness (i.e., the extent to 
which they used and encouraged explicit communication o f ideas and feelings). Mothers’ 
countries o f residence, and their personal idiocentric/allocentric models, were each 
presumed to be associated with parenting style. Specific hypotheses are presented below.
Cultural Models and Directiveness. Hypothesis 3a was that Canadian mothers 
would report greater consistency o f rule enforcement, greater likelihood o f directive 
behaviour management, and less likelihood of indirect behaviour management than 
would Japanese mothers.
Conroy et al (1980) used the term directiveness to refer to parents’ tendency to 
control their child’s behaviour in specific problem-solving tasks. Here this term was used 
in a broader context to refer to the extent to which mothers dictate how their child should 
act by providing explicit expectations for their behaviour, and by imposing consistent 
consequences if  those expectations were are not met. To estimate parents’ directiveness, 
measures o f  the following were taken into account: consistency in enforcing rules for 
behaviour, use of external rewards and punishments or physical discipline, and their 
tendency to let misbehaviour go. Parents’ reliance on reasoning as a primary method of 
behavioural control was considered to be a low-level form o f directiveness that provides 
the child with parental expectations but does not force compliance.
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Cultural Models and Explicitness o f  Parent-Child Interactions. Hypothesis 3b is 
that Canadian mothers, particularly those high in individualism, will report greater 
explicitness overall than will Japanese mothers, particularly those high in allocentricism.
This study examined explicitness o f parent-child interaction, which is defined as 
the extent to which mothers’ encourage their young children’s input into the socialization 
process (i.e., responsiveness to children’s input), and the extent to which they explicitly 
communicate their own emotional states (i.e., emotional expressiveness). In this study, 
responsiveness to children’s input, responsiveness to children’s input refers to parents’ 
endorsement o f attitudes that reflect their encouragement o f children’s self-expression 
and serious consideration o f their children’s ideas, as used by Power et al. (1991). 
Consistent with its use by Denham et al. (1997), the term emotional expressiveness was 
chosen to represent an aspect o f mothers’ style o f  communication with the child 
Hypothesis 4: Relations between Mothers ’ Preferences fo r  Children’s Social Behaviour 
and Parenting Style
As previously noted, some authors have suggested that Japanese mothers’ non­
directive and implicitly communicative parenting style is associated with their desire to 
increase children’s interdependence within the family (e.g., Fogel et al., 1994; Kobayashi, 
2001). Specifically, they argue that Japanese mothers model a cooperative and non- 
conffontational style. By corollary, Canadian mothers’ more directive and self-expressive 
style may be related to their preferences for children’s emotional independence, as they 
model a more direct and assertive interactive style. Therefore, Hypothesis 4 was that 
mothers’ preferences2 for children’s independent social behaviour would be predicted by 
greater directiveness and explicitness in their parenting style; while preferences for
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children’s interdependent social behaviour would be predicted by a non-directive and 
implicit parenting style.
Hypothesis 5: Relations between Parenting Style and Children’s Social Behaviour 
Therefore, Hypothesis 5 was that mothers’ greater directiveness and 
encouragement o f explicit parent-child communication would predict children’s social 
autonomy, while mothers’ non-directiveness and implicit parent-child communication 
would predict children’s social interdependence.
In the present study, estimates o f children’s social behaviour were based on 
maternal report, and as such were presumed to reflect the mothers’ opinions o f her child’s 
strengths and weaknesses relative to other children she knows. In the present study, three 
areas o f social strength were considered, two o f which reflect social autonomy (i.e., social 
initiation and social independence), and one o f which involves social interdependence 
(i.e., cooperation). In addition, two broad areas o f social weakness were considered, 
externalizing behaviour, which involves inappropriate expressions o f one’s needs and 
limited self-control, and internalizing behaviour, which involves excessive behavioural 
inhibition and sensitivity to others.
As reviewed above, previous studies have linked non-directive parenting styles 
with children’s greater pro-social behaviour, internalization o f parental values, and 
empathy (e.g., Kochanska, 2002). While less convincing, there is also some evidence that 
more directive and explicit styles o f  parenting are associated with children’s self- 
assertion, self-expression, and social confidence (Boyum & Parke, 1995; Halberstadt, 
1986; Kobayashi-Winata & Power, 1989). The present study explored these possible 
relations cross-culturally.




The participants were thirty-six Canadian and thirty-six Japanese mothers with at 
least one child between the ages o f  three and six years old. Canadian mothers (M  age 
= 34.78, SD = 4.46) were recruited from several mid-size cities and one large city in 
Southern Ontario. The Japanese mothers (M  age = 33.47, SD = 3.95) were recmited 
from several large cities in the Kansai region o f Japan. A child between three and six 
years old was identified as the target child about whom the mother reported. When 
there was more than one child in the family who met that criterion, the mother was 
asked to identify the oldest o f those children as the target child. All were biological 
children. See Table 3 for a summary o f  demographic characteristics o f the sample. 
Because o f potential cross-cultural differences in the relative status o f  occupations in 
Canada and Japan, an index o f socioeconomic status was not used. Rather, 
participants’ education and occupation, as well as that o f their husbands are reported 
individually as approximate estimates o f  SES.
In order to capture the multi-ethnic nature o f  Canadian society, participants were 
identified as Canadian if  they were presently residing in Canada, regardless o f their 
self-identified ethnic or cultural background; to maintain coherence, participants were 
identified as Japanese if  they were currently residing in Japan. A summary o f  
variables relating to participants’ ethnic/cultural background and their exposure to 
other cultures is presented in Table 4. The sample reflects expected differences in the 
heterogeneity of ethnic/cultural backgrounds in each country.
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T ab le3
Demographic Characteristics o f  the Sample
Canada Japan
f  % f  %
Age Group (years)
<25 0 0.00 1 2.78
26-30 y 19.44 5 13.89
31-35 15 41.67 22 61.11
36+ 14 38.89 8 22.22






Employed Outside the Home 
Yes 
No
1 2.78 18 50.00
1 2.78 2 5.56
4 11.11 3 8.33
22 61.11 13 36.11
8 22.22 0 0.00
29 80.56 17 47.22
7 19.44 19 52.78
Religion
None 9 25.00 16 44.44
Buddhist 0 0.00 7 19.44
Roman Catholic 13 36.11 1 2.78
Protestant 10 27.78 1 2.78
Muslim 1 2.78 0 0.00
Greek Orthodox 2 5.56 0 0.00
No Answer 3 8.33 11 30.56
Marital Status
Married 31 86.11 36 100.00
Divorced/Separated 1 2.78 0 0.00
Common-Law 4 11.11 0 0.00
(continues)
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Table 3 (continued)
Demographic Characteristics o f  the Sample
Canada Japan
(n -  36) (n = 36)
f  % f  %
Partner's Age
<25 6 16.67 2 5.56
26-30 5 13.89 1 2.78
31-35 11 30.56 17 47.22












1 2.78 0 0.00
1 2.78 10 27.78
1 2.78 1 2.78
7 19.44 1 2.78
13 36.11 15 41.67
12 33.33 1 2.78
33 91.67 28 77.78
1 2.78 0 0.00
2 5.56 8 22.22
Target Child Age (years)
3 13 36.11 15 41.67
4 15 41.67 6 16.67
5 3 8.33 6 16.67
6 5 13.89 9 25.00
Target Child Gender
Male 19 52.78 19 52.78
Female 17 47.22 17 47.22
Target Child Birth Order
Only Child 7 19.44 20 55.56
Firstborn 13 36.11 7 19.44
Laterbom 6 16.67 9 25.00
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With one exception, all participants were citizens o f their current country o f . 
residence, the exception being a participant residing in Canada with Algerian 
citizenship. In addition, all participants had lived in their current countries o f 
residence since at least early childhood. All o f  the Japanese participants identified 
themselves as being ethnically Japanese. In the Canadian sample, 25% identified 
themselves either as having a background that was either non-Caucasian or not o f 
Western European origin, but none were o f East Asian descent.
Participants were also asked to identify a significant caretaker o f  the target child 
(e.g., father, babysitter or teacher) who was willing to complete a measure o f the 
child’s social competence, in order to obtain reliability ratings. Twenty Canadian 
caregivers (55% o f  the sample) and twelve Japanese caregivers (33% o f the sample) 
completed the measures. In the Canadian sample, nine o f the caretakers were fathers, 
two were other family members, three were adult friends or babysitters, and six were 
unknown. In the Japanese sample, four o f the caretakers were fathers, one was a 
grandmother, and seven were unknown.
Measures
All measures were translated into Japanese to be used by participants in Japan, 
with the exception o f the Parenting Dimensions Inventory (Power et al., 1991; Slater 
& Power, 1987), which had been translated by its authors. The procedure for 
translation and measures in the present study is presented below, in the Procedure 
section.
Background Information Form. This form requests general information about the 
participants' age, marital status, education, and religion. It also requests information
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Table 4
Participants' Cultural Background and Exposure to Other Cultures
Canada Japan
f  % f  %
C o u n t r y  B o m
Japan 0 0.00 36 100.00
Canada 28 77.78 0 0.00
England 2 5.56 0 0.00
Pakistan 1 2.78 0 0.00
West Indies 2 5.56 0 0.00
Portugal 1 2.78 0 0.00
Italy 1 2.78 0 0.00
Algeria 1 2.78 0 0.00
Ethnic/Cultural
Background
Japanese 0 0.00 36 100.00
Canadian 7 19.44 0 0.00
Caucasian 5 13.89 0 0.00
British/Scottish 8 22.22 0 0.00
French Canadian 4 11.11 0 0.00
Other European 2 5.56
Black 1 2.78 0 0.00
Algerian 1 2.78 0 0.00
Mediterranean 5 13.89 0 0.00
Pakistani 1 2.78 0 0.00
Jewish 1 2.78 0 0.00
Native Canadian 1 2.78 0 0.00
Partner's Ethnic/ 
Cultural Background
Japanese 0 47.22 36 0.00
Canadian 17 13.89 0 0.00
British 5 2.78 0 0.00
French Canadian 1 22.22 0 0.00
Other European 8 2.78 0 0.00
Jewish 1 2.78 0 0.00
Phillipino 1 2.78 0 0.00
North African 1 0.00 0 0.00
(continues)
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Table 4 (continued)
Participants’ Cultural Background and Exposure to Other Cultures
Canada Japan
f  % f  %
First Language
Japanese 0 83.33 36 0.00
English 30 5.56 0 0.00
French 2 11.11 0 0.00
Other 4 0.00 0 0.00
Number o f Languages Spoken
1 24 27.78 23 30.56
2 10 5.56 11 0.00




<5 2 47.22 36 0.00
5 - 4 9 17 13.89 0 0.00
>50 5 0.00 0 0.00
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about participants' ethnic and cultural background, extent o f  association with others o f  
different ethnic and cultural background, and familiarity with cultures other than their
own.
Family Allocentricism Scale (FAS). This self-report scale was designed by Lay et 
al. (1998) to measure allocentric (collectivistic) and idiocentric (individualistic) 
orientations as they relate to family cohesion or connectedness. It consists o f 21 items 
involving attitudes towards family relationships that reflect cultural models of 
collectivism/allocentricism (e.g., I work hard at school to please my family) and 
individualism/ideocentricism (e.g., My needs are not the same as my family's). Scale 
items were originally obtained through item analysis based on its relevance to family 
concern rather than general concern for others, its appropriateness for use with both 
Eastern and Western cultures, and its statistical independence from measures o f social 
desirability. Items are rated on a five-point Likert scale ranging from "extremely 
uncharacteristic o f me" to "extremely characteristic o f  me". A single scale measuring 
individuals' level o f allocentricism is derived.
In five studies reported by Lay et al. (1998), the measure differentiated 
individuals from Eastern and Western cultures, with the former predictably reporting 
greater levels o f  allocentricism [t (191) = 3.4; p  < .05]. Lay et al (1998) reported 
internal consistency o f items reported to be moderately high, ranging from .81 to .84 
across five studies in both Eastern and Western samples. External validity has been 
supported by moderate but significant correlations (p < .05) with measures o f norm- 
oriented identity style [i.e., tendency to identify with one's group; r  (109) = .43 and r 
(82) = .47 for Western and Eastern cultures, respectively] and identity-related self-
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esteem [r = .41 for both Eastern and Western samples]; while discriminant validity 
was suggested by non-significant correlations with measures o f  daily hassles (r = .14) 
and bi-cultural competence (/* = -. 15). In the present study, internal consistency of 
items was somewhat lower, although still acceptable, at .79 for the scale as a whole.
Developmental Expectations Questionnaire (DEQ). The DEQ (Hess et al., 1980; 
Joshi & MacLean, 1997) was intended to measure parents' developmental expectations 
for children's social competence. It was originally developed jointly by research teams in 
the United States and Japan in order to compare parents' expectations for children's 
developmental abilities in those countries (Hess et al., 1980). Items were initially 
identified by mothers in Japan and the United States in a series o f pilot studies by the 
authors. The thirty-eight items in the final version consist o f a series o f  abilities or tasks 
that children might be expected to acquire before adolescence (e.g., can entertain self 
alone). These items were later conceptually divided by the first author into eight clusters, 
such as emotional maturity (e.g., "does not cry easily") and politeness (e.g., "greets 
family courteously"). For each item, respondents are asked to choose the age category at 
which children could be expected to master the task: before age four, between ages four 
and six, and after age six. The age categories were then assigned numbers 1 to 4, with 
higher numbers representing earlier expectations o f mastery.
The DEQ was revised by Joshi and MacLean (1997) to incorporate developmental 
expectations o f East Indian, Japanese, and British mothers. Items from the original 
measure which were found to be culturally inappropriate for East Indian and British 
mothers were omitted, while a few additional items o f particular relevance to either of 
these cultures were included. The measure was then tested for cultural applicability in
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Japan. Internal consistency o f  the entire measure was found to be .92, .94, and .95 for the 
British, Japanese, and Indian samples, respectively. Alpha co-efficiencies for the 
categories o f competencies ranged from .77 to .90. No other psychometric properties o f  
this measure have been reported.
For the purposes o f the present study, four categories from the Joshi and MacLean 
(1997) version which pertain specifically to social competence were used: Compliance 
with Adults (e.g., "give full attention to adults when speaking"); Peer Interaction ("allow 
others to play with his or her toys"), Communication and Verbal Assertiveness ("ask for 
explanation when in doubt"), and Emotional Control ("not bite or throw something when 
frustrated"). In the present study, internal reliability for the scale as a whole was .89. 
Internal reliabilities for individual scales in each country are presented in Appendix A.
Parenting Dimensions Inventory (PDI) - preschool version. The PDI (Power et 
al., 1991) is a self-report questionnaire designed to measure dimensions o f  parenting 
style. In its original use with children between the ages o f six and twelve years old, it 
consisted of eight dimensions derived by factor analysis: Nurturance, Responsiveness to 
Child Input, Nonrestrictive Attitude, Type o f Control, Amount of Control, Maturity 
Demands, Consistency, and Organization. Detailed psychometric properties o f  this 
measure are presented in Slater and Power (1987).
The PDI consists o f three types o f questions. First, there are a series o f twenty-six 
descriptive statements about parenting attitudes and behaviours (e.g., "My child 
convinces me to change my mind once I have made a request"), which are rated on a 6- 
point scale from "Not at all descriptive o f me" to "Highly descriptive o f  me". Second, 
there are a series o f opposing statement pairs assessing attitudes towards child control
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(“Nowadays too much emphasis is placed on obedience” vs. “Nowadays parents are too 
concerned about letting children do what they want”) to which parents choose which one 
they agree with more. Finally, there are six situations that may call for parental 
intervention (e.g., child strikes playmate) accompanied by several possible parental 
responses (e.g., send to room); the parent rates each item in terms o f how likely they are , 
to make that response.
A modified scoring o f the PDI was developed by Power et al. (1992) for use with 
a preschool population in which four o f the dimensions were retained: Nurturance (i.e., 
overt expressions of verbal and physical affection towards the child), Consistency (i.e., 
the enforcement o f rules predictably and consistently), Responsiveness to Child Input 
(i.e., allowing child's input to influence socialization process), and Type o f Control (i.e., 
specific disciplinary practices). A single scale score is derived for each o f  the first three 
dimensions. Internal consistency o f the preschool version ranged from .58 to .80, with an 
average o f  .75. Two slight modifications have since been made to the PDI by its authors: 
a Likert scale replaced the dichotomous choice for the items about parental control, and 
discipline choices for the final section were consolidated. The newer version was used 
with the Canadian sample in this study.
A translation o f the original version of the PDI was administered to Japanese 
mothers o f  preschool children by Power et al (1992), and its factor structure was found to 
be consistent with the North American version. In the present study, the translated 
Japanese version of this measure was used in its original format. Internal consistencies o f  
scales in the Japanese version were variable, and generally lower than those in the 
English version, ranging from .34 for Responsiveness to .89 for the use o f  Material and
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Social Consequences, with a mean o f .68 (Power et al., 1992). Two other cross-cultural 
uses of this measure have been reported with slightly better internal consistencies: Kelly 
and Tseng (1992) reported its internal consistency of PDI scales with a Chinese sample to 
range from .55 (Consistency) to .95 (Yells at Child), with a mean o f .79. Internal 
consistency o f the scales in the present study was similar to previous reports, ranging 
from .61 for Consistency to .91 for Physical Punishment. Internal reliabilities for all 
scales in each country are presented in Appendix A.
Self-Expressiveness in the Family Questionnaire (SEFQ). The SEFQ (Halberstadt 
et al., 1995) is a self-report questionnaire designed to measure the level o f  mothers' 
emotional expressiveness within the family context. It consists o f  40 examples of 
emotional expression (e.g., crying over an unpleasant disagreement). Respondents rate 
the frequency with which they engage in each example o f emotional expression in their 
present family on 9-point Likert scales ranging from not at all frequently to very 
frequently. The two empirically-derived scales are: Negative Expressivity, which 
involves the frequency o f negative emotional expressions (e.g., quarrelling with a family 
member), and Positive Expressivity, which involves the frequency o f positive emotional 
expressions (e.g., telling someone how nice they look). A total subscore is obtained by 
adding the positive and negative scales. Items were modified from the Family 
Expressiveness Questionnaire (FEQ, Halberstadt, 1986) which is used to examine 
general expressiveness within the family, and is reported to have moderate to high 
internal consistency, retest reliability, and discriminative validity (Halberstadt, 1986; 
Halberstadt et al., 1995) Internal reliability for the positive, negative, and total scales o f  
the SEFQ are respectively .94, .92, and .93; scales correlate significantly with
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corresponding measures o f emotional expressiveness, demonstrating good construct and 
discriminant validity (Halberstadt, 1995). In the present study, internal consistency was 
.83, .62, and .87 for the positive, negative, and total scales, respectively. Internal 
reliabilities for each scale in Japan and Canada are presented in Appendix A.
Preschool and Kindergarten Behavior Scales (PKBS). The PKBS (Merrell, 1994) 
is a 76-item behaviour rating scale designed to measure both socio-emotional 
competencies and problem behaviours in children between the ages o f  three and six. It 
consists o f a single version that is meant for use by anyone familiar with the child's 
behaviour, including a parent, teacher, or babysitter. It was originally normed on 2,855 
children from 16 U.S. states with gender, ethnicity, and socioeconomic status o f sample 
being roughly comparable to the United States population. Age-based norms are 
available, although were not used in the present study. For comparison with norms 
presented in Merrell (1994), means and standard deviations o f the present sample are 
presented in Appendix B. All scores in each country were comparable to those of 
typically developing children in North America.
The PKBS consists o f two separate scales, Social Skills (34 items), and Problem 
Behavior (42 items), each of which have empirically derived subscales. The Social 
Skills Scale (Scale A) consists o f the following subscales: Social Cooperation which 
involves the child's cooperative and self-controlling behaviours (e.g., shares toys and 
other belongings, offers assistance to playmates), Social Interaction which involves the 
child's skills in initiating social contacts (e.g., invites other children to play) and Social 
Independence which involves the ability to act independently o f peers and fam ily (e.g., 
attempts new tasks before asking for help). The Problem Behavior Scale (Scale B)
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consists o f the following subscales: Self-Centred/Explosive (e.g., has temper outbursts, or 
refuses parental requests), Attention Problems/Overactive (e.g., makes noises that annoy 
others, or acts impulsively), Antisocial/Aggressive (e.g., bullies or intimidates other 
children), Social Withdrawal (e.g., avoids playing with other children), Anxiety/Somatic 
Problems (e.g., becomes sick when upset or afraid, or has frequent headaches and 
stomachaches). The first three subscales comprise a broad-band scale o f  Externalizing 
Problems, while the latter two subscales comprise a broad-band scale o f  Internalizing 
Problems.
According to Merrel (1995), test-retest and split-half reliability co-efficients were 
high, ranging from .81 to .97 for the two main scales. Inter-rater reliability was found to 
be moderate, ranging from .36 to .62 for individual scales, .48 for Social Skills Total, and 
.59 for Problem Behaviour Total. Inter-rater reliabilities between participants and other 
caregivers in the present study were similar, with reliabilities for each scale presented in 
Table 5. The construct validity o f  the PKBS was supported by moderate to strong 
correlations with appropriate subscales in established preschool behaviour rating scales, 
including the Social Skills Rating System (SSRS), the Matteson Evaluation o f Social 
Skills with Youngsters (MESSY), the Connors Teacher Rating Scale (CTRS-39), as 
reported by Merrel (1995). Internal consistency o f the scales in the present study ranged 
from .78 to .91 for individual subscales, which is comparable to that reported by Merrel 
(1995). Internal reliabilities o f  the scales used in the present study are presented by 
country in Appendix A.
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Table 5
Inter-rater Reliability o f Mother and Other Caregiver Responses to the PKBS
Caregiver's Responses
Mother's Responses n =32 n=3l
___________   Canada Japan
Cooperation 0.56 0.73
Social Interaction . 0.45 0.45
Social Independence 0.41 0.65
Internalizing Behaviour 0.31 0.87
Externalizing Behaviour 0.56 . 0.53
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Personal Experience Questionnaire. This unpublished questionnaire created by 
the present researcher asks four open-ended questions regarding mothers’ techniques 
for developing their children’s social skills, methods o f handling noncompliance, 
methods o f handling child conflicts, and their goals for children’s social behaviour. It 
appears in Appendix C.
Final Thoughts Page. This page was designated as a space for participants to 
provide any additional opinions about the study topic or design, and to comment on 
the cultural relevance o f the materials. It appears in Appendix D.
Procedure
Participant recruitment. Participants were recruited through a modified “snowball 
method” in which key contacts were identified in each country, and asked to refer further 
participants to the study. In Canada, an initial list o f six key contacts was generated from 
colleagues and acquaintances o f the researcher. An effort was made to identify initial 
contacts who did not know each other, and who were from different cities or 
neighbourhoods in Southern Ontario. In addition to participating in the study, these key 
contacts were asked to identify and contact other eligible participants. Once a potential 
participant expressed interest in the study, they were either sent a questionnaire package 
directly from the examiner, or were given one through the referring participant. The new 
participant was then asked to identify any eligible participants. In Japan, three assistants 
without children of eligible age assisted in the recruitment. Two o f  the assistants used 
personal contacts to initiate the snowball method as described above, while one o f  the 
assistants recruited participants from two affiliated nursery schools at which he worked.
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Of the packages distributed, 44.4% (36 out of 81) o f  the Canadian packages were 
returned, and 62% (36 out o f the 58) o f the Japanese packages were returned.
Distribution and administration o f  questionnaires. After receiving departmental 
ethics clearance, questionnaire packages were mailed to participants (or occasionally 
delivered in person) with a stamped and addressed return envelope. Participants 
completed the questionnaires individually in their homes. The questionnaire package 
included detailed instructions about how to identify the target child and fill out the 
questionnaires, as well as the parameters o f the study. Two consent forms were included, 
one of which was designated as the participants’ copy. See Appendix E for copies o f  
instructions and consent forms in English. Japanese consent forms are available from the 
author.
Also included in the packages was a separate envelope containing the PKBS, 
which was intended to be delivered to a secondary caretaker o f  the target child, if  one 
was available to participate. The caretaker was referred to as the Secondary Participant 
in the study. This questionnaire was distributed to secondary participants in order to 
obtain an estimate o f reliability between mothers’ and another caretakers’ reports o f the 
target child’s behaviour. The envelope for the secondary participant included a separate 
set of instructions, consent forms, and the PKBS. In most cases, the sealed envelope was 
then added to the primary participants’ return envelope, although a separate stamped 
return envelope was given to those who requested it.
In the instructions, the participants were given the telephone number and email o f  
the examiner, and encouraged to contact her if  they had any questions. The email address 
of a Japanese assistant was also given to participants in Japan. All questionnaires were
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numbered according to the order in which they were to be filled out, to counter-balance 
the order.
Translation o f measures and collected data. With the exception o f the PDI, all 
questionnaires, instructions, and responses were translated into Japanese by associates o f  
the researcher. The initial translation of measures was done by three native Japanese 
speakers, two o f  which live in Canada and one in Japan. All were university educated 
and fluent in English.
Several authors have noted the importance o f careful and culturally-sensitive 
translation of psychological measures designed in Western countries for use in other 
cultures (e.g, Jones & Thome, 1987; Okazaki & Sue, 1995). Therefore, several 
procedures were used to ensure that translations were as close in meaning to the original 
English as possible. Consistent with procedures used in other cross-cultural research 
(e.g., Bankart & Bankart, 1985; Bomstein et al., 1998; Papps et al., 1995; Roer-Strier & 
Rivlis, 1998; Vereijken et al., 1997;), approximately one-third to one-half o f each 
measure was translated back into English after initial translation, and the two versions 
were compared. Back-translation was done by a native English speaker living in Japan. 
Each questionnaire and instruction sheet was then examined by two to five female 
Japanese-speakers, none o f  whom participated in the study. Some small changes were 
made at this time, most often related to wording to sound less formal. No items were 
designated as culturally inappropriate, although several mothers commented that 
Japanese participants might be reluctant to give personal information about themselves 
and their spouse on the background information sheet.
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Coding o f  open-ended questions. After the final translation o f the open-ended 
responses from the Japanese participants, responses from participants in both countries 
were assigned a code by the examiner and entered into a single file with identical 
formatting. This procedure was done so that assistant coders o f  the material could remain 
blind to participants’ country of residence, if  required. Assistant coders were all English- 
speaking, university-educated women who were not participants in the study and who 
were unfamiliar with the study’s hypotheses. A total o f  five assistant coders were used, 
two o f whom provided assistance in both rating maternal directiveness and in 
categorizing behavioural content. Coding was not conducted for mothers’ goals for 
children’s behaviour (Question 2) because too little was written by Japanese participants 
to generate meaningful categories. The following describes the procedures used to 
analyze information from the remaining questions. Categories derived from this 
procedure are presented in the Results section.
Informal content-analysis procedures were used to code and describe the 
behavioural content o f  the open-ended questions, as recommended by Lombard, Snyder- 
Dutch and Baracken (2002) and Neundorf (2002). Coders reviewed answers from 
participants in a single country. While they were aware that answers could be from 
mothers in either Canada or Japan, they were not told the origin of the answers they were 
actually coding. For each question, the examiner and each coder individually reviewed a 
participants’ entire answer, and then itemized all behaviours participant reported. After 
reviewing all answers to a given question, they generated categories based on behaviours 
reported, and recorded which participants identified that category. A separate behaviour 
or idea (e.g, enrolling the child in playschool) was considered to reflect a category.
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Categories were based on participants’ reported behaviour (i.e., what they said they 
would do) rather than an evaluation o f the quality o f  the behaviour. Each participant’s 
answer could consist o f one or more category.
The assistant coders and the researchers then met to discuss the categories and the 
participants’ placement within those categories. A consensus system was used to identify 
a single set o f categories that meaningfully explained the qualitative data in each country, 
based on a procedure used by Chao (1995). Categories that were qualitatively similar 
among coders were retained, and renamed or combined if necessary. Those that were 
dissimilar were discussed until a consensus was met. Responses that did not fit well into 
any category, or that were too vague to interpret, were recorded under “Other”.
This procedure resulted in a set o f categories for each country, and a list o f  
participants who fit into each category. The Japanese categories and qualitative 
responses were then examined by a first-generation Japanese Canadian, who was 
university educated and a mother o f a preschool child, but not a participant in the 
research. This assistant was asked to comment on the cultural appropriateness o f the 
categories. Minor changes were made to the titles o f the Japanese categories to better 
reflect the meaning o f mothers’ responses.





Before data was formally analyzed, all variables were checked for accuracy o f  
data entry, missing values, normality, the presence o f outliers, and other assumptions o f  
multivariate analyses, following procedures for data screening suggested by Tabachnick 
and Fidell (1996). Names and meanings o f variables in the present study are presented in 
Table 6.
Transformation o f Variables
Examination o f data frequencies revealed that two variables required 
transformation into dichotomous variables due to low frequency counts. Both referred to 
types o f behavioural control. Specifically, only 39.2% o f parents reported any use o f  
physical punishment at all, and only 11.3% of parents reported ever “doing nothing about 
the situation” (i.e., Ignore) as an option on the PDI. Therefore, Physical Punishment and 
Ignore were each changed into dichotomous variables based on the presence or absence, 
respectively, o f maternal reports o f using these strategies at all.
Variable distributions were then examined, and those with significant skew or 
kurtosis were transformed. As suggested by Tabachnick and Fidell (1996), significant 
skew was defined as a z  score o f greater than + or - 2 (p < .05), based on the ratio o f skew 
to its standard error. Based on the above formula, several variables required 
transformation. Among ratings o f behavioural control, participants’ use o f Reasoning 
underwent a square root transformation due to significant skewness. In addition, the 
following mother-rated measures o f children’s social skills were transformed: Social















Names and Variables in the Present Study
Category Sub-category Variable Name Meaning Source
Maternal Characteristics Maternal Age mother's age BIF
Education mother's level of education it
Child Characteristics Child Age target child's age St
Gender target child's gender 1!
Birth Order target child's birth order it
Cultural Model Allocentricism Idiocentric-Allocentric attitudes FAS
Idio/Allocentric Group dichotomized group:
high or low Allocentricism FAS
Country country of residence BIF
Preferences for Children's Developmental Expectations Peer Interaction social interaction with peers DEQ
Social Behaviour Verbal Assertion self-expression and assertiveness f!
Compliance cooperation with adult requests it
Emotional Control controlling emotional expression it
Goals for Social Behaviour Obedience obeying authority DEQ
Sympathy feeling sympathy for others ti
Feelings talking about one's own feelings ii
Making Friends making new friends )t
Assertiveness standing up for oneself it
Controlling Emotions controlling emotions ti
Conflict Avoidance avoiding conflict ii
















Names and Variables in the Present Study
Category Sub-category Variable Name Meaning Source
Parenting Style Directiveness Consistency consistency of rule enforcement PDI
Type o f Control
Consequences contingent punishments/rewards »
Reasoning discuss situation with child IS
Physical Punishment spanking or hitting child I t
Scolding scolding or talking harshly It
Ignoring doing nothing about the incident I t
Explicitness of Communication Responsivenss encouragement of child input SEFQ
Emotional Expressiveness emotional expression in family It
Positive e.g., happy, proud
Negative e.g., angry, sad
Child Behaviour Social Strengths Cooperation cooperation with adults and peers PKBS
Social Independence independence from adults t t
Social Interaction initiation of social interaction tt
Problem Behaviours Externalizing e.g., aggression, impulsivity t i
Internalizing e.g., anxiety, social withdrawal t l
Note: PDI — Parenting Dimensions Inventory; SEFQ = Self Expressivness in the Family Questionnaire; PKBS = Preschool 
and Kindergarten Behavior Scales
oo
-is.
interaction was reflected and transformed using square root transformations due to 
significant negative skewness, Social Independence was transformed using a logarithmic 
transformation (base 10), and Internalizing and Externalizing were transformed using a 
square root transformation due to significant positive skewness. Each o f  the transformed 
variables were examined for skewness and kurtosis, and found to have an acceptable 
distribution. All other variables were found to have distributions within acceptable 
limits.
Missing Data
Missing data for single items within each measure were managed by replacing the 
missing item with the scale mean. In no case were there more than two missing scores in 
a single scale. One participant filled out less than 80% of the items on the FAS, so the 
measure was not scored.
Missing data resulting from participants not completing one o f the measures in the 
package were also addressed. As noted above, the FAS score for one participant was not 
scored because too many items were incomplete. Because this was the only FAS score 
missing in the data, this participants’ score was dropped from the analyses, as suggested 
by Tabachnick and Fidell (1996). In addition, four participants (5.5% o f the sample) did 
not fill out the PDI, and ten participants (13.9% o f the sample) did not fill out the PKBS. 
In order to determine whether the participants who did not fill out either o f  these 
measures differed from those who filled out all the measures, the participants were 
divided into three groups: those who had completed all the measures, those who did not 
complete the PDI, and those who did not complete the PKBS. Separate univariate 
ANOVAs of these groups were not significant at p <  .05 for maternal age [F  (2, 69) =
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0.70], child age [F (2, 69) = 2.09], child gender [F (2, 69) = .68], or child birth order [F 
(2,69) = 2.80], indicating that these characteristics were not associated with participants’ 
failure to complete the specified measures. While the four participants who failed to 
complete the PDI were Japanese, the participants who did not complete the PKBS were 
roughly evenly split between Canada (40%) and Japan (60%). Because the missing 
cases appeared to be randomly distributed among the sample, and the variables associated 
with them were important to the analyses, it was decided to delete the missing cases from 
the analyses but retain the variables, as recommended by Tabachnick and Fidell (1996). 
Outliers
All variables were checked for outliers across the whole sample, as well as 
grouped within each country. Extreme cases (i.e., greater than three standard deviations 
away from the mean) were removed. This resulted in the removal o f  3 cases: two from 
the transformed Internalizing variable, and one from the transformed Externalizing 
variable.
Inter-correlations between Background Variables and Main Variables
To identify potential confounds, Pearson-product moment correlations among 
participants’ background characteristics and main study variables were calculated for the 
sample as a whole. A summary o f  the inter-correlations among key background variables 
and main study variables appear in Table 7. Maternal age was significantly correlated 
with the age and birth order o f the target child, with older mothers having target children 
who were older and later-bom. In addition, birth order was also significantly correlated 
with participants’ education, with better-educated mothers having target children who 
were later-bom.















Correlations Among Variables in the Study
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16
I Maternal Age .08 -.20 .33*** .08 .42*** .03 .07 .15 .06 .12 .10 -.18 -.14 .12 .00
2 Maternal Education -.19 -.07 .03 .30** -.30** -.22 -.17 -.27* .37*** .44*** -.03 -.05 .24* .22
3 Allocentricism .00 -.19 .00 .10 .18 .01 .11 -.20 -.18 .14 .04 -.07 -.03
4 Child Age ~ -.11 .08 .02 .07 .05 .16 -.12 -.12 -.10 -.26* -.03 -.06
5 Gender - .01 -.16 -.09 -.14 -.09 -.04 -.05 .27* -.22 -.07 .10
6 Birth Order -.10 -.07 .00 .01 .31** .01 -.24* .08 .09 .06
7 Peer Interaction . . .73*** .70*** .80*** -.20 -.17 -.02 .01 -.02 -.02
8 Verbal Assrtion -- .65*** .65*** -.20 -.18 .10 -.13 -.06 -.01
9 Emot. Control .76*** .06 .10 .02 .01 .13 .01
10 Compliance -.11 -.18 .00 .03 -.05 -.02
11 Obedience - .32** -.06 .07 .23* .53***
12 Sympathy -- -.09 .02 .48*** .17
13 Feelings - .49*** -.11 -.03






















Correlations Among Variables in the Study
1 2 3 4 5 6 7 i ...... “ 9 10 11 12 “ 13 14 15 16
17 Conflict Avoidance .05 .09 -.04 -.13 -.10 -.10 .02 .24* -.06 -.26* .25 -.27 .04 .-20 .13 .49***
18 Consistency .25* .20 .02 -.09 -.35** -.16 -.43*** .42*** .19 -.18 .19 -.26* -.12 .14 .13 .07
19 Consequences -.02 -.12 -.14 .08 .06 .10 -.03 -.01 .12 -.01 -.14 .14 -.05 .15 -.17 -.21
20 Reasoning -.12 -.10 .02 .23 -.18 .09 -.02 -.11 -.02 -.15 .19 -.16 .01 -.04 -.12 -.22
21 Physical Punishment .08 .17 -.04 -.00 .00 -.06 -.22 .07 -.10 .10 .15 -.12 -.07 -.06 -.07 -.14
22 Scolding .10 .12 .06 -.12 -.08 -.14 -.21 .20 -.06 -.21 .03 -.22 .11 .17 -.33** -.40**
23 Ignoring -.32** -.07 .07 -.02 .23* .24* .16 -.15 -.28* .02 -.15 .35** .14 .07 -.30** -.19
24 Responsiveness -.34** .06 -.08 -.05 .19 .17 .05 -.11 -.32** -.07 -.21 .26* -.11 .08 .36** .22
25 Positive Expressiveness -.35** .03 -.01 -.29* .19 .07 .05 .22 -.14 -.01 -.24 .04 -.05 .00 .27* .10
26 Negative Expressiveness -.30* -.12 -.01 -.04 .13 .07 .06 -.06 .26* -.04 -.08 .22 -.26 .07 -.09 -.01
27 Cooperation .36** .21 -.29* -.49*** -.28* -.54*** -.10 -.06 .50*** -.15 .15 -.42** -.04 .17 .47*** -.09
28 Social Interaction .24* .14 -.14 -.14 -.22 -.30** -.35** .42*** .24* -.02 .25* -.26* -.02 -.21 -.40** -.02
29 Social Independence .04 -.12 -.05 .01 -.07 .11 .14 -.11 -.05 .-26 -.04 -.02 .12 .04 .31* -.01
30 Internalizing Behaviour .02 .14 .15 -.04 -.06 .17 .06 .08 .00 .07 .17 -.21 -.05 .01 .14 .19
31 Externalizing Behaviour .24
M l
.25* -.24 -.25* -.22
/•__ (-•_
















Correlations Among Variables in the Study
17 18 19 20 21 22 23 24 25 26 27 " 28 29 31
17 Conflict Avoidance -.03 -.17 -.15 .20 -.30** .10 .15 .12 -.10 .21 -.33** .13 -.03 .07
18 Consistency ™ .07 -.26* -.02 -.12 -.05 .53*** .04 -.15 .34** -.31* .14 .10 .03
19 Consequences „ .65*** -.07 .33** .18 -.08 -.20 -.13 -.07 .16 .09 .02 -.07
20 Reasoning - -.26* .17 .03 -.29* -.08 -.18 -.17 .25* -.03 -.15 -.26*
21 Physical Punishment -- .17 .18 -.22 -.06 .37** -.12 .20 -.17 -.00 .09
22 Scolding .07 -.42*** -.17 .17 -.21 .37** -.32** -.05 -.14
23 Ignoring . . -.19 -.21 -.07 .04 .07 .10 .03 .09
24 Responsiveness -- .40*** -.26* .36** -.40*** .30* .02 .13
25 Positive Expressiveness - .21 .19 -.14 .24 -.03 -.06
26 Negative Expressiveness - -.15 .20 -.15 -.13 .10
27 Cooperation -- -.71*** .54*** -.05 -.06
28 Social Interaction - .55*** .11 -.06
29 Social Independence . . -.10 .05
30 Internalizing Behaviour - .53***
31 Externalizing Behaviour




P r i m a r y  A n a l y s e s
Hypothesis 1: Cross-Cultural Differences in Mothers ’ Personal Model o f  Family 
Relationships
It was hypothesized that Canadian and Japanese mothers’ personal models o f 
family relationships would be consistent with the model dominant in their country o f 
residence, such that Japanese mothers were expected to report stronger allocentric 
attitudes on a measure o f family relatedness than were Canadian mothers. To test for 
cross-cultural differences in mothers’ personal models o f allocentricism, an analysis o f  
variance (ANOVA) was performed on the Family Allocentricism Scale, with country the 
independent variable. The results o f this procedure, which are summarized in Table 8, 
were consistent with the above hypothesis. A s expected, on the measure o f collectivistic 
attitudes towards family relationships, Japanese mothers (.M  = 99, SD = 13) scored 
significantly higher than did Canadian mothers (M  = 90, SD =11), F  (1, 71) = 5.60,p  = 
.021.
For the purposes o f future analyses, Allocentricism was dichotomized to form two 
groups reflecting cultural model based on the sample median o f 92, with the group of 
scores above the median labeled “Allocentric” (i.e., collectivistic), and the group of 
scores below the median labeled “Idiocentric” (i.e., individualistic). The dichotomization 
o f variables is a common practice in psychological research (Streiner, 2002). Although . 
there is some concern about the loss of data with the use o f  this technique (e.g., 
MacCallum et al, 2002; Streiner, 2002), some researchers suggest that dichotomization is 
necessary in certain circumstances (e.g., Silverman & Messinger, 1999). In the present
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Table 8
Analysis of Variance of Allocentricism by Country (1A—71)
Variable df SS MS F
Country 1 1286.97 1286.97 8.59 **
Error 68 10338.46 149.83
Total 71 648985.00
* p  <.05
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study, dichotomization o f the allocentricism variable was used to form a grouping 
variable in subsequent analyses o f  variance. It was considered necessary, despite 
potential loss o f  data, to examine potential interactions between country and personal 
model within the analyses o f variance.
The majority o f  participants had models o f family relationships that were 
concurrent with the dominant cultural model o f  their country o f residence, yet as 
predicted, diversity within the country was also evident. As seen in Figure 2, o f the 
Japanese participants, 36.1% of participants were in the Idiocentric group, and 63.9% 
were in the Allocentric group; the proportion among the Canadian participants was 
almost the opposite, with 65.7% being in the Idiocentric group, and 34.3% being in the 
Allocentric group. See Appendix F for the distribution o f participants on Allocentricism 
by country. In comparison, Clay et al. (1998) reported that mean scores on the FAS for 
Canadian college students o f Western European and East Asian backgrounds were 70.3 
and 59.5, respectively, suggesting that the present sample was relatively allocentric 
overall.
Hypothesis 2: Cultural Models and Mothers' Preferences for Children’s Social
Behaviour
It was hypothesized that cultural models would be associated with mothers’ 
preferences for children’s social behaviour. As noted above, mothers’ personal 
allocentric/idiocentric models o f family relationships, and their country o f origin were 
used as indicators o f mothers’ exposure to individualist/collectivist cultural models. Also 
noted above, mothers’ preferences for children’s social behaviour were measured in two 
ways: first, by their developmental expectations for social behaviours (DEQ), and second,







Figure 2. Proportion o f  Allocentric and Idiocentric participants in each country.
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by their ratings o f the importance o f several social behaviours for their children’s 
development. The goals and developmental expectations of Japanese mothers, 
particularly those high in allocentricism, were expected to reflect a greater preference for 
children’s interdependent social behaviour than those o f Canadian mothers. Conversely, 
Canadian mothers, particularly those low in allocentricism, were expected to have goals 
and developmental expectations reflecting a greater preference for children’s 
independence from family than would Japanese mothers.
To examine whether mothers differed in their expectations and goals by country 
or idio/allocentric group, two separate multivariate analyses o f  covariance 
(MANCOVAs) were conducted for all four expectations, and then for all seven goals, 
using country o f  origin and the dichotomized Allocentricism groupings as independent 
variables. Maternal education was used as a covariate in both analyses due to its 
significant correlations with country o f  residence and the dependent variables. These 
analyses are summarized in the sections below.
Developmental Expectations fo r  Children’s Social Behaviour. Mothers’ earlier 
expectation for a particular social behaviour, as measured on the DEQ, was used as an 
indication o f their preference for that behaviour. Therefore, Japanese mothers, 
particularly those high in allocentricism, were expected to have relatively earlier 
expectations for behaviours that facilitate interdependence with the family (i.e., 
compliance with adults and emotional control), while Canadian mothers, particularly 
those low in allocentricism, were expected to have relatively earlier expectations for 
skills that facilitate independence from the family (i.e., peer interaction and verbal 
assertiveness).
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Means and standard deviations o f the age groups at which mothers expected 
children to master four types o f  social behaviour in each country and idio/allocentric 
group are presented in Table 9. (Note that a lower score reflects parents’ expectation 
that the behaviour be mastered at a relatively earlier stage and therefore indicates parental 
preference). To determine whether mothers’ expectations were significantly different on 
the basis o f their country o f residence or their idiocentric or allocentric model o f  family 
relationships, a MANCOVA (Country X idio/allocentric group) was performed on the 
categories of expectations (i.e., Peer Interaction, Verbal Assertiveness, Compliance, and 
Peer Interaction). Because o f its significant correlation with maternal expectations, 
mothers’ level o f education was entered as a covariate.
The results o f  the MANCOVA, which is summarized in Table 10, yielded a 
significant main effect only for country o f  origin, indicating that mothers differed by 
country in their overall developmental expectations for children’s social behaviour. 
However, examination o f  univariate tests o f  group differences indicated that mothers 
differed significantly only with respect to controlling emotions, with Japanese mothers 
expecting children to develop emotional control earlier than Canadian mothers. Main 
effects for mothers’ idiocentric/allocentric group, and for the interaction between 
idio/allocentric group and their country o f origin were not significant, indicating that 
mothers’ personal collectivistic or individualistic orientation towards family relationships 
was not associated with their expectations for children’s social behaviour.
Taken together, these results provide partial support for the hypothesis that 
mothers’ expectations are related to cultural models. Contrary to expectations, mothers 
did not differ significantly in their expectations for other social behaviours, nor was their
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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Table 9
Mean Age Groups for Mothers ’ Developmental Expectations o f Children’s 
Social Skills by Country and Idio/Allocentric Group
Expectations




M SD M SD M SD M SD
Canada
Idiocentrics (n = 23) 2.24 0.75 2.36 0.77 2.12 0.57 2.76 0.71
Allocentrics (n = 12) 2.30 0.68 2.50 0.71 2.38 0.57 2.91 0.63
Total (n = 35) 2.26 0.71 2.39 0.74 2.19 0.58 2.79 0.68
Japan
Idiocentrics (n =13) 2.45 0.57 2.78 0.56 2.33 0.49 2.71 0.56
Allocentrics (n = 23) 2.43 0.55 2.65 0.54 2.39 0.63 2.63 0.57
Total (n = 36) 2.44 0.55 2.70 0.54 2.37 0.58 2.66 0.56















Multivariate Analysis o f  Covariance o f Mothers' Expectations for Children's 
Social Behaviour by Country and Idio/Allocentric Group Controlling for  
Maternal Education (N -  73)
Source of Variation






2.04* 4.24* 0.65 0.46
Compliance 4.49* 0.21 0.14 0.17
Emotional Control 8.50** 7.04* 0.38 0.96
Assertiveness 3.211 0.22 1.80 0.65
Peer Interaction 3.89* 0.06 0.08 1.02




personal model o f family relationships related to their developmental timetable.
However, overall differences in mothers’ expectations for social behaviour were found 
for Japanese and Canadian mothers. As predicted, when controlling for mothers’ level o f  
education, Japanese mothers expected their children to master emotional control earlier 
than did Canadian mothers.
Goals fo r  Children's Social Behaviour. Mothers’ ratings o f a series o f  behaviours 
(from 0 to 5 based on their perceived importance for their child’s development) were 
used to indicate their goals for their child’s social development. It was hypothesized that 
Japanese mothers would rate skills that facilitate interdependence with family relatively 
higher than would Canadian mothers (i.e., compliance, feeling sympathy for others, 
emotional control, and conflict avoidance) while Canadian mothers would rate skills that 
facilitate social independence from the family relatively higher than would Japanese 
mothers (i.e., assertiveness, making new friends, verbal expression o f  feelings).
To ensure that Japanese and Canadian mothers did not have different rating styles 
(i.e., a tendency to rate all goals at the high or low), a one-way ANOVA was conducted 
on the total o f  all ratings to determine whether it was higher in Japan than Canada.
Overall ratings were higher for Canadian for Japanese mothers, F  (1, 70) = 62.13,/? < 
.000, suggesting that Canadians tended to assign a higher rating to all goals. Therefore, 
to control for possible cross-cultural differences in response style, the relative importance 
o f each goal was considered, rather than the overall rating. Relative goals were 
calculated by obtaining the proportion o f each goal within the participants’ total ratings. 
This procedure was intended to control for participants’ response style, so that the 
importance o f each goal would be compared to participants’ other goals. Thus, goals that
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accounted for a greater proportion o f the participants’ total score were assumed to be. 
relatively more important to that participant than the other goals rated. Table 11 presents 
the mean relative ratings for each goal by country of origin and idio/allocentric group. 
Skewness and kurtosis o f the relative goals were found to be within acceptable limits, 
with the exception o f Obedience, which was found to be significantly skewed. Because 
the relative ratings for Conflict Avoidance were small and essentially identical in each 
country, this goal was dropped from subsequent analyses.
A MANCOVA (Country X  Idio/Allocentric Group) was performed with the 
remaining six relative goals as dependent variables to determine whether mothers’ goals 
for children’s social behaviour differed based on country o f residence or personal 
collectivistic or individualistic orientation. Again, based on its significant correlations 
with parental expectations, mothers’ level o f  education was used as a covariate. A 
summary o f the results, including the univariate tests for group differences appear in 
Table 12.
A significant main effect was found for country o f residence, indicating that there 
were cross-cultural differences in Japanese and Canadian mothers’ relative ratings o f  
goals for children’s social behaviour. The univariate tests o f group differences indicated 
that mothers differed significantly in their relative ratings o f controlling emotions, talking 
about feelings, making new friends, and obeying authority. In each case, the direction o f  
the group difference was opposite to that predicted. As seen in Table 12, Canadian 
mothers unexpectedly rated controlling emotions and obeying authority as relatively 
more important than did Japanese mothers, while Japanese mothers rated talking about 
feelings and making new friends as relatively more important than did Canadian mothers.














Mean Realtive Ratings o f  Mothers' Goals fo r  Children '$ Social Behaviour by Country and Idio/A llocentric Group








M SD M SD M SD M SD M SD M SD M SD
Canada
Idiocentrics (n = 23) 





























Total (n = 35) 0.12 0.04 0.15 0.04 0.15 0.04 0.13 0.04 0.14 0.03 0.11 0.04 0.08 0.05
Japan
Idiocentrics (n = 13) 

















































Multivariate Analysis o f Covariance o f Relative Ratings o f Goals for Children's 
Social Behaviour by Country and Idio/Allocentric Group Controlling 
for Maternal Education (N ~ 71)
Source of Variation






1.89* 7.67*** 0.61 0.97
Sympathy 9.27** 1.24 1.24 0.13
Talking about Feelings 0.08 8.99** 8.99 1.27
Making Friends 0.39 31.40*** 31.40 2.15
Assertiveness 0.66 2.48 2.48 0.01
Controlling Emotions 3.98* 8.15** 8.15 0.49
Obedience 0.37 16.12*** 0.82 0.96
*p <  .05 **p < .01 ***p < .001 *p < .10
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Differences between relative ratings o f the importance o f  assertiveness, conflict 
avoidance, and feeling sympathy for others were not significant. Also contrary to 
expectations, mothers’ idiocentric/allocentric models o f  family relationships were not 
related to their goals for children’s social behaviour. Again as presented in Table 12, a 
significant main effect was not found for Idio/Allocentric group, nor for the interaction 
between Allocentricism and country o f origin.
In summary, results partly supported the hypothesis that mothers’ goals and 
expectations for children’s social behaviour would be associated with their 
individualist/collectivist cultural models. As expected, mothers in Japan expected 
children’s emotional control earlier than did Canadian mothers. However, mothers’ 
relative ratings o f  children’s goals were contrary to the hypothesis. Japanese mothers 
were found to rate making new friends and talking about feelings significantly higher 
than did Canadian mothers and to rate controlling emotions significantly lower than did 
Canadian mothers. Also contrary to expectations, measures o f  mothers’ personal 
idiocentric/allocentric models o f family relationships were not related to their 
developmental expectations or their goals for children’s behaviour.
Hypothesis 3: Cultural Models and Dimensions of Parenting Style
It was hypothesized that cultural models would be associated with mothers’ 
parenting style across two broad dimensions: directiveness (i.e., the extent to which she 
set and enforced specific behavioural standards) and explicitness (i.e., the extent to which 
she used and encouraged explicit communication of ideas and feelings). Specifically, it 
was expected that Japanese mothers, particularly those high in allocentricism, would be
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relatively less directive o f  their young children’s behaviour and limit explicit parent-child 
communication compared to Canadian mothers.
To examine whether mothers differed in the directiveness and explicitness o f their 
parenting style by country or allocentric/idiocentric model, separate ANOVAs or 
MANOVAs were conducted for the two measures o f maternal directiveness (i.e., 
Consistency and Behaviour Control Strategies), and for the two measures o f  maternal 
explicitness (i.e., Responsiveness to Child Input and Emotional Expressiveness).
Countries o f residence, and the dichotomized Allocentricism groupings, were used as 
independent variables. They are summarized in the sections below.
Directiveness o f Children’s Behaviour. Mothers’ directiveness o f  
children’s behaviour was measured by their consistency o f  rule enforcement (i.e., 
Consistency scale o f  the PDI), and the directiveness o f their preferred behaviour 
management strategies (i.e., Behaviour Management scales on the PDI). Means 
and standard deviations o f scores on the Consistency and Behaviour Management 
Scales on the PDI for each country o f residence and idio/allocentric group, are 
presented in Table 13.
To determine whether mothers’ consistency of rule enforcement was 
related to their country o f residence, or to their idiocentric/allocentric model of 
family relationships, an ANOVA (Country X Idio/Allocentric Group) was 
performed on the Consistency scale o f the PDI. Results, shown in Table 14, 
generally supported the hypothesis. As predicted, significantly greater 
consistency in enforcing parental rules was reported by Canadian mothers (M =
19.69, SD = 1.92) than by Japanese mothers (M = 18.00, SD = 2.85). However,















Means and Standard Deviations o f Consistency and Behavioural Control Scales on the PDI by Country and Idio/Allocentric Group
Consistency Reasoning Consequences Scolding Physical
Punishment
Ignore
M SD M SD M SD M SD M SD M SD
Canada
Idiocentrics (n “  23)

























Total (n = 35) 19.8 1.84 1.97 0.5 0.87 0.49 1.17 0.5 0.16 0.27 0.04 0.12
Japan
Idiocentrics (n =  13)





























Analysis of Variance o f Consistency by Country and Idio/Allocentric Group 
(N = 66)
Variable df SS MS F
Country 1 48.95 48.95 8.53 **
Idio/Allocentric Group 1 0.04 0.04 0.01
Country X Idio/Allocentric Group 1 3.89 3.89 0.68
Error 62
Total 66
**p <  .01
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the main effect for allocentricism, and the interaction between country and 
allocentricism were not significant, suggesting that mothers’ personal 
collectivistic or individualistic models o f  family relationships were not associated 
with how consistently they imposed rules.
Maternal directiveness was then explored by examining behavioural 
control scales o f the P D 1 :  Reasoning, External Consequences, Scolding, Physical 
Punishment, and Ignore the situation. These scales reflect mothers’ ratings o f the 
likelihood that they would use that strategy in response to several discipline 
scenarios with the target child in the study. It was expected that Canadian 
mothers, and idiocentrics, would report greater use o f  directive behavioural 
control strategies than would Japanese mothers, and allocentrics, who were 
expected to report greater use o f non-directive control strategies. This hypothesis 
was tested in two ways. First, a MANCOVA (Country X Idio/Allocentric Group) 
was performed on the behavioural control strategies o f  external consequences, 
reasoning, and scolding, to determine whether mothers differed in their behaviour 
management strategies based on country o f residence and the idiocentric/ 
allocentric group. Because o f their correlation with behavioural control strategies, 
the age of the target child age and mothers’ education were included as covariates. 
Then, a Mann Whitney U test was performed on the two less commonly endorsed 
behavioural control strategies o f Physical Punishment and Ignore, in their 
dichotomized form, to determine whether cross-cultural differences existed in 
these strategies.
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Results o f the MANCOVA, which are summarized in Table 15, revealed a . 
significant main effect for country, suggesting that overall differences exist in 
mothers’ control strategies in each country. Furthermore, univariate analyses 
revealed that differences between countries were significant in each type o f  
behavioural control strategy. Results were consistent with the hypotheses:
Canadian mothers reported greater use o f external consequences to manage 
children’s behaviour, while Japanese mothers reported greater use o f  the less 
directive forms o f child management strategies o f reasoning and scolding.
However, the main effect for mothers’ personal idiocentric/allocentric cultural 
model was not significant, suggesting that it was not associated with mothers’ use 
of control strategies.
A Mann-Whitney U  test was performed on the remaining forms o f  behaviour 
management, the dichotomous variables o f Physical Punishment and Ignore, to determine 
whether cross-cultural differences existed in these discipline strategies. Results only 
partially supported the hypotheses. As predicted, Japanese mothers were significantly 
more likely than were Canadian mothers to report that they would ignore the situation 
entirely (U -  440.00, p  = .031). Among Japanese mothers, 66.7% reported that they 
would do nothing in response to a particular discipline situation, whereas only 16.7% of 
Canadian mothers reported that they would do the same. However, contrary to the 
expectation that Japanese mothers would report less directive means o f behaviour control, 
a greater use o f physical punishment was reported by Japanese than Canadian mothers (U 
= 320.50, p  = .001). Specifically, one-third o f  Canadian mothers, and two-thirds o f the















Multivariate Analysis o f  Variance ofMothers ’ Use o f External Consequences, 
Reasoning, and Scolding by Country o f  Origin and Idio/Allocentric Group 
Controlling fo r  Maternal Education (N = 67)
Source of Variation






4.20** 31.58*** 1.52 0.57
Reasoning 5.51** 27.67*** 0.96 1.30
Consequences 4.29‘ 12.91*** 3.49* 1.08
Scolding 3.60* 37.04*** 1.43 0.06
* p  <  .05 **p < .01 ***p < .001 4p < .10
OQO
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Japanese mothers reported that they would use physical punishment in a particular 
discipline situation at least rarely.
Encouragement o f  Explicit Parent-Child Communication. Mothers’ 
encouragement o f explicit parent-child communication was measured in two ways: their 
score on the Responsiveness scale o f the PDI, which indicates the extent to which they 
encourage their children to express their individual feelings and opinions, and the 
Expressiveness scales o f  the FEQ, which indicates the extent to which they express a 
variety of emotions within the family context. Means and standard deviations o f  
maternal responsiveness and expressiveness are presented in Table 16. It was 
hypothesized that Japanese mothers, particularly those high in allocentricism, would be 
less encouraging o f explicit parent-child communication than would Canadian mothers, 
particularly those low in allocentricism. To test this hypothesis, an ANCOVA was 
performed on Responsiveness on the PDI, and a MANCOVA was performed on Positive 
and Negative Expressiveness on the SFEQ, each using country o f  residence and 
idio/allocentric group as independent variables. Covariates were chosen on the basis o f  
their significant correlation with dependent variables.
As noted above, it was expected that Canadian mothers would be more 
encouraging o f their children’s individual opinions and ideas to the parent than would 
Japanese parents, in light o f differing cultural models in the respective countries. It was 
further expected that mothers’ idiocentric/allocentric model o f  family relationships would 
also be associated with maternal responsiveness, with idiocentric Canadian mothers being 
the most responsive to children’s input, and allocentric Japanese mothers being the least 
responsive. To test this hypothesis, an ANCOVA was run on the Responsiveness scale
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Table 16
Means and Standard Deviations of Responsiveness Scale on the PDI and 






M SD M SD M SD
Canada
Idiocentrics (n = 23) 













Total (n = 35) 21.74 2.57 157.91 18.37 70.54 17.2
Japan
Idiocentrics (n = 13) 













Total (n = 36) 17.06 3.17 148.65 21.55 75.32 15.9
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responsive. To test this hypothesis, an ANCOVA was run on the Responsiveness scale 
on the PDI as the dependent variable, with country of residence and idio/ allocentric 
group as the independent variables (see Table 17 for summary). As noted above, 
maternal age and education were used as covariates, due to their significant correlation 
with Responsiveness.
Results o f the ANCOVA were partly consistent with hypotheses. Significant 
main effects were found for country o f residence, idio/allocentric group, and the 
interaction between country and idio/allocentric group, suggesting that mothers’ personal 
collectivist or individualistic orientations were differentially associated with maternal 
responsiveness in each country. Nevertheless, analyses o f simple effects revealed that 
greater responsiveness to children’s input was found among Canadian than Japanese 
allocentrics, F (1, 63) = 13.47,/? < .001, and as well as among Canadian idiocentrics 
compared to Japanese allocentrics, F (1,63) = 42.62,/? < .001. This pattern o f interaction 
is illustrated in Figure 3. These results provide partial support the hypotheses in that 
Canadian mothers, although not necessarily those who are idiocentric, were reported to 
be more responsive to their children’s input.
Mothers’ emotional expressiveness within the family was then examined to 
further understand the explicitness o f parent-child communication. To determine 
whether maternal emotional expressiveness differed with country o f residence or 
idiocentric/allocentric model, a MANCOVA was run with positive expressiveness and 
negative expressiveness as dependent variables, and country and cultural model as 
independent variables. Maternal age was added as a covariate due to its significant 
correlation with negative expressiveness.
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Table 17
Analysis of Covariance of Responsiveness by Country and 
Idio/Allocentric Group Controlling for Maternal Age and Education (N — 67)
Variable df SS MS F
Country 1 226.02 226.02 29.72 ***
Idio/Allocentric Group 1 32.78 32.78 4.31 *
Country X Idio/Allocentric Group 1 32.60 32.60 4.29 *
Education 1 1.44 1.44 0.19
Maternal Age 1 17.07 17.07 2.24
Error 62 463.90 7.60
Total 66 26269.00
* p  < .  05 ***p < .001

























Figure 3. Interaction between country o f residence and maternal idiocentric/allocentric 
model fo r responsiveness to children’s input (Responsiveness Scale) on the PDI.
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Results o f the MANCOVA, which are summarized in Table 18, revealed a 
significant main effect for country, and the interaction between country and 
idiocentric/allocentric group, suggesting that differences in expressiveness between 
countries were associated with mothers’ idiocentric/allocentric models. Also seen in 
Table 18, univariate tests o f the Country X Idio/Allocentric Group interaction were 
significant only for Negative Expressiveness. The pattern o f the interaction between 
country and idiocentric/allocentric model is illustrated in Figure 4. A test of simple 
effects of responsiveness within each country revealed that Canadian idiocentrics were 
significantly less negatively expressive than were Japanese idiocentrics, F (1, 66) = 6.24, 
p  < .05; cross-cultural differences in negative expressiveness were not found among 
allocentrics, F (1, 66) = 2.23, n.s. These patterns of negative expressiveness were 
generally contrary to expectations. While the Country X Idio/Allocentric Group 
interaction only approached significance for positive expressiveness, it is noteworthy that 
the pattern of positive expressiveness between country and idiocentric/allocentric model 
appears to be directly opposite that o f negative expressiveness, as illustrated in Figure 5.
In short, these results suggest provide partial support for the hypothesis that 
Canadian mothers encourage and use more explicit communication with their preschool 
child, than do Japanese mothers. Canadian mothers reported themselves as more 
responsive to their child’s input than did Japanese mothers. However, unexpectedly, 
mothers’ expressiveness in each country differed with their cultural model in ways not 
predicted by the present hypotheses. Canadian mothers who were idiocentric tended to















Multivariate Analysis o f Covariance o f Emotional Expressiveness by Country 
and Idio/Allocentric Group Controlling for Maternal Age (N -  72)
Source o f Variation






2.95 3.47* 0.39* 5.74**
Pos.Expressiveness 0.57 3.40* 0.04 280*
Neg.Expressiveness 5.99* 1.52 0.58 5.31*

















Figure 4. Interaction between country o f  residence and idiocentric/allocentric model for 















Figure 5. Interaction between country of residence and idiocentric/allocentric model for 
Positive Expressiveness on the SFEQ.
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express fewer negative emotions, and there was a trend for them to be more expressive o f  
positive emotions a s  well.
Hypothesis 4: Mothers ’ Preferences fo r Children's Social Behaviour and Dimensions o f  
Parenting Style
It was hypothesized that mothers’ preferences for children’s social behaviour that 
facilitated family interdependence would be predicted by non-directive behaviour 
management and an implicit communication style, while preferences for children’s 
socially independent behaviour would be predicted by a more directive and explicit 
parenting style. In order to test this hypothesis, several multiple regressions were 
performed to predict mothers’ developmental expectations from aspects o f their parenting 
styles. S p e c i f i c a l l y ,  separate multiple regression equations were used to predict 
expectations for autonomous social behaviour (i.e., peer interaction and verbal 
assertiveness), and for interdependent social behaviour (i.e., compliance and emotional 
control), from aspects o f m a t e r n a l  directiveness, and encouragement o f explicit parent- 
child communication, in each country. Then the relation between mothers’ goals for 
children’s social behaviour and parenting style were examined using partial correlations 
between parental directiveness and explicitness and parenting goals, controlling for 
parent age and education. Results o f these analyses are presented in the following 
sections.
Expectations fo r Children’s Social Behaviour
Before performing the multiple regressions to predict mothers’ developmental 
expectations from a s p e c t s  o f their parenting style, the pairs o f scales on t h e  D E Q  that 
were expected to co-occur were combined to reduce the total number of independent
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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variables, thereby reducing the chance of Type I I  errors. Specifically, the P e e r  
Interaction scale and the Verbal A s s e r t i v e n e s s  scale were combined to create an 
Autonomous Social Behaviour variable, and the Compliance and Emotional Control 
scales were combined to create an Interdependent Social Behaviour Scale. The new 
scales were calculated by taking an average o f the two original scales. In addition, 
variables to be entered into the equation were f i r s t  checked for multicollinearity, as 
suggested by Tabachnick and Fidell (1996).
Multiple regression procedures predicting mothers’ expectations for autonomous 
social behaviour and their expectations for interdependent social behaviour were run 
separately for Canadian and Japanese samples, to determine whether relations between 
expectations and parenting style were consistent in both countries. They a r e  presented in 
separate sections below. For each predictor, sets o f  variables reflecting mothers’ 
directiveness o f children’s behaviour, and their encouragement o f explicit 
communication, were entered into separate standard multiple regression equations. 
Because of its relation to developmental expectations, maternal education was included in 
each equation. Note that in several procedures, the sum o f  the semipartial correlations 
(sr2) were higher than the multivariate correlation, which is considered to be an unusual 
situation (Tabachnick & Fidell, 1996), and may indicate that the relations among those 
variables are complex.
Multiple regression procedures predicting mothers’ expectations for autonomous 
social behaviour will be discussed first, followed by regressions predicting mothers’ 
expectations for interdependent social behaviour.
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Autonomous Social Behaviour. It was predicted that mothers’ earlier expectations 
for children’s autonomous social behaviour would be associated with a more directive 
parenting style. To test this hypothesis, multiple regression procedures were run 
separately for Canada and Japan, each predicting autonomous social behaviour from 
maternal directiveness variables on the PDI. Results are summarized in Table 19. 
Contrary to expectations, autonomous Social Behaviour was not significantly predicted 
by the variables in the Canadian sample, suggesting that maternal directiveness, as well 
as maternal education, were not associated with their expectations for children’s socially 
independent behaviour. However, a significant equation was found predicting 
autonomous social behaviour in Japan. Examination of individual predictors revealed 
that earlier expectations for children’s autonomous social behaviour were associated with 
Japanese mothers’ greater tendency to ignore the discipline situation, and a lower 
likelihood to use scolding, as well as higher education. Unexpectedly, these results are in 
opposition to the present hypothesis: Japanese mothers who expected earlier mastery of 
independent social behaviour were less likely to scold their children, and more likely to 
ignore the situation.
It was further hypothesized that mothers’ earlier expectations for children’s 
autonomous behaviour would be associated with mothers’ greater encouragement of 
explicit parent child communication. Again, separate standard multiple regressions were 
run for the Japanese and Canadian samples to predict expectations for children’s 
autonomous social. Mother’s responsiveness to children’s input, measured by the 
Responsiveness scale on the PDI, and the Positive and Negative expressiveness scales on 
the SEFQ, were used as predictors, behaviour, with maternal education added to control


















Standard Multiple Regressions Predicting Expectations fo r Children’s Autonomous Social Behaviour from  
Maternal Directiveness in Canada and Japan
Variable B
Canada 
SEB b sr 2 F R 2 B
Japan 
SEB b sr 2 F R 2
0.16 0.03 3.19 0.44 *
Consistency 0.02 0.07 0.15 0.01 -0.04 0.03 -0.13 0.01
Reasoning 1.40 2.21 0.23 0.01 -1.30 0.89 -0.38 0.06
Consequences 0.27 0.45 0.22 0.01 -0.16 0.18 -0.21 0.02
Scolding 0.21 0.29 0.18 0.02 0.39 0.16 0.42 0.13 *
Ignoring 0.13 0.35 0.08 0.00 -0.44 0.17 a O SO 0.16 *
Education 0.03 0.14 0.05 0.00 -0.16 0.06 -0.51 0.19 **
Note: B — unstandardized regression co-efficient, SE B = Standard error o f regression co-efficient, b = standardized
* 2regression coefficient, sr = squared semi-partial correlation; * p  < .05 **p < .01; shared variance for Japan = .1,
shared variance for Canada cannot be computed since the sum of sr2 is greater than the sum o f  R 2
O
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for its potential c o n f o u n d i n g  i n f l u e n c e .  Results o f this analysis a r e  summarized in Table 
20. Mothers’ responsiveness and emotional expressiveness did not predict maternal 
expectations for children’s autonomous social behaviour in Japan. Among Canadian 
mothers, expectations for children’s autonomous social behaviour were significantly 
predicted by the equation, with mothers’ positive emotional expressiveness as the sole 
significant contributor. Results were consistent with the hypothesis, as mothers with 
earlier expectations for children’s autonomous social behaviour tended to be more 
positively emotionally expressive.
Interdependent Social Behaviour. Next, mothers expectations for children’s 
interdependent social behaviour was examined. It was hypothesized that mothers’ earlier 
expectations for interdependent social behaviour would be associated with mothers’ 
greater use o f non-directive strategies of behaviour management. Using an approach 
similar to the one above, multiple regression procedures w e r e  run separately for Canada 
and Japan, each predicting interdependent social behaviour from aspects o f  maternal 
directiveness on the PDI. Results of these procedures are summarized in Table 21. 
Results o f t h e  regression equation were again not significant for the Canadian sample, but 
were significant for the Japanese sample, indicating that maternal expectations for 
interdependent behaviour were associated with behaviour management strategies in 
Japan, but not Canada. The individual predictors that contributed significantly to the 
equation suggested that earlier maternal expectations for children’s interdependent 
behaviour were associated with more consistency and more reasoning, as well as greater 
m a te r n a l  education.


















Standard Multiple Regression Predicting Expectations fo r Children’s Autonomous Social Behaviour 
from from Explicitness o f Parent-Child Communication in Canada and Japan
Canada Japan
Variable B SEB P sr2 F R2 B SEB P sr 2 F R 2
3.12 0.28 * 1.28 0.18
Responsiveness 0.02 0.04 0.05 0.00 0.00 0.03 0.00 0.00
Positive Expressiveness -0.02 0.01 -0.47 0.17 ** 0.00 0.01 -0.18 0.03
Negative Expressiveness -0.01 0.01 -0.14 0.02 0.01 0.01 0.22 0.04
Education 0.11 0.11 0.15 0.02 -0.08 0.05 -0.27 0.07
Note: B = unstandardized regression co-efficient, SE B = Standard error o f regression co-efficient, p = standardized regression.
coefficient, sr2 = squared semi-partial correlation; * p  < .05 **p < .01; shared variance for Canada = .07,


















Standard Multiple Regression Predicting Expectations fo r Children's Interdependent Social Behaviour from  
Maternal Directiveness in Canada and Japan
Variable B
Canada 
SEB b 2sr F R2 B SEB
Japan
b sr2 F R2
0.12 0.02 4.40 0.52 **
Consistency 0.03 0.15 0.01 0.00 0.05 0.02 -0.42 0.15 **
Reasoning -0.99 2.39 -0.15 0.01 -1.70 0.66 -0.56 0.12 *
Consequences -0.23 0.47 -0.18 0.01 -0.27 0.16 -0.40 0.06 ‘
Scolding -0.02 0.32 -0.02 0.00 0.19 0.14 0.23 0.04
Ignoring -0.17 0.38 -0.10 0.01 -0.43 0.14 -0.53 0.19 **
Education -0.07 0.16 -0.10 0.01 -0.14 0.05 -0.51 0.19 **
Note: B = unstandardized regression co-efficient, SEB = Standard error of regression co-efficient, b = standardized regression, 
coefficient, sr2 = squared semi-partial correlation; * p  < .05 **p < .01 xp  <.10.; shared variance in Canada and Japan
2 j
cannot be computed since the sum o f sr is greater than the sum o f R w
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Finally, the relation between mothers’ expectations for children’s interdependent social 
behaviour and their encouragement of explicit parent child communication was 
examined. As above, multiple regression procedures were performed to predict maternal 
expectations for interdependent social behaviour from Responsiveness on the PDI and , 
overall emotional expressiveness, as measured by the SEFQ, with maternal education 
added to control for its effects on the dependent variable.
As summarized in Table 22, neither regression equation reached significance, 
although the equation for the Canadian sample approached significance. As in the 
prediction o f expectations for children’s autonomous behaviour, mothers’ greater positive 
expressiveness was the sole predictor to reach significance in the present equation, 
suggesting that Canadian mothers’ expectations for children’s interdependent social 
behaviour was associated with their greater emotional expressiveness.
Goals fo r Children's Social Behaviour
Next, the relations between parenting style and goals for children’s social 
behaviour were examined. The hypothesis was that mothers’ goals for children’s greater 
independence from the family would be associated with greater directiveness and 
encouragement of explicit parent-child communication, while goals for children’s greater 
interdependence within the family would be associated with a non-directive style and 
relatively limited explicit parent-child communication. As such, it was expected that 
measures o f maternal directiveness and responsiveness to child input on the PDI, and of 
emotional expressiveness on the SFEQ, would be associated with goals for children’s


















Standard Multiple Regression Predicting Expectations fo r Children's Interdependent Social Behaviour 
from from Explicitness o f  Parent-Child Communication in Canada and Japan
Canada Japan
Variable B SEB P sr2 F R2 B SEB P sr2 F R2
2.19 0.22 ‘ 1.37 0.22
Responsiveness 0.12 0.09 0.24 0.05 0.06 0.03 0.16 0.02
Positive Expressiveness -0.03 0.01 -0.39 0.10 * -0.01 0.01 -0.22 0.12
Negative Expressiveness -0.01 0.01 -0.12 0.01 0.02 0.01 0.27 0.04
Education -0.12 0.26 -0.08 0.00 -0.06 0.05 -0.28 0.06
Note: B = unstandardized regression co-efficient, SE B = Standard error of regression co-efficient, p  = standardized regression
2 tcoefficient, sr = squared semi-partial correlation; * p  < .05 p  <.10; shared variance for Canada = .06, shared variance in 
Japan cannot be computed since the sum o f  s r 2 i s  greater than the sum of R 2
N)
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self-expressive and autonomous behaviours in Canada, and children’s socially aware and 
self-controlled behaviours in Japan.
To examine this hypothesis, a series of partial correlations between maternal goals 
for children’s social behaviour and their parenting style were calculated separately for , 
each country, controlling for mothers’ age and education. To reduce the number o f  
highly-correlated dependent variables in this analysis, goals that were both highly 
correlated and theoretically similar were combined, as recommended by Howell (1997). 
Two separate sets o f goals were interrelated in both Canada and Japan: the first reflecting 
aspects o f self-control (i.e., obeying authority, emotional control and avoiding conflict), 
and the second reflecting inter-personal skills (i.e., feeling sympathy, talking about 
feelings, and making new friends). The last skill, standing up for oneself, was 
differentially correlated in Canada and Japan, suggesting that it represented different 
meanings to parents in each country. In Japan, standing up for oneself was significantly 
correlated with only making new friends (pr = .41, p  = .01) and talking about feelings (pr 
= .34, p  = .05), whereas standing up for oneself was significantly correlated only with 
emotional control (pr = .50, p  < .00) in Canada. Therefore, the following sets o f  goals 
were considered: Self-control (average o f obeying authority, emotional control, and 
avoiding conflict), Inter-personal skills (average o f feeling sympathy, talking about 
feelings, and making new friends), and Assertiveness (standing up for oneself). Internal 
consistencies o f the new categories were as follows: Self-Control (alpha = .70), and 
Interpersonal Skills (alpha = .58). It has been suggested that an alpha o f at least .7 is 
necessary for a scale to be considered satisfactory (e.g., George & Mallery, 2003;
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Nunnally, 1978). Due to the relatively low internal consistency of t h e  Interpersonal 
Skills category, only the Self-Control category was used in this analysis.
Results o f  the partial correlation analyses are presented in Table 23. Relations 
between mothers’ goals for children’s social behaviour and parenting style were weak, 
overall. F u r t h e r m o r e ,  the patterns of correlations were generally not supportive o f the 
above hypothesis. Due to the large number o f correlations performed and the resulting 
risk in inflated Type II error, individual correlations that reached significance were not 
interpreted.
Hypothesis 5: Relations between Dimensions o f Parenting Style and Children’s Social 
Behaviour
It was hypothesized that mothers’ greater directiveness and encouragement o f  
explicit parent-child communication would be associated with children’s self-expressive 
and assertive behaviour, while non-directiveness and implicit parent-child 
communication were expected to be associated with children’s socially sensitive and self­
controlled behaviour, which facilitates family interdependence. To e x a m i n e  this 
hypothesis, partial correlations were calculated between parenting style variables and the 
child behaviour scales on the PKBS, controlling for child age. To determine whether the 
relations between parenting and child variables were the same cross-culturally, separate 
calculations were made for Canada and Japan.
Social Strengths. The Social Independence and Social Interaction scales on the 
PKBS were used to reflect children’s social autonomous behaviour, while Social 
Cooperation was used to reflect a socially interdependent behaviour. It was predicted 
that mothers’ directiveness and explicitness o f parent-child communication would be















Partial Correlations between Mothers ’ Goals fo r  Children's Social Behaviour and Parenting Style in Canada and Japan 


















Consistency -.14 -.09 .10 -.11 -.11 -.14 -.09 -.09 -.11 -.11
Consequences .17 -.21 -.13 .04 -.09 .06 .17 -.20 -.18 .26
Reasoning .15 .15 .05 .15 .24 .03 .01 .18 .36* -.18
Scolding .07 .31* .06 -.09 -.12 -.22 -.42* .06 -.23 -.31
Ignore .15 .25' -.01 -.07 .11 -.07 -.07 -.01 -.07 .04
Physical Punishment .13 -.15 .07 .10 -.22 .13 .23 -.02 -.06 .01
Explicitness
Responsiveness .37* .06 .27 -.04 -.18 .11 .08 .28' .17 .05
Pos.Expressiveness .27* .02 -.08 -.05 -.16 .07 .15 -.08 .10 .21
Neg.Expressiveness .09 -.06 .05 .02 -.03 .17 .02 .09 -.09 .06
*p  <.05 p  <.10
oo
associated with children’s greater social autonomy and lesser cooperation. As seen in 
Table 24, partial correlations between Social Skills scales and d i m e n s i o n s  o f mothers’ 
parenting style were not consistent with hypotheses. Relations between parenting style 
and measures of children’s social strengths were non-significant in Japan, with the 
exception o f greater Social Independence associated with less Scolding (pr =  -A 5 ,p  
<.05). In Canada, Consistency was significantly correlated with Social Cooperation (pr =  
.42,/? < .05), and Social Independence (pr = . 3 8 ,  p  < .05), with the correlation with Social 
Interaction also being positive, although not significant (pr = . 1 4 ,  n.s.). This suggests 
that mothers’ tendency to enforce rules is associated with Canadian children’s social 
strengths that are autonomous as well as interdependent. In addition, Social Cooperation 
was marginally correlated in a negative direction with maternal Reasoning (pr = -.34, p 
<.10), and in a positive direction with Responsiveness (pr = .32, p < .10), indicating a 
trend for mothers who are more responsive and rely on reasoning less often to have 
children who are more socially cooperative. Furthermore, for the Canadian sample,
Social Interaction was significantly correlated with mothers’ tendency to ignore the 
situation (pr = .45, p  < .01), and the negative correlation with use o f consequences 
approached significance (pr = -.32), suggesting that mothers who do not intervene in 
children’s non-compliance and who impose fewer punishments have children who are 
more skilled at initiating peer contact. In sum, in Canada, aspects o f directive and 
explicit parenting styles were associated with children’s greater cooperation, while 
aspects o f non-directive parenting were associated with children’s greater social 
Interaction, which is in direct opposition to the present hypotheses.















Partial Correlations between Dimensions o f Mothers' Parenting Style and 
Children's Social Strengths controlling for Child Age
Parenting Style________________________________________________ Child Behaviour
Canada Japan
(n = 32) (n = 25)
Social Social Social Social Social Social
Cooperation Independence Initiation Cooperation Independence Initiation
Directiveness
Consistency .42* .38* .14 .07 -.13 -.08
Consequences .05 -.08 -.32* -.05 .02 -.07
Reasoning - .34* -.16 .08 .17 .12 .09
Scolding -.17 .16 .07 -.14 -.45* -.31
Ignore .12 .16 .4 5 ** .16 .23 .02
Physical Punishment .02 .03 -.15 .00 -.04 .14
Explicitness
Responsiveness .32* .18 .11 .19 .05 .13
Pos.Expressiveness -.04 -.04 .04 .15 .05 .21
Neg.Expressiveness .18 -.11 -.15 -.07 -.14 -.18
* p  < .05, **p < .01 'p  < .10
U»o
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Social Weaknesses. The E x t e r n a l i z in g  and Internalizing Behaviour scales on the 
PKBS were used to reflect children’s problematic behaviour associated with autonomy 
and interdependence, respectively. It was predicted that mothers’ greater directiveness 
and explicitness o f parent-child communication would be related to children’s greater 
extemalization; non-directiveness and implicit parent-child communication was expected 
to be associated with children’s greater internalization. Again, results o f partial 
correlations between Problem Behavior scales and dimensions o f  parenting style, which 
are summarized on Table 25, were generally inconsistent with hypotheses. While all 
correlations o f parenting style and the Externalizing Behaviour failed to reach 
significance in either country, it was marginally correlated with Scolding (r=  .31 , p <
.10) and Negative Expressiveness (r = 31,p < .10) in Canada, which suggests an 
association with mothers’ directive and explicit verbal behaviour and children’s 
externalizing behaviours. However, in Japan, Externalizing Behaviour was marginally 
correlated with Ignore (r = .37, p  < .10), which is a non-directive behaviour management 
approach. Internalizing Behaviour was correlated with the use o f Consequences (r = .37, 
p  < .05) in Canada; in Japan, Internalizing behaviour was negatively correlated with 
Reasoning (t = -.45, p  < .05), and its correlation with Physical Punishment (r = 31, p  < 
.10) and Responsiveness (r = 36 , p <  .10) approached significance. Taken together, these 
results suggest that children’s internalizing symptoms were associated with greater 
maternal directiveness in both countries, with the exception o f greater maternal reasoning 
in Japan.
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Table 25
Partial Correlations between Dimensions o f Mothers' Parenting Style and Children's 
Social Weaknesses in Canada and Japan Controlling for Child Age
Parenting Style
Canada Japan
(n = 32) (n = 25)
Externalizing Internalizing Externalizing Internalizing
Behaviour Behaviour Behaviour Behaviour
Directiveness
Consistency -.15 -.01 -.17 .07
Consequences -.24 .37* .06 .26
Reasoning .27 .29 -.27 -.45*
Scolding .31* .19 .02 .05
Ignore .12 .23 .37' .18
Physical Punishmen .14 -.07 .29 .37'
Explicitness
Responsiveness -.19 -.08 -.21 .36'
Pos.Expressiveness -.15 .06 -.24 -.32
Neg.Expressiveness .31‘ .06 .28 .31
* p  < .05,‘p  < .10
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Qualitative Descriptions o f  Responses to Open-Ended Questions 
General Cross-Cultural Differences in Mothers ’ Responses to Open-Ended Questions 
Mothers’ responses to the open-ended questions d i f f e r e d  both in length and style 
o f response. Although a direct word count comparison is inappropriate between Japanese 
and English languages, Canadian participants clearly wrote more than did Japanese 
participants. The greater length was due to the tendency for Canadian participants to 
o f f e r  more alternative ideas, elaborate more on those ideas, and to offer concrete 
examples, compared to Japanese participants. In addition, Canadian participants’ 
responses tended to be more specific and concrete than were those o f  Japanese 
participants. On the other hand, Japanese participants tended to write in more general 
terms, with some sentences being relatively ambiguous. Information from participants in 
either country that required clarification in order to be interpreted w a s  not used in the 
analyses.
Question 1: Methods of Developing Child’s Social Skills
Mothers’ methods o f  developing their preschool child’s social skills were 
summarized in five categories, which appear in Table 26. Also presented are the 
frequencies o f  each response, and the percentages o f  total responses in each country that 
fit into each category, or subcategory. As seen in Table 26, mothers’ responses reflected 
cross-cultural similarities, as well as differences in their approach to social skill 
development.
Mothers in both countries structured their children’s environment to promote 
interaction with others. A common method o f developing children’s social skills, which 
was reported by more than a fifth of mothers in both countries, was to enroll their child in















Mothers' Methods o f Developing Children's Social Skills in Canada and Japan by Frequency of Response and 
Percentage of Total Responses by Country
Canada_____________Japan__________Total Sample
Category Sub-Category / % / % / %
Organized Activities 20 .0 26.0 7.0 20 .0 27.0 24.1
Arrangements for Peer Play
Arrange playdates 17.0 22.1 1.0 2.9 18.0 16.1
Go where children play 3.0 3.9 12.0 34.3 15.0 13.4
Exposure to Broader Community
Expose to people o f various
ages or backgrounds 4.0 0 .0 3.0 8.6 7.0 6.3
Take to adult-oriented events 0 .0 0.0 2 .0 5.7 2 .0 1.8
Instruction and Correction
Discussion about social situation 7.0 9.1 0.0 0.0 7.0 6.3
Establish and enforce social rules 16.0 20.8 0.0 0.0 16.0 14.3
Teach specific social skills 6 .0 7.8 0.0 0.0 6 .0 5.4
Model appropriate behaviour 4.0 5.2 0.0 0.0 4.0 3.6
Nothing 0.0 0.0 10.0 28.6 10.0 8.9
Total Responses 77 35 112




an organized group p r o g r a m .  Over two-thirds o f  the mothers who reported sending th e ir  
children to an outside activity indicated that their preschool child went to a preschool, 
nursery school, or kindergarten. Among Canadian mothers, other outside activities 
consisted primarily o f  preschool drop-in centres, while in Japan, preschool children were 
more likely to be enrolled in a skill-based class, such as karate or music.
A second method of developing children’s social skills that was commonly 
reported by mothers in each country was the specific arrangement o f  opportunities for the 
child to play with others their own age. These took the form o f  playdates (i.e., arranging 
for children to play at each other’s homes), reported primarily by Canadian mothers, and 
trips to places where other children play, such as the park, which was reported primarily 
by Japanese mothers.
In addition, mothers in both countries reported exposing their children to the 
broader community as a way o f strengthening their social skills, although only Japanese 
mothers reported specifically exposing children to unfamiliar adults. One Japanese 
mother writes:
As much as possible, I  take my child outside, and we touch and see various 
things, and she keeps those experiences in her mind and relives them later.
Several mothers in each country discussed the importance o f children meeting
other people from diverse backgrounds. As one Canadian mother explains:
I  try hard to expose my daughter to many social situations —to her family, 
other children, and other nationalities. I  want her to be comfortable in 
many situations right from her early days. I  take her to busy, noisy places 
and have her say hi to strangers and be polite. And personally, I think 
that the playgroups at the resource centre... might be most effective. 
Because she is able to choose a diverse culture [sic] as playmate.
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In addition to the similarities in mothers’ approaches described above, there was a 
noticeable cross-cultural difference in their tendency to identify specific strategies for 
enhancing children’s social development. Consistent with a more directive approach to 
child-rearing during the early years, Canadian mothers generally reported a greater 
number o f strategies than did Japanese mothers, and were unlikely to report that they did 
nothing at all. In keeping with Japanese mothers’ non-directive style, nearly one-third o f  
Japanese mothers indicated that they did nothing specific to develop their children’s 
social skills. The majority o f  Japanese mothers who reported using no specific strategy 
suggested that social skills could and/or should not be modified by outside forces. For 
example:
Nothing has to be done about children’s social skills. It isn 7 something 
that can be imposed upon them.
(I do) nothing in particular. It is good enough to let things develop 
naturally.
Nothing needs to be done. Children become sociable in a free  
environment.
In contrast, nearly half o f  all Canadian mothers’ responses involved some method
o f instruction and/or correction as a means o f enhancing their children’s social skills.
This strategy was not mentioned by any o f the Japanese mothers. Canadian mothers
reported discussing social issues with their children, often providing the child with
specific expectations for their behaviour. One mother reports:
We also ensure that when she doesn 7 act appropriately that we correct 
her, explain why it is inappropriate and explain how other people feel 
when her actions are such.
Most commonly, Canadian mothers emphasized the importance o f establishing clear
rules o f social behaviour, and o f enforcing those rules. This includes monitoring
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children’s social behaviour (e.g., “listen in to playing and give guidance”), and providing
limits. Mothers sometimes reported providing external rewards and consequences to
ensure that their expectations were met. As one Canadian mothers explains:
Children feel safe when they know boundaries, and expectations...I 
employ consequences that befit displayed behaviour and conversely give 
credit where it is due.
Violence is not okay in our home, and with anyone, anytime. I  intend to 
consistently use time outs if  my son hurts someone. The kind of words I  
might use are “we are all trying to have fun. Hitting hurts and is not fun, 
for anyone. ” Combined with a sit-out.
Even when not referring specifically to instruction or correction as a means of 
developing children’s social behaviour, Canadian mothers often implied that their 
preschool child’s social behaviour was monitored and corrected. For example, Canadian 
mothers said:
I  believe a hands-on approach is necessary.
I  think daycare is the most effective method because he has a chance to 
practice all day long in a supervised manner.
I  feel that the most social skills e.g., sharing, empathy, are learned 
through our home playdates because I  am there to intervene in a 
consistent and respectful way.
Several Canadian mothers reported teaching specific social skills to their
preschool children as a means o f encouraging their social development. These included
table manners, greetings, apologies, and sharing. While Japanese mothers did not report
this strategy directly, one Japanese mother implied that learning social rules was a
foundation for later learning. She stated:
(I do) nothing at this moment because I  want my child to learn (social 
skills) at school. However, he has been taught greetings and acts o f social 
courtesy already.
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Finally, modeling appropriate social behaviour was reported by several Canadian 
mothers.
Question 2: Methods o f Handling Child’s Conflicts with Peers and Siblings
Mothers’ methods o f responding to their preschool child’s conflicts with peers
and siblings were summarized in four categories, which appear in Table 27. Mothers in
both countries responded that they tended to observe conflicts until the conflict escalated
to a critical point, usually when the situation turned violent or dangerous to the children.
In both countries, mothers expressed the importance o f allowing children time to work
out conflicts on their own, before becoming involved. As two Canadian mothers write:
I  let him handle it unless there is inappropriate behaviour (hitting, yelling, 
etc.) then I  intervene. I  want my child to be able to stand up for him self 
using his words and not belittle the other person to settle disputes and that 
everyone has a right to their own opinion even if  you don’t agree with it.
This will go a long way to avoiding conflicts in the first place.
(I) try very hard not to watch. I f  children are left to sort for themselves 
they can come up with their own system o f  conflict menagement.
Similarly, Japanese mothers wrote:
At first I  will watch over the children without saying anything, but when 
they begin to perform dangerous acts, I  ask them to stop. My child is too 
young to make those kind o f  judgements.
I f  possible, an argument started by children should be solved by children. 
However, if  someone starts to cry, I  will listen to the reason.
I f  possible, I  don’t intervene in a quarrel between siblings. (I) stop it only 
when it is likely to develop into violence.
Several mothers in both countries noted that they would intervene more quickly 
when their child was involved in a conflict with a much younger child or sibling. One 
mother suggested that not intervening would suggest to the older child that bullying was
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Table 27
Mothers' Methods ofManaging Peer and Sibling Conflict in Canada and Japan by Frequency o f Response 








Observe Until Conflict Escalates
Intervene only when violent/dangerous 14.0 18.2 14.0 40.0 28.0 23.5
Intervene only when child cries 4.0 5.2 4.0 11.4 8.0 6.7
Intervene only when requested 2.0 2.6 0.0 0.0 2.0 1.7
Encourage Communication Among Children 22.0 28.6 7.0 20.0 29.0 24.4
Direct Children's Behaviour 0.0
Persuade/suggest resolution strategies 6.0 7.8 4.0 11.4 6.0 5.0
Command to stop 8.0 10.4 1.0 2.9 9.0 7.6
Mediate conflict 18.0 23.4 1.0 2.9 19.0 16.0
Impose consequences 4.0 5.2 0.0 0.0 14.0 11.8
Always Let Children Resolve Conflict by Themselves 0.0 0.0 4.0 11.4 4.0 3.4
Total Responses 77 35 119




Japanese mothers, in particular, expressed a great reluctance to become involved 
in children’s conflicts, with over half o f  the responses involving stepping back until they 
felt it was necessary to intervene. Many started their responses with a statement such as 
“If possible, children’s quarrels should be handled by children”. Moreover, four mothers 
stated that they would always let their preschool children resolve conflicts on their own 
because it was a necessary learning experience for them. In their words:
My child is rather quiet and he will hold back and be patient before 
fighting. I  would rather for him to quarrel with his friend and learn things 
from the experience. So I  watch without saying anything.
(I) do nothing when my child has a conflict. I  want him to learn and 
understand the bad feelings from conflicts by hitting and being hit.
I  don’t intervene in my child's conflicts. When quarreling, I  want my child 
to notice and discover the awful feelings that come from that experience
Also commonly reported among mothers in both countries was the
encouragement o f children to express themselves, and to communicate with each other
about the source o f the disagreement. Canadian mothers tended to focus on their own
child’s ability to express him or herself clearly. For example:
I  try to teach her to use her words first, instead o f hitting 
I  encourage them to use language to express their problems rather than 
violence. Teach them to negotiate with the other child to work out 
solutions.
(I) listen to the story of the conflict. (I) encourage the use o f  "it made me 
f e e l_________when my friend did... (I) ask how the friend may feel.
Although not as explicit, Japanese mothers’ responses similarly reflected an emphasis on 
the preschool child’s ability to verbalize the reason for the conflict:
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I  hear out the cause o f the quarrel. Even i f  it does not end the quarrel, it 
teaches him that there is a method o f  explaining the cause.
I  create an opportunity for (the children) to communicate and reach an 
understanding.
Both Japanese and Canadian mothers reported directing their children’s behaviour
during conflicts, although this strategy was more popular among Canadian mothers,
where it accounted for over half of all responses. Japanese mothers reported persuading,
and occasionally commanding, to reach an agreement. Most common among Canadian
mothers was mediation (i.e., making a decision about the outcome of the conflict, based
on her own or the children’s observations o f  the situation). Typically, mothers mediated
the conflict only other methods had not worked, such as allowing the children to work it
out themselves, or encouraging them to discuss it. Mothers usually tried to combine their
decisions with explanations about the fairness o f  a particular decision, or with reference
to how others would feel in a similar situation. Some Canadian mothers wrote:
I f  the children are fighting over the same object I  will have one o f  the 
children count to 10, and then they must give the toy to the other
When possible, we askfor ideas on how resolution can be achieved from 
the children themselves. I f  this is not possible a fa ir  resolution to the 
conflict is imposed.
Only one Japanese mother reported specifically using this strategy. As she explains:
I  hear the story from both ends, and then make the children apologize.
However, when getting involved in children’s arguments, I  want to 
maintain my perspective as a parent so I  can make a better judgment.
Nearly one-fifth o f the responses given by Canadian mothers, and none by the
Japanese mothers, involved imposing negative consequences for the conflict. This was
rarely mentioned as the first approach, but rather was used as a means o f calming
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preschoolers who had lost control, or to putting a final end to an escalating conflict.
Several mothers indicated that the punishment should be related to the conflict itself. As
some Canadian mothers wrote:
I  usually intervene and try to fix  the situation. I  usually threaten with 
punishment.
I f  a conflict cannot be settled or if  my child is too upset I  say "you ’re 
showing mommy that you aren 7 ready to (share/cooperate,. whatever), so 
let 's take some quiet time -  not necessarily in room -  and you can come 
back when you ’re feeling better Then I  carry him to the designated spot 
but try not to show anger, I  try to be nonchalant so that he doesn 7 try to 
rile me or get extra attention from me.
I f  the conflict continues, the kids are separated, encouraged to do 
something else, or the toy/movie is taken away and no one gets it.
I  give 2 choices with same end result e.g., you and your brother can play  
nice together and then go to bed in 15 minutes, or you can go to bed now.
I  try not to raise my voice, but am firm with discussion. (I) always try to 
be consistent.
While no Japanese mothers mentioned establishing rules o f  conduct, this
was an important theme for the Canadian mothers. Nevertheless, many mothers
added that behavioural limits needed to be balanced with warmth and
understanding. For example:
Expectations o f childs behaviour (sic) needs to be consistent and understood. 
Children need boundaries and if  they don 7 abide by these, reminders are 
necessary using firm commands. But children make choices sometimes, this 
allows them to feel in control, not controlled. Parents make sure choices are 
healthy choices, safe choices. Children have to know they have an authority 
figure who is there to comfort, guide and acknowledge their behaviour.
My daughter can have a say in how we approach certain things -  eg 
dinnertime, play activities, what to wear. However, there are other 
conflicts (bedtime, going to preschool, safety) where the parent must just 
tell the child that there is no negotiation. They just have to do what is 
asked.
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Question 3: Methods o f  Handling Child’s Noncompliance with Authority Figures
Mothers’ methods o f handling their preschool child’s conflicts with themselves 
and other authority figures were summarized in six categories, which appear in Table 28. 
Mothers’ responses were generally consistent with results o f the formal questionnaires in 
suggesting that Canadian mothers tend to take a more direct and assertive approach to 
handling behavioural concerns, while Japanese mothers tend to report a more laissez-faire 
approach. Among Japanese mothers, the most commonly mentioned method o f  
managing parent-child disputes was discussing the issue with the child. Because 
Japanese mothers often did not elaborate beyond “have a discussion” with the child, it 
was not possible to separately code for the mothers’ attempts to hear the child’s point o f 
view, and attempts to persuade the child o f the mother’s point o f  view. Nevertheless, a 
common theme among the responses was the importance o f listening to the child’s 
opinions. For example, Japanese mothers wrote:
I  have a long talk with my child, and listen to my child’s reasons and
opinions.
I  would listen to my child’s reasons for offering resistance.
Since I  think that the child is resisting because o f  some idea he has, I  try to
listen to what he has to say.
In addition, Japanese mothers often noted that they made suggestions to the child 
about how he or she should act, although she did not necessarily enforce those 
suggestions:
I try to talk out each difficulty, and persuade the child.
After hearing what the child feels and thinks, I  give my opinion.


















Mothers' Methods o f Managing Children's Defiance to Authority in Canada and Japan by Frequency o f Response 
and Percentage o f  Total Responses by Country
Canada Japan Total Sample
Category Sub-Category / % / % / %
Talk/Reason with Child 10.0 18.2 19.0 59.4 29.0 33.3
Remain Calm/Keep Perspective 2.0 3.6 5.0 15.6 7.0 8.0
Ignore the Situation 0.0 0.0 3.0 9.4 3.0 3.4
Verbal Reprimand 7.0 12.7 3.0 9.4 10.0 11.5
External Consequences
Physical Punishment 2.0 3.6 1.0 3.1 3.0 3.4
Time out/go to room 18.0 32.7 0.0 0.0 18.0 20.7
Loss o f  Privileges 5.0 9.1 0.0 0.0 5.0 5.7
Unspecified 6.0 10.9 1.0 3.1 7.0 8.0
Give Choices/Alternatives 5.0 9.1 0.0 0.0 5.0 5.7
Total Responses 55 32 87




I consider each person’s opinion fairly, as a friend would. And I  say 
something like “But I  think this way... ”, and try to convince my child to 
think it over.
I try to convince my child, using simpler and easier language.
Canadian mothers also reported using reasoning to manage parent-child conflict,
although was often in conjunction with other methods.
I  try to reason with my child. I  really want her to develop empathy. So I  
explain to her the why’s, the importance o f obeying.
I ask her fo r  her reasons why she said no. Then I  would talk to her about 
how there are some people that she must listen to (i.e., parents, teacher, 
police officer). Parent-child conflicts should be handled by talking to the 
child about his/her feelings and discussing a mutual solution to the 
conflict.
A notable theme among Japanese mothers, although also present among Canadian
mothers, was the importance o f remaining calm during discipline situations, and
maintaining perspective. One mother suggested that parents should not get into
arguments with young children because o f the difference in maturity between adult and
child. Some similar comments were as follows:
When in a parent-and-child conflict, I think it is important to understand 
the situation with a calm perspective.
Since a conflict started by the child is surely at the child’s level, it is 
important for me to take a parents’ (more mature) attitude toward the 
situation.
In addition, some Japanese mothers noted the importance o f  controlling emotions during
parent-child conflicts:
I  try to persuade the child, after I  hear her reasons. Then I  try to talk 
about it again the next day when our emotions are calmer.
Although I  find it aggravating, I  try to calm myself down and have a 
discussion (with the child).
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
146
Some Canadian mothers also noted that they would like to remain calm, and 
discuss discipline situations with their children, but that this was sometimes difficult. As 
one mother notes:
I  try to explain why behaviour is unacceptable, and what the acceptable 
action would have been, but I  am not always patient enough to do this 
well.
In keeping with a relatively non-directive approach to parenting in Japan during
early childhood, approximately one-tenth o f the responses among Japanese mothers
indicated that they did not challenge the child’s defiance in any way. All referred to the
child’s current immaturity as a reason for not attempting to change the child’s
misbehaviour. Typical responses were as follows:
I  think it is fine to just accept the “rebellious stage o f  infancy
When I  think that the child is in the “rebellious stage o f  infancy ", I  
overlook a lot o f  things. But I  do make clear to her what is good and bad.
I  don’t pu t too much emphasis on my child’s defiance before he enters 
school.
In contrast, Canadian parents were quite explicit about the types o f  external 
consequences that were used with their preschool child, the most common being a “time 
out” on a chair or in a different room. In fact, the use of external consequences for 
children’s misbehaviour accounted for more than half o f all responses by Canadian 
mothers. Many emphasized the importance o f consistency in enforcing rules o f  
behaviour, and in following through with demands. Giving a certain number o f warnings 
followed by a specified consequence was the most common method. The following are 
some typical examples:
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I f  I  see a problem arising, she is given one warning about her behaviour 
and told she will be sent to her room. I f  she continues, she is sent to her 
room. I  do not believe in second chances. One warning is enough if  the 
child realizes that the parent will follow through.
I  tell them that we don’t speak to grown-ups that way. I  use the "you ’re 
showing Mommy... ” line and remove her from the situation until they 
behave appropriately.
Preschool children need definite rules and guidelines. When m y child is 
defiant, I  give (1,2,3) chances to comply and after three times, he gets a 
time out and is told why. After time out we talk about the behaviour and 
agree to appropriate behaviour.
I  usually give him two chances to comply with my request and i f  he still 
refuses I  either force the compliance (ifpossible) or apply som e sort o f  
consequence.
Finally, several Canadian mothers referred to the importance o f consequences in reducing
their child’s noncompliance, such as the following:
We are lucky that our child understood that i f  he was going to  defy us 
there was going to be consequences. And the punishment only had to 
occur once or twice.
In summary, mothers’ responses to open-ended questions supported the empirical 
data in suggesting that Canadian mothers were more directive o f  their young children’s 
behaviour than were Japanese mothers. Japanese mothers tended to emphasize young 
children’s natural development o f social skills, and view noncompliant behaviour as a 
natural part o f early childhood. On the other hand, Canadian mothers were more likely 
to refer to specific strategies to ensure their children’s compliance, and to play a more 
direct role in shaping children’s social skills. In addition, Canadian mothers were more 
likely to mention specifically teaching certain social skills, and making their demands 
explicitly to children, suggesting an emphasis on explicit communication with children.
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Nevertheless, the majority o f  Japanese mothers stressed the importance o f  talking over 
issues of conflict or non-compliance, which also demonstrates an emphasis on explicit 
parent-child communication.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
DISCUSSION 
Main Hypotheses
Cultural Models, Mothers' Preferences fo r Children’s Social Behaviour and Parenting 
Style
The present study explored whether the cultural models o f  individualism and 
collectivism were associated with mothers’ attempts to develop children’s social 
behaviour during the preschool period. Based on previous research suggesting that 
North American mothers tend to be more directive o f their preschool child’s behaviour 
(e.g., Rothbaum et al., 2002; Shwalb & Shwalb, 1996), and engage in more explicit 
parent-child communication (e.g., Martini, 1996), it was hypothesized that these 
differences were related to their preferences for particular social skills in their children. 
While the present study found expected differences in mothers’ personal models o f  
individualism/collectivism, and in their parenting styles, little evidence was found to 
relate preferences for children’s independent versus interdependent social behaviours to 
parenting style.
Cross-cultural differences in mothers 'preferences fo r  children's social 
behaviour. Most cross-cultural differences found in parents’ preferences for children’s 
social skills were consistent with models o f individualism/collectivism in the broader 
culture. Mothers in Japan expected their children to master emotional self-control earlier 
than did Canadian mothers, suggesting that this skill set is more o f a focus for Japanese 
than Canadian mothers during the preschool period. As such, it represents a social skill 
that Japanese mothers may choose to focus their socializing efforts to a greater extent 
than would Canadians. And it is consistent with reports in the literature that Japanese
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mothers emphasize sdcial skills that facilitate interdependence with the family 
(Rothbaum et al., 2000; Shwalb & Shwalb, 1996), in this case by increasing social 
harmony among members.
Surprisingly, mothers did not differ in their developmental timetable for other 
social skills, despite reports that Japanese mothers are more relaxed about children’s 
behaviour during early childhood (e.g., Harkness & Super, 2002). Rather, Japanese 
mothers appear to have as high expectations for children’s behaviour as do Canadians, at 
least in terms o f social skills. However, these expectations may be communicated to the 
child differently than in Canada. While Canadian parents may focus on ensuring 
behavioural compliance o f these expectations, and communicate their expectations more 
explicitly, the Japanese mother may also expect her child to master these skills, but uses a 
less direct approach to convey her wishes to her child.
Cross-cultural differences in mothers’ preferences for children’s social behaviour 
were also suggested by dissimilarity in mothers’ ratings o f goals, although their link with 
individualism and collectivism was less clear than with behavioural expectations. 
Unexpectedly, relative to other goals, Japanese mothers rated children’s ability to talk 
about their feelings, and to make new friends, far more highly than did Canadian 
mothers. While this finding contradicts the hypothesis that Canadian mothers’ would 
show a greater preference for children’s self-expression and social independence, it can 
be interpreted as reflecting a collectivist orientation towards close social relationships. 
Less consistent with individualist/collectivist models is the finding that Canadian mothers 
rated emotional control and obedience more highly than did Japanese mothers. Although 
both groups rated these skills as among the lowest, it challenges previous research
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suggesting that Japanese mothers would prefer behaviours associated with 
interdependence and self-control (White & LeVine, 1994).
The present research highlights the similarity in maternal goals for children’s 
behaviour that co-exists with cross-cultural differences. As found in Olson et al. (2001), 
mothers value a combination o f interdependent and independent behaviours in their 
young children, as both are likely necessary for social competence in both societies.
While mothers in the present study differed in the relative importance they placed on 
children’s self-control and social interaction, both types o f  social skills were valued by 
mothers. Yamada (2004) similarly found that Japanese mothers’ ideas about children’s 
autonomy and relatedness generally conformed to a collectivistic orientation, yet also 
embodied aspects o f  individualism. These studies, in conjunction with the present one, 
indicate that a strict dichotomy between individualistic and collectivistic parental 
cognitions may be inappropriate, and that heterogeneity o f mothers’ ideas within single 
cultures needs to be examined.
Cross-cultural differences in parenting style. Results in the present study were 
consistent with the literature on parenting styles in Japan and North America (e.g., Lebra, 
1994; Harkness & Super, 2002). As expected, Canadian mothers were found to be 
generally more directive of their preschool children’s behaviour. They were more likely 
than were Japanese mothers to use external rewards and punishments in discipline 
situations, and to consistently enforce rules. Japanese mothers, on the other hand, were 
more likely to use reasoning or scolding in discipline situations, which could be 
interpreted as a less directive means o f gaining children’s compliance. In keeping with a
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non-directive approach, Japanese mothers were more likely than Canadian mothers not to 
intervene in discipline situations.
Mothers’ responses to the open-ended questions support these findings. When 
asked to describe how they handle parent-child conflict, Canadian mothers often provided 
detailed accounts o f strategies they used to ensure that their demands would be met. This 
usually consisted of a consequence such as “time out” or being sent to the bedroom, 
although positive consequences such as rewards were also frequently mentioned. In 
sharp contrast, the Japanese mothers were more likely to mention that children were in a 
“rebellious stage”, and focused on ways that they could minimize their negative reactions 
to the situation (e.g., try to take a mature perspective). The tendency in Japan towards 
non-directive interactions with their preschoolers was also evident in their reported 
strategies for managing children’s peer or sibling conflict, with Japanese mothers being 
far more likely to indicate that they would let the children work the disagreement out 
themselves. Finally, when asked how they attempted to develop their child’s social 
skills, Japanese mothers overwhelmingly suggested that social skills developed naturally. 
Canadian mothers, on the other hand, tended to mention teaching their children specific 
social skills, and even providing specific rewards and punishments to shape proper 
behaviour.
Cross-cultural differences in mothers’ explicitness o f communication were 
partially supportive o f the hypotheses. While Canadian mothers rated themselves as 
being more responsive than Japanese mothers overall, there were no significant 
differences in mothers’ emotional expressiveness within the family. The finding that 
Japanese and Canadian mothers did not differ in their expressions o f  emotions is
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inconsistent with previous research suggesting that North Americans are more 
emotionally expressive than are the Japanese, and other members o f  collectivist countries 
(Matsumoto, 1996). However, there are at least two possible explanations for this result. 
First, considerable research suggests that norms o f behaviour inside and outside the home 
vary to a greater extent in Japan than in North America (Rothbaum et al., 2000). The 
Japanese mothers in the study may have considered themselves as expressive as the 
Canadian mothers in the context o f their own homes, with their spouses and children. 
Differences may only differ cross-culturally for mothers’ emotions expressed outside the 
family.
Another possibility is that Japanese mothers in this sample actually were less 
expressive emotionally within the family, but considered themselves in relation to 
families with whom they were familiar. Based on instructions on the measure, mothers 
rated the frequency of their emotional expressions in comparison to others they knew, 
making cross-cultural comparison difficult. If mothers in each country apparently viewed 
themselves as being as expressive as their friends, neighbors, and acquaintances then a 
cross-cultural difference would not be found even if  Japanese mothers were, in fact, less 
expressive. Observational research would be necessary to explore this further.
Preferences fo r children’s social behaviour and parenting style. Previous studies 
have attempted to explain cross-cultural differences in parenting in terms o f variations of 
mothers’ attitudes or ideas about child development, without examining the relations 
between parental cognitions and behaviours directly (see Harkness & Super, 2002, and 
Shwalb, Shwalb & Shoji, 1996 for reviews). The present study explored whether 
mothers’ ideas about desirable social behaviour were related to the way they parented
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their children. Theoretically, preferences for behaviours that encourage an 
interdependent family relationship, such as cooperation and emotional control were 
linked to parental behaviour that encourages warm family relationships in the early years 
(e.g., Vereijken, Riksen-Walraven, & van Lieshout, 1997). In extrapolation, the present 
study hypothesized that preferences for behaviours that encourage independence from the 
family, such as self-expression, were associated with more directive and explicit parental 
behaviour because it might encourage emotional autonomy. However, mothers’ 
preferences for children’s autonomous versus interdependent behaviour were not found to 
be related to their directiveness, nor their explicitness o f  communication, contradicting 
suggestions that mothers in individualistic and collectivistic societies adopt these styles to 
nurture culturally-preferred behaviours in their children (e.g., Harkness & Super, 2002; 
Shwalb, Shwalb & Shoji, 1996).
The theoretical link between parenting preferences and parenting behaviours in 
the model above is a direct one, with parents consciously or unconsciously choosing to 
act in a way that is particularly facilitative of the preferred behaviour in the child. 
However, results o f the present study did not support a direct link between goals and 
expectations for independence/interdependence and parenting style. Nevertheless, it is 
possible that other variables are important in the relation between mothers’ preferences 
for these behaviours and their parenting style. For example, mothers’ parenting styles 
may be influenced by advice from parenting books and magazines, professionals such as 
doctors and teachers, or friends and family (Shwalb, et al., 1995). Therefore, mothers’ 
access to advice, including information about alternative forms o f  parenting, may be a 
factor worth exploring. Alternatively, children’s temperament (Harris, 1998) could play
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a  role. In the present study, maternal education w a s  associated with parents’ preferences 
for children’s behaviour, and should be examined further in future research, possibly in 
relation to socioeconomic status.
Parenting Style and Children's Social Behaviour in Individualistic and Collectivist 
Contexts
The present study also explored whether mothers’ directive of explicit parenting 
styles were related to children’s social behaviour. Based on previous studies with North 
American children, parental directiveness and explicit parent-child communication were 
expected to be associated with children’s greater social autonomy and lesser social 
cooperation. However, the relations between parenting style and children’s behaviour 
were not strong, nor were they supportive o f the hypothesis.
As with the link between parenting preferences and behaviour, the link between 
parents’ behaviour and child behaviour may have been strengthened by examining other 
variables that play an important role. Although changing, family structure still differs in 
J a p a n  and North America, with older generations being more likely to live with their 
grandchildren in Japan, and other collectivist countries (Ogawa & Ermisch, 1996). In 
addition, children’s behaviour is also shaped by a variety o f other sources, including peer 
groups, schools, and religious organizations (Harkness & Super, 2000). Also important 
are the characteristics of the child, such a s  temperament (Rutter et al., 1997), willingness 
to comply with parents’ wishes (Kochanska, 2002). Finally, aspects o f  socioeconomic 
status are likely to be involved (Bomstein & Bradley, 2003). All o f these factors may be 
related to differences in individualism and collectivism, but also influence the link 
between parent and child behaviour.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
156
Findings Not Predicted by Hypotheses 
Mothers' Idiocentricism/Allocentricism and Parenting Styles
Mothers’ personal adoption o f individualistic/collectivistic attitudes (i.e., 
idiocentricism/allocentricism) was expected to mirror the cultural models o f her country 
o f residence. While significant cross-cultural differences were found between mothers’ 
models of allocentricism/idiocentricism, these personal models were not related to their 
goals for children’s social behaviour, or to their parenting style. This finding illustrates 
the importance of differentiating between cultural models on a culture-wide level, and 
those on an individual level when researching behaviour.
While Japan and Canada differ in individualism/collectivism, these constructs 
may not be the most useful in explaining differences in parenting styles in these 
countries. Triandis (2001) outlines other dimensions on which cultures can differ, such 
as tight/loose (i.e., tolerance for deviation), or horizontal/vertical (i.e., role o f  authority). 
Examining behaviour in cultures that differ along these lines, as well as how these factors 
intersect with individualism/collectivism would extend this research. For example, a 
recent study examined authoritarianism across several countries, including Canada and 
Japan (Kemmelmeier, et al, 2003). They found that on individual and on society-wide 
levels that greater authority was associated with vertical individualism and vertical 
collectivism. Therefore, it was the vertical dimension of culture in this case, rather than a 
dichotomy between individualism/collectivism that was most important.
Greater Use of Physical Punishment among Japanese Mothers
Although Canadian mothers were found to generally be more directive with their 
reported strategies for managing children’s conflict with siblings or preschool children,
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they unexpectedly reported being less likely to use physical punishment than were 
Japanese mothers. While this control strategy was one o f the least commonly reported by 
mothers in either country, over eighty percent o f Japanese parents reported that they 
would at least rarely use this strategy, compared to approximately eighty percent of 
Canadians who reported never physically punishing their child.
One reason that this strategy may be less frequently used in Canada is that 
Canadian mothers typically have a variety o f alternative methods o f  enforcing 
compliance when it is deemed necessary, such as the use of external rewards and 
consequences (Edwards, 2001). This is consistent with results o f the present study, 
which found that Canadian mothers rated themselves higher in the use o f  external 
rewards, and in consistency o f  rule enforcement. On the other hand, Japanese mothers 
were less likely to intervene in discipline situations with their preschool child overall. 
However, when they did intervene, they reported being more likely to use verbal 
techniques such as reasoning and scolding, which may be less effective in obtaining 
immediate compliance to a request. Therefore, Japanese mothers may need to rely on 
physical force in situations where child compliance is necessary, and when verbal 
techniques are not strong enough.
An alternative explanation for physical punishment being reported more 
commonly among Japanese mothers may be a relative stigma attached with spanking in 
Canada compared to Japan. Canadian mothers may have been more reluctant to report 
their actual spanking behaviour, given the current public disfavour o f  spanking in Canada 
(e.g., Baumrind, Larzelere, & Cowan, 2002). This public disapproval o f  physical 
punishment is evidenced by such events as the recent attempt to repeal Section 43 of the
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criminal code that permits parents to use physical force with their children and the 
discontinuation of physical punishment in most public schools (Joint Statement on 
Physical Punishment of Children and Youth, 2003). While there is some movement to 
reduce the amount o f physical punishment in Japan (Kobayashi, Tanimura, Shimauchi, 
1997), corporal punishment may not have the social undesirability that it currently has in 
Canada.
Relations between Individualism/Collectivism and Emotional Expressiveness
Despite a lack o f overall differences in emotional expressiveness found cross- 
culturally, personal models o f individualism/collectivism appeared to be related to how 
emotions were expressed within the family in each country. There was a trend for 
negative emotions such as anger and sadness to be expressed more frequently by 
idiocentrics in Canada, and by allocentrics in Japan. Similarly, there was a trend for 
positive emotions, such as happiness and gratitude, to be expressed more frequently by 
allocentrics in Canada, and idiocentrics in Japan. It may be that negative emotions were 
expressed more frequently by those mothers whose personal models o f individualism/ 
collectivism differed from the dominant model in their country because o f  the stress of 
living with a model o f interpersonal relationships that was not supported by the majority 
of others. Mothers whose understanding o f interpersonal relationships was reinforced by 
their society may have been happier, and therefore better able to express positive 
emotions to family members.
Cross-cultural Differences in Mothers ’ Preferences for Obedience
In the present study, mothers’ ratings o f  the importance o f obedience for the 
child’s development were unexpectedly higher for Canadian than Japanese mothers.
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Cross-cultural Differences in Mothers ’ Preferences fo r  Obedience
In the present study, mothers’ ratings o f  the importance o f  obedience for the 
child’s development were unexpectedly higher for Canadian than Japanese mothers.
This finding was supported by the responses to the open-ended questions, in which 
obedience and respect were important themes for Canadians, but not for the Japanese.
This finding is contrary to expectations, particularly in light o f other research suggesting 
that obedience is an important value in collectivist countries (e.g., Chao & Chen, 2002).
One explanation for this finding is that Canadian mothers’ greater preference for 
obedience and self-control is an artifact o f the way these items were calculated, since 
relative rather than absolute ratings were used. Japanese mothers tended to rate 
interpersonal skills extremely high and self-control skills extremely low, whereas 
Canadian mothers tended to rate all skills more evenly. Because it was compared to other 
ratings, self-control ratings were very low among Japanese mothers, but less so for 
Canadian mothers.
However, Japanese and Canadian mothers may have had different interpretations 
of “obedience” and “controlling emotions”. As suggested in the literature, North 
American parents may tend to focus on their children’s behaviour, believing that 
internalization of parents’ values will follow compliance with parental demands (e.g., 
Bomstien & Bradley, 2003; Greenfield & Suzuki, 1998). If so, they would value 
children’s ability to comply with authority, as it would be a stepping stone to 
development o f societal values. In contrast, Japanese parents have been reported to value 
children’s understanding over behaviour, a downward extension o f the Japanese value o f 
inner feelings over outward displays (Rothbaum et al., 2000). Therefore, obedience may
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
deliberate inhibition o f emotions than on the child not feeling the contradictory emotions 
in the first place.
Alternatively, Canadian mothers may rate children’s obedience and self-control as 
more important because their children’s behaviour may be more assertive and expressive 
than their Japanese counterparts, as suggested in cross-cultural studies o f  children’s social 
behaviour (e.g., Komatdt, 2002). In this case, maternal preferences would be influenced 
by child characteristics, in keeping with a bi-directionality o f effects between parent and 
child (e.g., Cole, 2003). Given that Canadian children are often expected and encouraged 
to have a different agenda than their parents, and therefore may express their separate 
opinions more freely, skills such as “obedience” and “emotional control” may be 
particularly necessary for them to strike a balance between their own needs and the needs 
o f others.
Limitations of the Present Study
A significant limitation o f the present study is its reliance on questionnaire data 
rather than interviews or participant observation. Questionnaire data limits the amount of 
information that a participant can give about the topic being studied, and therefore 
important information can be missed (Sommer & Sommer, 2002). This study included 
sections in which the participant was invited to answer open-ended questions about the 
topic, and to comment on the cultural relevance o f the questionnaires. Nevertheless, the 
responses of the Japanese participants tended to be very brief and ambiguously worded, 
in accordance with spoken Japanese language patterns. It would have been helpful to 
question the Japanese mothers further about their responses, in order to fully understand 
them. Questionnaire data as used in the present study are useful in identifying new areas
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of study in cross-cultural research. In addition, this format can allow participants to 
divulge information that they might find too personal in an in-person interview or 
observation (Sommer & Sommer, 2002). However, a more comprehensive, in-person 
investigation would be ideal to follow-up questionnaire data and aid in interpretation.
A second limitation is that the study primarily utilizes measures that were 
designed by North American researchers, usually for use in a North American context 
(Okazaki & Sue, 1995). It is therefore possible that important aspects o f  Japanese 
parenting style, or preferences for children’s social behaviour were not addressed. This 
difficulty is particularly evident when examining mothers’ goals for children’s social 
behaviour. It was found that Japanese mothers rated all goals for children’s behaviour 
significantly lower than did Canadian mothers. While this may represent a response bias 
in North America for higher scores, it is equally possible that Japanese mothers actually 
valued all the goals presented less than did Canadians. Because participants were only 
given a small set o f goals, chosen by a North American researcher, the selection may 
have not have been particularly meaningful for Japanese mothers. Using a combination 
o f parenting measures originating from North America and Japan may partially eliminate 
the problem, by ensuring that the areas o f  interest from both countries are represented.
Associated with the limitation in using North American measures is the inherent 
difficulty in translating questionnaires, and participants’ responses (Okazaki & Sue,
1995). Although portions o f the questionnaires in the present study were back-translated, 
subtle differences in meanings of words could still remain. For example, the connotation 
of the word “obedience” may have been different in Japan and Canada, leading to the 
unexpected finding that obedience was valued more highly in Canada. In addition, North
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American researchers originally designed all but one o f the questionnaires. Although 
several o f them had been through considerable field testing in Japan, they are still subject 
to a North American bias in terms of how questions are worded, which items are 
considered important for examination, and how they should be combined. Several o f  the 
scales used in the present study yielded relatively poor internal reliabilities, particularly 
in the Japanese sample, suggesting that they were not particularly good measures o f  the 
construct. These low internal reliabilities may have arisen because the meaning o f items 
in each scale differed between countries, or that the construct itself is different cross- 
culturally. These concerns make interpretation o f the scales with low internal 
consistency more difficult, and suggest that examination o f their cultural relevance is 
warranted.
A third limitation was the small sample size, and the relatively circumscribed 
backgrounds o f the participants. Almost all o f the mothers were in their late twenties to 
late thirties, married, were employed or had a partner who was employed, and were living 
in a large city in the center o f the country. By design, participants had lived in their 
country o f residence for all or most of their lives. As a result, their parenting ideas and 
styles were probably fairly similar to that o f the cultural norms as portrayed in the media 
and supported by government and educational policies. Therefore, results o f the present 
study are not representative o f all mothers in either country, particularly those whose 
cultural models are different from those o f the cultural norm. Future research should 
examine mothers in various other contexts, using a larger sample size.
On a related note, the Japanese and Canadian sample in the present study differed 
in terms o f level of education, despite their similarities in other areas. In Japan, education
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was correlated with a number of study variables, suggesting that it was important in 
understanding how Japanese mothers felt and acted. In the present study, the effects o f  
education were statistically controlled when appropriate. However, it would have been 
better to have a sample in which participants were more closely matched in terms o f  
education level.
A  fourth limitation is the use o f  behaviour rating scales filled out by the mothers 
to measure children’s social behaviour (Sommer & Sommer, 2002). In this study, an 
attempt was made to measure mothers’ bias in rating children’s behaviour by having 
another caregiver, such as a father or babysitter, also rate the child’s behaviour. Inter­
rater reliabilities were relatively low between the mother and the other caregiver who 
filled out the forms, suggesting that mothers saw their children’s behaviour somewhat 
differently than others. Therefore, it would be better in future studies to base children’s 
behaviour on a consistent and relatively unbiased caregiver (e.g., nursery school teacher), 
or ideally, to have direct observations o f  children’s behaviour.
Implications for Future Research 
The present study failed to find a consistent set o f relations among mothers’ 
collectivistic/individualistic models o f  interpersonal relationships, their preferences for 
autonomous versus interdependent behaviour, and their parenting styles. Nevertheless, it 
highlights the importance of exploring parents’ ideas and attitudes as a means o f  
understanding cross-cultural differences in parenting behaviour. Previous research has 
documented consistent differences in parenting behaviours in individualistic and 
collect!vistic countries, which were interpreted as reflecting differences in parents’ 
attitudes towards autonomy and interdependence (e.g., Chao & Cheng, 2002, Chen,
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2002). However, at least in the present study, these attitudes did not appear to be 
associated with the way mothers’ interacted with their children. That is, while mothers in 
Canada were more directive and explicit with their children, these behaviours were not 
linked to their personal preferences for their children’s social behaviour.
Future research should examine different aspects o f mothers’ preferences for 
children’s autonomous or interdependent social behaviour. It is possible that the present 
study did not address the specific aspects o f  autonomy and interdependence that relate to 
mothers’ parenting styles. Allowing mothers to provide their own explanations for their 
behaviour may be useful in future studies. In addition, since mothers in both countries 
are likely to want their children to have independent and interdependent skills, it may be 
more enlightening to examine which behaviours would be undesirable in their children.
In addition, the possibility that individualism/collectivism relates to parenting 
styles primarily on a societal level, rather than a personal level should be examined. In 
the present study, allocentricism/idiocentricism was generally unrelated to parenting 
style. As mentioned above, certain parenting styles may be more common in each 
country because they are an accepted means of behaving, and are passed on to mothers 
through advice and modeling from a variety o f sources like family and friends, doctors, 
and the media. The majority o f parents and the established parenting “experts” in that 
society may support a certain set o f parenting behaviours because they are consistent with 
dominant cultural models. If so, then mothers’ personal models o f  individualism/ 
collectivism may be a more distal factor in determining how they parent their children.
Triandis (2001) argues that individualism and collectivism can be examined on a 
number o f levels. When a group o f countries are examined, individualism and
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collectivism appear as two opposing dimensions. However, when differences among 
people are compared, then individualism and collectivism reflect different sets o f 
orthogonal factors. For example, a person can differ in various aspects o f  individualism 
(e.g., competitiveness), as well as collectivism (e.g., interdependence). Therefore, future 
research could focus on the particular aspect o f individualism/collectivism that might be 
closely related to parenting style and children’s social behaviour, such as sociability. By  
isolating the specific aspect o f the cultural model that is most closely related to parenting 
style, its relations to children’s social competence may become clearer. On a similar 
note, Dien (1999) argues that collectivism differs to such a great extent among East Asian 
cultures that it is necessary to look more closely at critical attributes o f  those cultures, 
rather than at collectivism as a whole. In particular, she argues that an authoritarian- 
based individually oriented orientation characterizes Chinese collectivism, whereas 
Japanese collectivism is oriented more closely towards peer group ties. Therefore, it 
maybe more fruitful to focus research on Japanese and North American parenting in 
relation to restricted cultural models, rather than broad dimensions such as 
individualism/collectivism.
Finally, a research approach that may help to differentiate societal from personal 
models o f  individualism/collectivism is to examine the parenting styles o f  mothers who 
have immigrated to a country with a different model, or who are members o f a sub­
culture whose models differ from that o f the larger society. Bomstein and Cote (2004) 
took this approach in an examination o f the parenting ideas among Japanese and 
Argentinean mothers, some of whom were living in their country o f  origin and some o f  
whom had emigrated to the US. The study demonstrated that mothers’ ideas shift
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towards their host country after emigration, but the rate of shift depends on the country. 
Examining maternal ideas and behaviours within sub-cultures is particularly important 
given recent immigration trends, in Canada (Statistics Canada, 2004) and to a lesser 
extent, Japan (Curtin, 2002).
Practical Applications 
The present study advocates for a more culturally-sensitive and flexible way o f  
evaluating mothers’ interactions with their preschool children. Children in the present 
study developed a range o f social competencies despite differences in mothers’ parenting 
style. Therefore, this study demonstrates that variety in parenting behaviours exists, and 
at least within its own cultural context, these parenting behaviours can be associated with 
social competencies in a variety o f areas. This study is concordant with previous 
research in finding that Canadian mothers place a relative emphasis on children’s 
behavioural compliance during early childhood, and with their ability to act 
independently o f  their parents (e.g., Harkness & Super, 2000). However, the study also 
indicates that a less directive approach and one in which parent-child communication is 
more subtle, can be a viable alternative. It also suggested some advantages to a less 
directive approach to parenting during early childhood, including children’s willingness 
to initiate social contacts. That alternative forms o f child-rearing can be appropriate is an 
important message for clinicians, as they work with clients in an increasingly multi­
cultural society.
The present study examined parenting styles and children’s behaviour within their 
own cultural contexts, among parents whose personal models generally reflect those o f  
the country of residence. The difficulty for clinicians comes in assisting parents in
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Canada whose personal models contradict those generally prevalent in their professional 
field. Casey (2001) notes that parents from minority backgrounds may have different 
interpretations o f a psychologist’s role in assessing their child’s social and emotional 
functioning. She cautions clinicians to be aware o f  how tests o f children’s social and 
emotional functioning may be biased against children from minority backgrounds, even 
though they may be widely used in different cultures. To minimize bias in a multi­
cultural environment, she recommends that clinicians discuss potential cultural 
differences directly with their clients, and make their own assumptions about the client- 
clinician interaction clear.
In addressing parenting issues, it may be helpful for the clinician to examine his 
or her own assumptions about how parents can and should bring about children’s 
desirable behaviour, as well as exploring this information with parents. The clinician 
would then be able to validate the parents’ own point o f reference, before suggesting any 
changes that might be necessary in their new cultural context. The objective would be for 
the parents to find a means of interacting with their children that is appropriate to their 
new cultural context, and yet is compatible with their parenting goals.
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APPENDIX A -  INTERNAL RELIABILITIES FOR SCALES USED IN THE
PRESENT STUDY
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Internal Consistency o f Scales used in the Present Study
Alpha Coefficients
Scales
___________ _______  Canada Japan Total
Family Allocentricism Scale
Allocentricism 0.84 0.81 0.79
Developmental Expectations Questionnaire
Peer Interaction 0.62 0.78 0.75
Verbal Assertiveness 0.70 0.77 0.81
Compliance with Adults 0.88 0.70 0.74
Emotional Control 0.72 0.80 0.76
Total Expectations 0.81 0.87 0.89
Parenting Dimensions Inventory
Consistency 0.71 0.52 0.61
Responsiveness 0.81 0.68 0.74
Reasoning 0.83 0.77 0.80
External Consequences 0.88 0.65 0.78
Scolding 0.73 0.75 0.79
Physical Punishment 0.96 0.81 0.91
Ignoring 0.77 0.62 0.73
Familv Expressiveness Questionnaire
Positive Expressiveness 0.89 0.79 0.83
Negative Expressiveness 0.85 0.54 0.62
Total Expressiveness 0.89 0.76 0.87
Preschool and Kindergarten Behaviour Scales
Social Skills 0.68 0.86 0.80
Cooperation 0.81 0.77 0.80
Social Interaction 0.79 0.81 0.78
Social Independence 0.68 0.51 0.61
Problem Behaviour 0.79 0.86 0.84
Internalizing Behaviour 0.89 0.69 0.72
Externalizing Behaviour 0.94 0.83 0.91
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APPENDIX B -  MEAN SCORES ON THE PKBS FOR THE PRESENT SAMPLE
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Mean Scores on PKBS for the Present Sample and Functional Level in Merrell (1994)
Scale__________________  Age
Canada Janan
M SD Functional M SD Functional
Level Level
Social Skills 3-4 84.92 15.86 Average 7 6 . 0 6 14.4 Average
5-6 87.83 30.33 Average 77.64 13.27 Average
Social Cooperation 3-4 28.69 4.36 Average 26.59 3.94 Average
5-6 30.33 5.88 Average 27.43 5.31 Average
Social Interaction 3-4 27.73 4.13 Average 22.65 6.81 Average
5-6 29.17 3.76 Average 24.36 5.09 Average
Social Independence 3-4 29.77 7.12 Average 25.47 6.81 Average
5-6 28.67 4.50 Average 26.29 4.45 Average
Problem Behaviours 3-4 34.12 14.40 Average 25.00 10.81 Average
5-6 39.33 21.32 Average 25.93 16.26 Average
Internalizing Behaviours 3-4 10.58 5.83 Average 8.24 4.40 Average
5-6 12.83 8.18 Average 8.86 5.02 Average
Externalizing B e h a v io u r s 3-4 24.31 9.54 Average 16.76 7.40 Average
5-6 26.50 13.72 Average 17.07 13.70 Average
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Personal Experience Questionnaire
The following questions ask you about your experiences and opinions as a parent 
Use the back of the paper if you need more room.
a) Do you do anything specific to develop your preschool child’s social skills? If so, 
what? If not, why not? Which methods do you think are most effective? Which 
methods do you think are least effective?
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
b) How do you handle your child’s conflicts with peers and/or siblings? When, if  ever, 
do you intervene? What do you want your child to learn about handling conflicts with 
others?
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c) How do you tend to handle your child’s defiance to you or to other authority figures? 
How do you think parent-child conflicts should be handled with preschool children?
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
d) Which personality, traits, skills, or behaviours would you most like your child to be 
developing now? Why? Which personality traits, skills, or behaviours would you most 
like your child to develop by the time he or she is an adult?
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FINAL THOUGHTS
Please use this space to share any thoughts or comments you may have about this study. 
For example:
•  Is there anything you would like to say about children’s social abilities, family 
relationships, or parenting, that we forgot to ask?
• Were there any questionnaires that you particularly liked or disliked? Why?
•  Were all o f the questionnaires relevant to your cultural background or personal 
experience? Please explain.
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Consent Form to Participate in Research for Primary Participants
Conducted by: Jody Levenbach, M.A.
Supervised by: Julie Hakim-Larson, PhD.
Department ofPsychoJogy, University of Windsor
You are Invited to participate in a study of how mothers' in Canada and Japan handle 
their children's social relationships. Please read this form carefully before deciding 
whether or not you would like to participate in this study.
If you agree to participate in this study, you will be asked to complete a series of 
questionnaires that should take approximately one hour. These questionnaires will ask 
you about your relationship to your own parents, your perceptions of your child’s social 
skills, your goals and expectations for your child’s social skills, and some methods o f 
handling your child’s behaviour. Completion of the questionnaires will take 
approximately one hour. You will also be asked to provide the name of someone who 
would be willing to fill out a short questionnaire about your preschool child’s behaviour.
Your participation in this study is completely voluntary. You have the right to withdraw 
from the study at any time without penalty, or to refuse to answer specific questions. If 
you wish, your data can be omitted from the study by contacting the investigator at any 
time.
All information that we collect from you will remain confidential. Your data will be 
identified by an arbitrary participation number. By law, an exception to such 
confidentiality is that researchers must report to authorities any suspected cases of abuse 
or neglect. Although the results of the study may be published, the data will not be 
presented in a way that would identify any single individual. There are no known 
potential risks associated with the study.
This study has been cleared by the Department ofPsychology Ethics Committee at the 
University o f Windsor. Should you have any concerns prior to, or after signing this form, 
please feel free to contact any o f the following persons:
Investigator: JodyLeveribed^ M.A.
Supervisor: Julie HaMra-Laraas, PhD.
Ethics Committee Chair Stewart Page, PhD.
A copy o f this consent form has been given to you for your records. To acknowledge 
your willingness to participate in this study, you may sign this form and include it with
the completed questionnaire. However, a rigned^ffSgtt^TmisnnrtTiecessaiyto----------
indicate your acceptance to participate. By returning the completed questionnaire to 
the examiner, it will be assumed that you have read and understood the conditions 
of participation, and are providing informed consent to participate.
I ,________________________ (please print name) HAVE CAREFULLY STUDIED
AND UNDERSTOOD THIS AGREEMENT, AND FKEEELY CONSENT TO 
PARTICIPATE IN THIS PROCEDURE.
participant signature date
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Consent Form to Participate in Research for Secondary Participants
Conducted by: Jody Levenbach, M.A.
Supervised by: Julie Hakim-Larson, Ph.D.
Department ofPsychology, University o f Windsor
You are invited to participate in a study o f how mothers' in Canada and Japan handle 
their children's social relationships. Please read this form carefully before deciding 
whether or not you would like to participate in this study.
If you agree to participate in this study, you will be asked to complete a questionnaire 
which should take about 15 minutes. The questionnaire will ask you to rate social 
behaviours of a child you know well.
Your participation in this study is completely voluntary. You have the right to withdraw 
from the study at any time without penalty, or to refuse to answer specific questions. If 
you wish, your data can be omitted from the study by contacting the investigator at any 
time.
All information that we collect from you will remain confidential. Your data will be 
identified by an arbitrary participation number, which will match the number of the 
primary research participant who referred you. This person will not receive any 
information about your responses. Although the results of the study may be published, 
the data mil not be presented in a way that would identify any single individual. There 
are no known potential risks associated with the study.
This study has been cleared by the Department ofPsychology Ethics Committee at the 
University of Windsor. Should you have any concerns prior to, or after signing this form, 
please feel free to contact any o f  the following persons:
Investigator Jody Levenbach, M.A.
Supervisor: Julie Hakim-Larson, Ph.D. 1
Ethics Committee Chair Stewart Page, Ph.D. 3
A copy of this consent form has been given to you for your records. To acknowledge 
your willingness to participate in this study, you may sign this form and include it with 
the completed questionnaire. However, a signed consent form is not necessary to 
indicate your acceptance to participate. By returning the completed questionnaire to the 
examiner, it will bb assumed that you have read and understood the conditions of 
participation, and are providing informed consent to participate.
L _______________________ (please print name) HAVE CAREFULLY STUDIED
AND UNDERSTOOD THIS AGREEMENT, AND FREEELY CONSENT TO 
PARTICIPATE IN THIS PROCEDURE.
participant signature date




GENERAL INSTRUCTION SHEET FOR PRIMARY PARTICIPANTS
PLEASE READ THE FOLLOWING INFORMATION CAREFULLY 
BEFORE RESPONDING TO ANY OF THE QUESTIONNAIRES IN 
THIS PACKET.
The purpose of this study is to find out about how mothers handle their preschool 
children's social behaviour. If you agree to participate, you will be asked to respond to a 
background information sheet and a series o f questionnaires. These questionnaires will 
ask you about your relationship with your own parents, your perceptions o f your 
children's social skills, your goals and expectations for your child's social skills, and some 
methods you use to handle your child's behaviour. You will also be asked to provide the 
name of someone who would be willing to fill out a short questionnaire about your 
preschool child's behaviour.
All parents have different ways of raising their children. When responding to the 
questionnaires, there are no right or wrong answers. We all have a lot to learn from 
examining how other parents approach various parenting issues. Therefore, don't try to 
guess how a "good" parent might respond to the questions, or to solicit the opinions of 
others (until you are finished, of course). We want to know how you think and act as a 
parent. Your ideas are valuable!
It will probably take you about sixty to ninety minutes to complete all the 
questionnaires. You may choose to complete these questionnaires in one sitting, or do a 
few at a time. However, it is important that you do not talk to anyone about these 
questions while you are still writing them, because it is possible that other people's 
opinions may influence your answers. When you are finished, please place all the 
questionnaires in the stamped return envelope and place it in the mail.
Before you begin the questionnaires, you should carefully read and sign the 
consent form that is placed immediately under this information sheet. This form gives 
you crucial information about your rights as a participant in a psychological study. If you 
choose not to participate, please return the unanswered questionnaires using the stamped 
envelope so that we can eliminate that participation number from our records. If you do 
decide to participate, please return the signed consent form with the completed 
questionnaires. However, if  you return the completed questionnaires alone, we will 
assume that you have read and understood the consent form, and will use your 
■ information.------------------------------------------------------------------------- - --------------------
Once you have carefully read and signed the consent forms, the questionnaires 
can be completed using the following guidelines:
1. Identifying the Target Child
• Most of the questionnaires will ask you about only one child. We will call this
child the target child because we are most interested in how you relate to this
particular child.




7. Please do the questionnaires in the order in which they appear in the packet. They are numbered 
accordingly in the top right-hand comer of each cover page. You should have the following 
questionnaires in your packet:
a) background information form
b) family allocentricism scale
c) developmental expectations questionnaire
d) parenting dimensions inventory
e) family expressiveness scale
f) preschool and kindergarten behaviour scales
g) personal experience questionnaire
N.B. Questionnaires b. c. d. & f  should be answered with.reference.to the. ta rg e t c h ild  identified above,
3. Read the instructions carefully at the top of each questionnaire before beginning. If you have any 
questions you can reach the investigator by phone at (416) 46505436 or by email at
iojjyjwgte n ^ ympatica,.».
4. You are under no obligation to complete all questionnaire items (see consent form for details). 
However, to avoid careless omissions, please review the questionnaire once you have finished them 
to make sure that you have answered everything that you intended. The fewer omissions the better. 
Complete questionnaires are easier to interpret!
5. When you are finished, please mail the questionnaires and consent form in the return envelope 
provided. Be sure to keep a copy of the consent form for yourself.
6. Ideally, we would also like information about your (target) child’s social behaviour from someone 
else who knows the child well. This person could be the child’s father, babysitter, grandmother, 
nursery school teacher, next-door-neighbour, etc. (We will call this person a secondary participant 
for the purposes of this study). He or she would be mailed, and asked to complete, the Preschool and 
Kindergarten Behaviour Scales.
If you are able to find someone willing to complete this questionnaire, please write his/her name 
and contact information on the page provided at the back of the packet, and return it with the rest 
of the materials. To speed up the process, this information can be emailed to the investigator at 
iodv.imahori@svmpatico.ca Please include your name and the sex and age of the target child. Make 
sure that the secondary participant knows which of your children is the target child, because only 
the child’s sex and age will be used to identify him/her. The secondary participants’ responses to 
the questionnaire will be confidential. The investigator will not be able to give you any 
information about the results.
Thank you for considering to participate in this study!
2
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APPENDIX F -  DISTRIBUTION OF PARTICIPANTS ON ALLOCENTRICISM
BY COUNTRY
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N ote:------ indicates the median split
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